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ABSTRACT 

The government of Kenya has provided free and compulsory primary education for all school 

going children. Irrespective of free education there is significant wastage rate of primary 

school children in public schools in Keiyo South Sub County. The main objectives of the 

study were to investigate socio-cultural factors that influence pupils‟ wastage in public 

primary schools in Keiyo South Sub County. Specific Objectives of the study were: to 

identify the socio-cultural factors that influence pupil‟s wastage, explain the influence of 

socio-cultural factors on pupil‟s wastage, identify institutional factors that influence pupil‟s 

wastage and to explain the influence of institutional factors on pupil‟s wastage. The study 

was based on systems theory as postulated by Bertalanffy, which explains the relationship 

between inputs and outputs of the school system. A descriptive survey research design was 

adopted for the study. The target population comprised of head teachers, class teachers and 

pupils of public primary schools in Keiyo South Sub County. Stratified sampling technique 

was used to select schools where the strata were based on school population category. Simple 

random sampling was used to select the pupils. The sample size comprised of 10 head 

teachers, 80 class teachers and 200 pupils. The study utilized both primary and secondary 

data. The research instruments used to collect data were the questionnaire, interview schedule 

and class registers. The questionnaires were made up of both open and closed-ended 

questions and were administered by the researcher. The interview schedule was used to 

collect pupil‟s views collectively, through group interview whereas the class register was 

used to scrutinize pupils‟ record of school attendance. Data collected was analysed with the 

aid of Statistical Package for Social Science (SPSS) and specifically the use of frequency and 

percentages. Data was presented using frequency distribution tables and thematic 

descriptions. The study findings indicated that while there were so many causes of primary 

school pupil‟s wastage, poverty was the main cause. The study recommends that pro-active 

implementation of the policies geared towards a Universal free primary education be 

enforced and incentives that motivates pupils for example school feeding programmes be 

initiated or reinstated so that school enrolments go up. The study will inform and serve as a 

guide to education managers in policy directions towards addressing primary school pupils‟ 

wastage in the country. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the study 

Education is a human right and Kenya subscribes to this declaration. The ministry of 

education recognizes that each child is a vital member of society, and that every child‟s 

education is the key to Kenya‟s development. Children are starting primary school in greater 

numbers but wastage rates are significant leading to low levels of primary school completion 

in many countries. Lewin (2009), states that, pupils are enrolled in large numbers in many 

countries in sub-Saharan Africa but; by the end of the primary school cycle, the enrolment 

rate drops significantly, even below 50 parent, indicating high pupil wastage in public 

primary schools. In the USA dropout of pupils is caused by English language when pupils are 

unable to master the language skills (National Centre for Education Statistics, 1997). 

Children drop out of school without acquiring the most basic skills Failure to complete basic 

education represents a significant drain on the limited resources that countries have for the 

provision of primary education.  

 

When parents are responsive to children‟s education, they are likely to be competent and 

develop more interest for school (Connell, 2002). This can help pupil practice study skills, 

prepare for class, participate in learning activities and develop personal responsibility. The 

over aged pupils are more likely not to complete basic education cycle. This is due to the 

facts that, the older the child the opportunity cost of schooling increases significantly with 

pressure from peer to work or to get married (UNESCO,2005). 

 

According to Oredein and Oloyede (2007), pupils‟ wastage in school is contributed by 

teacher‟s factors. The wastage is linked to low academic achievement, incidence of lateness 

to school, frequent absenteeism and inability to complete the syllabi. Pupils academic success 

in school is greatly influenced by the socio factors at home where the pupils come from and 

the school where they learn. Parent engagement in school activities contribute to greater 

knowledge with school programs. These may enable the parent to guide the child on the 

importance of schooling. Most parents do not provide proper guidance, appropriate 

supervision and are unable to clearly communicate their values such as hard work, competent 

and honest to children. These put the children in an even greater danger of giving in to 

negative peer pressure which may lead to wastage. Biddle (2001), explains that it is 
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unfortunate that many pupils do not have parents who are actively involved in their lives. 

These changes in societal may be due to more time being spent by the parents at their place of 

work and leaving little or no time for their families. 

 

In Tanzania, students' school achievements are attributed to socio cultural factors notably 

parents' level of education, mother tongue and gender (UNESCO, 2006). The level of 

education of the parent has an influence in the child‟s performance. It acts as a guide to the 

child to further move in education ladder. The parent has an impact on whether students 

apply for non-government school or government schools. They also determine whether the 

child receives tuition from the teacher after regular school hours. Report by the Ministry of 

Education (2007) indicated that 58% of the Kenyan population is living below poverty line. 

This consequently leads to inability of the poor parents to meet education cost and therefore 

becomes a barrier to the education of children. 

 

Wastage rate has been recognised as a problem by UNESCO (2006). Member States have 

been aware that it was an obstacle to the achievement of the targets Karachi, (1960). The 

reports published since then, have emphasised the continuing nature of the problem. In 

addition, individual Member States initiated actions aimed at becoming aware of the problem 

of pupil wastage. There are several causes of primary school wastage (Anderson, Kerr-

Roubicek & Rowling, 2006; Gallagher, 2002). Its intensity varies from country to country, 

where wastage is higher, it is usually believed to be associated with non-enrolment and a 

lower percentage of girls than boys in the school system. The ideal situation is that all 

countries are striving towards 100 per cent enrolment of both boys and girls, and 100 per cent 

retention at least up to the end of the primary school. Countries striving to attain UPE have to 

eliminate pupil wastage. Universal Primary Education is not possible in an educational 

system where pupil wastage exists. 

 

It is believed that Socio-cultural factors that include all issues that resolve around customs 

and beliefs of the people play a significant role in influencing pupil wastage. Children are 

culturally influenced by the way Parents are involved in the development of attitude, values 

and practices in raising them. The Cultural way of living in totality may include initiation, 

early pregnancies, peer pressure, poverty, religious practices, beliefs, domestic chores and 

parental attitude. Studies indicate that in many communities set ups, socio-cultural factors 
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have influence pupil‟s wastage. It is also not known which specific socio-cultural factors 

contribute to pupils‟ wastage. The girl receives less education than the boys and they tend to 

dropout or withdraw for socio-cultural reasons. Socio-cultural factors exert pressure from 

birth, through the child rearing practices by different communities, initiation and marriage to 

old age. Socio-cultural practices pose as a challenge to drop out of pupils in school hence 

need to be investigated (Isaiah, 2011).  

 

Institutional factors may influence school dropout in a particular way, it is also not known 

which institutional factor influence pupils‟ wastage. The school has a powerful influence on 

student‟s achievement and wastage. There are many forms of school factors which include 

and not limited to pupil‟s composition, school resources, structural characteristics of the 

school and school practices (Rumberger& Thomas, 2000; Ananga (2011). Adu and 

Olatundun, (2007) stated that teachers‟ characteristics are strongly determiners of students‟ 

performance in schools. Teachers have a lot of influence on their classroom practices. 

Teachers should have and apply specific abilities in their subjects which is not limited to 

guidance and counselling to enable their pupils improve performance. Without their influence 

pupils who come from low status are more likely to drop out of school causing wastage. 

Kombo (2005), observed that the relationship style of the head teacher creates a conducive 

learning environment for pupil. A cordial relationship between the head teacher, teachers and 

the pupils create conducive environment to learning as discussions are listened to.  

 

According to Lewin (2009), wastage rate for primary school pupils aged 15 to 19 years old 

and the survival rate to the end of primary school for pupils aged 10 to 19 years are indicators 

affected by the degree of drop out and repetition in the system. Institutional factors of gender 

orientation such as inadequate latrines, sanitary facilities for girls especially in rural schools, 

lack of school uniform and repetition have contributed to wastage of pupil. The low achievers 

in schools who are forced to repeat grades increase the chances of dropping out of school. 

Those pupils who are over-age in their grades perform poorly in their academic work 

compared to the young pupils, hence marginalization within the school is likely to proceed 

from poor achievement to academic failure and eventually wastage.   

 

According to Dachi and Garret (2003); Hunter and May (2003); it highlighted the link 

between poverty and dropping out from school. It states out poverty as a plausible 
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explanation of school disruption in most schools. Looking at the issue from how people 

regard schooling and its importance, Pryor and Ampiah (2003) explains that the interactions 

between schooling, household income and school may or may not lead to pupil‟s wastage. In 

some villages in Ghana, education is regarded as “relative luxury,” with many villages 

considering education not worthwhile. Depending on the environment, the school can open or 

close doors that lead to wastage (Barr, 2005). Socio cultural factors differ from one 

community to another or from one region to another. Addressing the teachers, parents and the 

pupils during educational day in Keiyo South Sub County, in the year 2012, education 

stakeholders, expressed their concern over pupil wastage in Keiyo South Sub County. 

Community leaders also expressed the same sentiments. Thus, there was need to carry out a 

study on socio cultural factors that influence pupil wastage in the context of Keiyo South Sub 

County. 

 

1.2 Statement of the Problem 

Since the introduction of free primary education (FPE) to date there has been high enrolment 

rates recorded in all the classes particularly at the lower primary. However, years later as the 

pupils progressed in the primary education cycle, the number of pupils decreased as they 

proceed to the upper primary. In Keiyo South Sub-County, the number of pupils in primary 

schools decreased in the upper classes. This has kept the stakeholders in dilemma as to what 

is the cause of wastage. Some stakeholders believe that the high wastage may be due to 

factors associated to Socio- cultural practices. Pupils retention in school is greatly influenced 

by the type of school attended. However, it is also not very clear as to which socio cultural 

factors within the family and the school that contribute to pupil‟s wastage. In the case of 

Keiyo County, the stakeholders in education believe that pupils wastage is contributed by 

factors associated to socio-cultural. From general interaction with education stakeholders in 

the county, more complainants tend to point a finger to Keiyo South Sub County as having 

more pupil wastage. It is as a result of this that the study seeks to establish the socio-cultural 

factors that influence pupils‟ wastage in public primary schools in Keiyo South Sub-county. 
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1.3 Purpose of the Study 

The purpose of this study was to investigate socio- cultural factors that contribute to pupil‟s 

wastage in public primary schools in Keiyo South Sub County. 

1.4 Objectives of the Study 

The following specific objectives guided this study. 

(i) To identify socio-cultural factors that influence pupil‟s wastage. 

(ii) To explain the influence of socio-cultural factor on pupil‟s wastage. 

(iii) To identify institutional factors that influence pupil‟s wastage. 

(iv) To explain the influence of institutional factors on pupil‟s wastage. 

1.5 Research Questions 

Based on the objectives of the study, the following were the research questions. 

(i) What are the socio-cultural factors that influence pupil‟s wastage? 

(ii) How do socio-cultural factors influence pupil‟s wastage? 

(iii) What are the institutional factors that influence pupil‟s wastage? 

(iv) How do institutional factors influence pupil‟s wastage? 

1.6 Significance 

The study will be beneficial to the teachers who will be in a position to identify the school 

factors that contribute to pupil‟s wastage and create child-friendly environment to be able to 

accommodate all children with different problems. The community will know why their 

children are not coping with school yet there is free education. Further, the community will 

understand the extent to which the wastage affects individual attainment and societal 

education needs. The ministry of education will be able to address issues related to wastage in 

schools. 

1.7 Limitations 

These are factors that may hinder the study from being realised. Some head teachers were 

reluctant to avail the document for analysis due to legal implications involved but the 

researcher had to explain the importance of research and assured the respondents the 

confidentiality of the information gathered from the document. Some pupils were reluctant to 

give information for fear that it may be used against them but the researcher assured the 

respondents of the confidentiality of the information gathered from the document. Roads 
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where impassable during the rainy season, but the researcher used motorbike where vehicles 

could not reach and footed where motorbike could not reach. 

1.8 Assumption 

Sometimes a perception or opinion may not mean a fact, however, the researcher hoped that 

the respondents answered the questions honestly the way it was appropriate. Data collected 

was true information on factors that influence pupil‟s wastage in public primary schools.  

1.9 Scope 

The researcher covered public primary schools in Keiyo South Sub-County. The study 

investigated the socio-cultural and institutional factors that influence pupil‟s wastage in 

Keiyo South Sub County. The data was collected from head teachers, teachers and pupils 

from public primary school in Keiyo South Sub- County. 
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1.10 Definition of Terms 

Wastage: This refers to a pupil who lives school or college before he /she has 

finished his or her studies. According to this study, wastage out refers to 

the difference between the number of pupils who enrolled at the 

beginning of the academic year and the number of those who remained 

to the end of the primary education circle. At primary education level 

this means that the pupils who dropped out of school failed to complete 

primary school education. 

Drop out In this study drop out is taken to mean the same thing with wastage. 

Socio-cultural 

factors: 

This refers to customs and beliefs of the people. According to this study, 

it refers to the study of the ways of people‟s life and how they do their 

own things. The factors are like initiation, early pregnancies, peer 

pressure, poverty, religious practices, beliefs, domestic chores and 

parental attitude. 

Institutional 

factors: 

This refers to factors due to establishment, foundation, or organization 

created to pursue a particular type of endeavour, such as banking by a 

financial institution. According to this study, it refers to factors arising 

from school e.g. repetition, language used in school, teacher‟s attitudes, 

school uniforms. 

Cultural factors: 

 

According to this study it refers to the way of life of the people on how 

they do their things 

Culture Refers to a people`s way of life in its totality. 
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CHAPTER TWO: LITERATURE REVIEW 

2.1 Introduction  

This chapter presents a review of the literature that is relevant to the study at hand. It gives 

the general concept of school dropout. The second part identifies and examines the various 

specific cases of dropout among primary schools which are categorized into socio-cultural 

factors. The relevant literature was sort from both primary and secondary sources. Journals 

and e- materials were widely used. 

2.1.1 Socio-cultural factors 

Socio cultural factors such as poverty contribute to pupil‟s wastage. According to African 

Union reports, it bears out the fact that, wastage is greatest in most countries of Africa where 

children come from poor and deprived sections of society.  In the Kenyan case, wastage is 

considered to have happened whenever pupil falls off the school system before completing 

the basic eight years which is the full primary education cycle (Sitati, 2013). Wastage can be 

defined as a child who enrols in school but fails to complete the relevant level of the 

educational cycle. At the primary level this means that the drop-out fails to reach the final 

grade, usually grade 8. Sitati (2013), further said that several concepts and theories explain 

why some pupil‟s dropout of school. However, when pupils are supported through motivation 

they would not only improve on the academic achievement but also on the basic school 

completion. 

 

Children presence in school is not an indication of learning in the lessons just because they 

are present but, psychological factors such as emotional conflict due to socio cultural 

influence can interfere with the continuous learning process of children. Lack of interest on 

the part of children and the inability of teachers to project themselves are a few of the many 

contributing factors to the mass underachievement and disaffection which lead to truancy and 

dropout in our schools (Pridmore, 2007).  

 

 In Uganda most children who dropped out of school come from poverty, orphan hood, 

parental negligence, exposure to hazarder‟s life, and children headed household (Save the 

children, 2005). Those Students who came from well-off household drop out as well due to 

individual reasons. Individual reasons can be caused by the student himself or herself. An 

intelligent student may leave school because of internal reasons which is unknown to any one 
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apart from one self. Most students who live in slum area due to poverty finds that school is a 

waste of time and no longer appealing to them and out of their thoughts drop out (Shannon 

&Bylsma, 2002). Michieka (1993). Okumu, (2009) pointed out that both Bungoma and 

Nairobi; poverty was the most important factor for pupil‟s wastage. Report on wastage of 

pupils in Kisii District found out that some parents and the communities are misinformed 

about the value of schooling. Most parents who are likely to let their children to drop out of 

school if they had dropped out. Others drop out due to negative attitude towards schooling, 

and lack of motivation for most students who could not continue to secondary school.  

 

According to Kipsang (2009), causes of school dropout in Baringo District was due to poor 

performance, lack of money to buy school expenses and poor implementation of curriculum. 

Shannon &Bylsma, (2002) states that local people tend to consider school as a waste of time. 

It takes the young away from potential jobs. School-community collaboration recognized the 

value of local entities outside school such as homes, places of worship, the media, museums, 

libraries and community agencies in the education of pupils in the community where the 

school is situated. Safe learning environments involves a comprehensive violence prevention 

plan, including conflict resolution, and can include social competence, problem recognition 

and evaluation, goal setting, planning, expecting challenges, controlling anger, and 

expressing emotion. 

 

According to Mutai (2010), studies on social, cultural factors and gender disparities among 

girls in Keiyo district found out that harassment from the teachers, lack of role model and 

early pregnancy among girls are the main cause of wastage. Some pupils believe that teachers 

have misguided expectations and standards of certain groups of students. The pupil belief that 

teachers are biased, when making decision in pupil‟s discipline, they jump into conclusions 

and give up without proper investigation on some issues which may lead pupil‟s wastage. 

Hale (2007), explains that when these standards and stereotypes are not fulfilled conflict and 

frustration occurs of these, the economic and social condition of the family is the single most 

crucial variable affecting drop-out. 

 

There are also external factors that cause pupils to drop out of School. The external factors 

are those within the child‟s socio-cultural milieu. The external factors emanated from the 

dropouts‟ home and family background and the society where the dropout lives. Drop-out 
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represents a staggering loss. An early school drop-out in primary school soon lapses to 

illiteracy. Re-entry to the formal school system is closed off in most cases compared to a 

secondary school student. A secondary school drop-out has at least acquired literacy and 

some other educational skills and knowledge. He or she may easily resume schooling, or take 

up training outside the system. The primary school wastage remains locked into the closed 

world of the illiterate and thus have further restriction placed upon the background of poverty 

and ignorance (Republic of Kenya, 2013). 

 

The most pre-eminent of the external factors are poor family background, child labour and 

truancy, parental attitude, weak family support and low value put on education by the 

community where the dropout hailed from. The predominant external factor is poverty. The 

internal factors are attributed to the school environment and educational policy. These factors 

include poor academic performance; the media of communication used in school, distance to 

school, teachers‟ attitude and lack of teaching and learning resources were the most potent as 

far as the causes of school dropout was concerned (Sitati, 2013). External causes may be 

cited, such as parental illiteracy, malnutrition, parents‟ land holding, rural or urban residence, 

all spring from the one main cause, the parental low socio condition. Many such parents have 

little understanding of the need to enrol and ensure attendance of their children, and such 

children become the first drop-outs. Pupils who trust their parents trust their teachers, they are 

more motivated and as a result perform better in school compared to the pupils who are not 

motivated (Heck, 2009). 

2.2 Poverty 

Poverty is the main cause of pupils drop out in most countries of the world. The factors that 

account for school dropout are discussed into some details using empirical sources from 

Kenya and across the world. In India minority groups of low status have higher drop-out 

rates, as for example the Scheduled groups in India, The PROBE Team, (1999) in India found 

the period for agricultural activities as clashing with school times and because such activities 

take place in rural areas and are seasonal, they lead to seasonal withdrawals from school. 

Working children therefore attend school intermittently and irregular attendance predisposes 

pupils to dropping out (Hunt, 2008). The Muslim minorities of Sri Lanka, and the ethnic 

minorities of Viet Nam. Even in countries of the region where the medium of instruction in 

primary education is in the mother tongue, for linguistic minorities, the need to master second 

language these was a factor leading to dropout.  
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Looking at the issue from how people regard schooling and its importance a study conducted 

by Pryor and Ampiah (2003), in Ghana gives a bit of insight into the relationship. The results 

of the study sought to explain interactions between schooling, household income and school 

dropout. The research reveals that in some villages in Ghana, education is regarded as 

“relative luxury”, with many villages considering education not worthwhile. The family‟s 

ethnic or social status also influences drop-out. The child‟s age and sex also affect drop-out. 

In societies where less attention is given to women and girls, fewer girls enrol in school and 

more girls than boys drop out of school. Ananga (2010), in Ghana reveals among others that 

specific work-related tasks, for example, full time childcare and work in peak agricultural 

times often clashes with schooling times and this finally leads to school wastage. 

 

Ministry of Planning and Development (2005) explains that poverty is a major reason why 

student may leave school before completion because poverty interacts with other points of 

social disadvantages, with the interaction of factors putting pressure on vulnerable and 

marginalized children to dropout. It also explains that Poverty have led to pupil‟s wastage 

due to lack of money to buy uniform irrespective of free primary education. Dropout is often 

a process leading to wastage and therefore has more than one approximate cause (Hunt, 

2008).  Internal efficiency indicators especially dropout rates in primary school is an 

emerging issue in Kenya and most countries of the world today. This is because the majority 

of people live below the poverty line and so education is not a major factor to them. 

 

Secondary school wastage has at least acquired literacy and some other educational skills and 

knowledge. He or she may more easily resume schooling, or take up training outside the 

system. The primary school drop-out will remain locked into the closed world of the illiterate 

and thus have further restriction placed upon a background of poverty and ignorance. 

Students who do well in secondary school are admitted to college, and others join teacher 

training institutions, technical training schools, or the job market. The secondary school 

education programme is geared towards meeting the needs of both the students who terminate 

their education after secondary school and those who proceed to higher education (Republic 

of Kenya, 2003). According to Mbiti and Lucas, (2011) and Hunt (2008), household income 

is found to be an important factor in determining access to education as schooling potentially 
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incurs a range of costs, both upfront and hidden. Addition household income interacts with 

dropping out of school. 

The studies undertaken by Brown and Park (2002), Dachi and Garret (2003); Hunter and May 

(2003); Porteas et al (2000) highlighted the link between poverty and dropping out from 

school. Porteas et al (2000), whilst describing exclusions rather than dropout per se, paint 

poverty as “a plausible explanation of school disruption”. This leads to poor health and 

general nutrition of the individual child may affect drop out. Also if a child is in poor health, 

school attendance may be affected, leading to repetition or eventually drop-out. Even if a 

child attends regularly, the child may not be able to give sufficient attention to the classroom 

situation because of physical or mental fatigue due to hunger or undernourishment. Children 

from poor homes do not receive the nourishment they require and malnutrition and stunting 

of development, leading to fatigue and poor concentration probably help to determine 

eventual drop-out of many poor children. All the above factors, internal and external, act 

upon the child, upon enrolment and upon eventual completion of the primary cycle or 

dropping out from it.  

 

Rumberger (2007), suggest that dropping out represents one aspect of three interrelated 

dimensions of educational achievement; first, academic achievement, as reflected in grades 

and test scores; second, educational stability, which reflects whether students remain in the 

same school (school stability) or enrolled in school at all (enrolment stability) and third, 

educational attainment, which is reflected by years of schooling. Several researchers have 

suggested that educational attainment is dependent on both educational stability and 

academic achievement. That is, students who either interrupt their schooling by dropping out 

or changing schools, or who have poor academic achievement in school, are less likely to 

graduate or complete that segment of schooling. They also posit that engagement and 

educational achievement are influenced by student‟s background prior to entering school 

including their educational aspirations and past achievements. The factors that can contribute 

to pupils drop out include school, family, community and individual. The likelihood of a 

child dropping out of school increases as the combination of these factors become more 

multifaceted. 

 

Countries have evolved ways of dealing with the provision of primary education taking into 

account, as far as possible, all the variables of a given situation. The reports taken are 
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measures that member States have agreed to take on order to reduce wastage and upon 

several of the methods being tried out. Report by Ministry of Education, (2007) indicates that 

58% of the Kenyan population is living below poverty line. This consequently leads to 

inability of the poor to meet education cost of their children which becomes a barrier to 

education of children who withdrawal from school to engage in domestic work. These 

findings can be corroborated by the study done by World Bank in Kenya, (2004a) which 

found out that poverty in some areas and lack of interest in schooling are important factors of 

dropping out of school. 

 

Sottie and Awasi (2011) examined factors that affect school dropout at the basic level of 

education in Kenya. The study focussed on experiences of students, parents, teachers and 

welfare workers. Weak family support, poor academic performance, poor school quality and 

low value of education, is identified as important to children stay in school. It is observed that 

some children prevail against odds and remain in school while others drop out. Resilience is 

identified as an important factor that could enhance the capacity of at-risk student to stay in 

school despite adverse circumstances. The study recommends research on the underlying 

processes that foster personal resilience in school age children from disadvantaged 

backgrounds in Kenya. 

 

The payment of school related costs therefore acts as a barrier to enrolment and retention 

(Colclough et al, 2000; Mukudi (2004). Thus household poverty may be regarded as affecting 

dropout through its interactive effects with other factors that trigger events that result in 

dropping out of school. In exploring the conditions outside the school that influence dropout, 

this study sought to highlight how poverty shapes school attendance and wastage. 

2.2.1 Pregnancy 

Students‟ dropout due to early pregnancy is on an increase among adolescent girls, (Njau 

&Wamahiu, 1994, Ferguson, 1998). In South Africa in 2002, 66000 teenage girls could not 

attend education institution due to pregnancy. The figure rose to 86,000 in 2004and dropped 

slightly to 71000 in 2006. This means that in 2002 about 12% of South African teenage girls 

who did not attend educational institution reported pregnant as the main reason raising to 

17% in 2004 and declining to14% in 2006. The dropout among pregnant girls cuts across all 

ages in Kenya. The girls who are forced to withdraw because of pregnancy could have 

continued being in school had they not become pregnant, (Meeker & Ahmed, 1999). 
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The absence of social opportunities for girls and the demand placed on them with gender 

inequities is known to exist within the educational system. There are practices such as 

teenage pregnancy that affect the opportunities of girls to complete primary school. (Kane, 

2004). This may include pregnancy and early marriages that may cause the pupils to drop out 

of primary school. Teenage reproductive behaviour may be endangering to school completing 

in that many of the same factors lead to dropout and early childbearing. These practices are 

said to disrupt the education of adolescent girls and those children regarded by parents as 

vulnerable to sexual harassment (Colclough et al., 2000; Nekatibeb, 2002). The results are 

unsatisfactory school experience and preference for early motherhood. Holmes, (2003), states 

that female receive less education than men and they tend to dropout. 

 

Mensch (2001), explains that Kenya a gender-neutral atmosphere in school appeared to 

reduce the risk that girls will engage in premarital sex and early marriages have negatively 

affected the girls. The Girls are at greater risk of such abuse when they are not in school than 

the boys. School provide the best environment for learning, it can instil in them a sense of 

self-esteem   power, and hope for the future. The next section looks at the gendered decision 

that influences school wastage. 

2.2.2 Gender practices contribute to school wastage. 

The relationships between general deviant behaviours, association with other student 

practising deviant behaviours, lack of social bonding in school contribute to the tendency of 

student wastage in school (Battin-Pearson et al, 2000). Deviant affiliation theory provides an 

explanation for the tendency to drop out of school based on bonding with antisocial peers. 

Structure strains theory states that demographic indicators of dropout tendency are based on 

gender, socio-economic status and race (Battin-Pearson et al, 2000). 

 

Beside the school and the family, the community and peer can also influence student‟s 

withdrawal from school. Poor communities may influence a child and adolescent 

development through lack of resources or negative peer influences. In support of this 

assertion, Odaga and Heneveld (1995), using the logistic model analysis in Kenya on the 

socio-economic determinants of primary school wastage factors such as communal factors, 

pupils‟ personal characteristics/background, as well as the parental or family background 

have various degrees of impact on the probability of a pupil dropping out of school. 
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Colclough et al, (2003), states that there are gendered cultural practices such as teenage 

pregnancies that cuts across a wide range of constrains that lead pupils to drop out of school.  

 

According to (Kiellan &Tova 2006), it is believed that cultural pressure undermines 

perception of the long term value of education especially for the girls and boys who are 

employed in the neighbourhood to herd Cows and Goats. The herding of cows and goats are 

traditional and schooling should be given the first priority. Mensch (2001), found out that 

gender-neutral atmosphere in school appeared to reduce the risk that girls will engage in 

premarital sex and hence, cases of dropping out of school due to pregnancies reduces. Early 

marriages influence pupil‟s wastage specifically, it has negatively affected the girls from 

attending school sessions. Gender disparities in nomadic/ pastoral areas preferring to support 

boy‟s education instead of girls, especially if the resources are limited, the girl is then given 

out for early marriage, causing wastage and disadvantage to the girl‟s education (Ministry of 

Education, 2012a). Most primary GER of boys exceeded that of girls in most years and 

especially after 2003, the gap was enlarged (Ministry of Education 2005d, 2008b, 2009b). 

The possible reason was the government of Kenya has implemented the FPE policy since 

2003; households are still burdened by fees for education, which discourages girls‟ enrolment 

in poor households (World Bank, 2011; Ministry of Education, 2012a).  

 

It can be considered that among several siblings in a family, some parents tend to choose 

boys for schooling and may prefer to keep girls at home for house chore despite existence of 

FPE. Gender and disparities still exist (Mokoro, 2010; World Bank, 2004a) and the 

enrolments rates of boys was higher than of those of girls in most of the years (MoE, 2005, 

2005b, 2009b, RoK, 2012). In the Implementation Completion and Results Report of Kenya 

Education Support School Programme(KESSP) issued by the World Bank, the results of 

improvement of equity in access was rated “unsatisfactory” as the target primary NER of 

96% could not be achieved as of December 2009 (World Bank,2011).  

 

Schools act as a site of pervasive gender socialization. This sometimes spurs students to think 

beyond ideological limits laid on them. Wanyoike (2003) point out that the students peer 

group if not guided can lead to devastating results like engaging in drug and substance abuse, 

early sex and early pregnancies. Schools act as a site of pervasive gender socialization. This 

leads to students dropping out of school. However, measures have been put in place to 
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continuously improve gender parity in access, retention and performance. Some of the 

strategies adopted include mainstreaming gender in education sector policies and plans, 

gender sensitization of education policy makers, establishing gender learning environments in 

schools and creating a framework for partnership with the communities, civil society and 

stakeholders in support of education for girls (Republic of Kenya, 2004).  

 

The Children Act (2001), that provides for education as the right to all children has given 

further impetus for child education. The government is also enforcing the re-entry policy and 

school girls who get pregnant are allowed back after giving birth (Okumu, 2010). On the 

other hand, many of the barriers that girls face in striving to stay in school are either directly 

or indirectly related to reproductive health such has lack of gender appropriate facilities in 

school like proper latrine, and sanitary towel to use during menstruation period. When a girl 

is denied such facilities, it is like denying quality education which can increase her 

vulnerability to abuse, exploitation and disease.  

2.2.3 Child Labour 

Besides the factors deliberated above, research has shown that child labour affects the 

schooling of children and leads to school dropout. According to UNESCO (2004) explains 

that labour participation by persons below the age of 15 Kenya is not only widespread but it 

is also escalating at alarming rate. In terms of region, rural areas have a higher proportion of 

19.7% compared to 9% urban areas, the proportion of working children are Western (19.8%), 

Rift Valley (19.7%), Eastern (19.1%) and Coast (19%). As the government continues to deal 

with these education concerns, in some rural areas of the country, the introduction of the 

lucrative motorcycle business has to a greater extent affected access and retention of boys in 

schools. Many boys are being lured out of school to engage in the business (Republic of 

Kenya, 2010).  

 

In Gucha, South District and Bungoma North District, there are increasing cases of child 

labour among children dropping out of school to provide cheap labour at Tabaka Soapstone 

mines and maize plantation respectively (Education News, 2009). Drop-out represents a 

staggering loss. An early school wastage soon lapses to illiteracy. Re-entry to the formal 

school system is closed off in most cases. Paul Kenya (2011), explain that in Kenya most of 

the children who have enrolled and those who have dropped out- come from economically 

deprived households. This assertion is supported by a child labour report, which found that 
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child workers claimed to be working to raise money to go to school. Moreover, in a situation 

of extreme poverty where the family struggles at the margin of survival, education has no 

immediate significance. The contribution of the child‟s labour to the family welfare is the 

only reality. This had been found to be true because, children from low socio-economic 

households and those that are vulnerable and prone to income shocks commonly face some 

form of demand to withdraw from school if their parents cannot afford the direct cost of 

education (Gubert &Robilliard, 2006).  

2.2.4 Family 

The educational level of parents has an impact on pupil‟s retention in schools. Grant & 

Hallman, (2006) shows that higher household education level increase students access to 

education and attendance and ultimately decreases drop out. They understand better on the 

school needs and works towards it. They are role model to their children who emulates them 

and hence retained in school. Some parents neither provide enough educational support nor 

recognize the value of education (Pryor & Mariah, 2003). In such a case it will affect   the 

pupil in one way or another and may eventually lose hope and drop out causing wastage. 

 

The higher the educational level of parents, the higher their children perform at school and 

are likely to pursue further studies. Bathaatar et al, (2006) argued that in South Africa when 

pupils do not get enough results they are sometimes encouraging to drop out. Mrutu et al 

(2005) explains that in Tanzania, Standard 6 pupils who had both parents completed all of 

primary education and who therefore put emphasis on their child‟s education, the children 

become successful and proceed on with school. Those over age students in Standard 6 may 

also be those who are successfully absorbed within the Complementary Basic Education 

Project (COBET) and whose parents are studying in adult education class. 

 

In Uganda the presents of role model given to the pupils play an important role in the desire 

for education in schools. Modelling refers to individual changes in cognition, behaviour or 

effects that results from the observation of others (Ryan, 2000). Observation enlightened an 

individual on the consequences of such behaviours and opinions on individual made. 

Depending on the consequences, a model can strengthen or weaken the likelihood that the 

observer will engage in such behaviour or adopt such beliefs in future.  An indication that 

there is need to have a role model who is successful in education, who went through the same 
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school, comes from the same community and have achieved success in life in every schools. 

This will influence pupils‟ retention and minimal wastage. 

 

 Pryor and Ampiah, (2003), point out that the presents of a role model in a family is the main 

factor leading to pupil‟s retention in school. Also a number of pupils see some of their peers 

or schoolmates as their models. Teachers, parents and peers all provide pupils with 

suggestions and feedbacks about what they should think and how they should behave in 

social situations. They should make decisions based on the situation and to give feedback 

which is either positive or negative. These modes can be a source of motivation or lack 

thereof. Parents and the communities are misinformed about the value of schooling. Parents 

are likely to let their children to drop out of school if they had dropped out. Others drop out 

due to negative attitude towards schooling. As a result of lack of motivation for most students 

cannot continue to secondary school.  Based on preconceived notions teachers have 

misguided expectations and standards of certain groups of students. 

 

 Financial states of the parents determine how much they raised their children (Ellion, 

Bartkowski, & Segal, 1998). Most students who do not complete school do so because of 

family problems, especially those whose parents are not interested in education and do not 

support their children in studying. Education is compulsory but, despite this, some people do 

not take it seriously because jobs are available even if students do not have a good education. 

Some families are poor and need their children to work in order to increase the income. All 

these problems will create young people who do not have any skills and who will not be able 

to improve their lives for the family and the country. In some family‟s HIV/AIDs has caused 

some children to drop out of school so as to take care of their sick parents or to provide basic 

needs to the family, especially a single parent family. Family engagement is important factors 

that assist to cub dropout. The family should be involved in improving factors such as student 

academic achievement, attendance, attitudes and behaviours in school, and expectations of 

achievement from teachers. Mentoring/Tutoring – provides students with a caring, trusting 

relationship between an adult and a youth that includes a one-on-one activity that focuses on 

academics. 

 

Melvin (1977) explained that people of lower social class standing usually, have limited 

education and perform routine work jobs under close supervision. Developed and developing 
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countries have attempted to find the best practices in preventing wastage. A report by 

Prepared for the Texas Education Agency by ICF International and the National Dropout 

Prevention Centre/Network in (2008) revealed strategies that were most widely used among 

Tier 1, 2, and 3 programs and were common strategies used by the programs with the 

strongest results. They included school-community collaboration, safe learning environments, 

Family engagement, Mentoring/Tutoring, Alternative schooling, Active learning and Career 

and technology education. 

 

Griffin (2002), States that many people beliefs that stereotype threat increased dropout rates 

and leads to frustration, misconceptions, and misunderstandings among students and teachers.  

Studies confirm that children tend to cluster in groups made of gender. In some slums areas 

of Nairobi while some parents think that schooling is more important for boys rather than 

girls. Overall education was found to have an inverse relationship with fertility. Women with 

secondary education had fewer children than those with primary or with no education. 

Government efforts for improving school access, retention and achievement will not be 

successful unless accompanied by early and continuous health interventions to tackle 

nutritional deficiencies and other health related illness and conditions that impact on 

children‟s school absenteeism and their overall cognitive development (Pridmore, 2007).  

2.3 Institutional factors 

The concept of school dropout is closely linked to school enrolment and absenteeism. Upon 

registration at school, a track record of the physical presence and learning of pupils is 

monitored once or twice daily by a class teacher by marking their presence. If the child fails 

attending school for a period of one year and does not return to school, the child is then 

considered having dropped out of school in that year. School wastage is the difference 

between the number of pupils/students enrolled in school at the beginning of academic year 

and the number of those who remained at the end of the academic year (Okaja, 2007). The 

school that one attends should develop trust and teamwork so that the institutional 

environment enables the pupil to acquire learning skills. Pupils detainment in school is 

influenced by the climate or the atmosphere of school one attends. 

 

Depending on the environment schools can either open or close doors to the interpersonal 

relations between the teachers and the pupils that lead to academic performance (Barry, 

2005). Teachers should not escape a part of flame when pupil drops out because they stand in 
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transmission of knowledge, values, and skills in the learning process. When the teacher is not 

effective the pupil under the teacher will achieve inadequate progress academically leading to 

wastage. There are factors within the school that contribute to pupil‟s wastage. They include 

peer pressure, repetition, teacher‟s attitude and school environment 

2.4 Peer pressure 

According to Castro Giovanni, (2002) a peer group refers to a small group of similar age, 

fairly close friends, sharing the same activities. A peer group asks questions relating to social 

identity such as what do I want in life? Being part of the group adolescents feel that they are 

able to answer some of the challenging questions facing the peer group and so they are proud 

being part of the group. Adolescent spent more time with peers than with parents or adults 

enough reason to study the impact of peer pressure on each other. Most peers conform to peer 

pressure on commonly things such as clothes, hair style or walking style. But when it comes 

to social issues or moral values, parents still remain more influential than the peer (Black, 

2002).  

 

Peer pressure refers to the influence exerted by a peer group in encouraging a person to 

change his or her attitudes, values, or behaviours in order to conform to group norms, either 

positive or negative. Pupils may lack the maturity to handle peer pressure from 'friends' who 

have dropped out of school and this will affect them negatively (Marsh, & McElhaney, 

2005). However, pupils‟ positive peer pressure can also have positive effects. For example, if 

one is involved with a group of students that are ambitious and working to succeed, one 

might feel pressured to follow suit to avoid feeling excluded from the group. Participating in 

peer group is a primary stage of development and adolescents‟ identities are often closely 

associated with that of their peers (Santor et al, 2000). Students have acknowledged feeling 

stereotyped by teachers based on their race and ethnicity. Also Students perceives that lack of 

teachers‟ management of time effectively as the teacher‟s blatant ignoring of students causes 

pupils wastage. The pupils begin to question adult‟s standard and the need to for parental 

guidance 

 

Peer Pressure is prominent among dropouts. Cultural Inversion, or peer pressure to resist 

schooling, is a leading cause of high dropout numbers among minorities. Minority students 

face pressure from minority peers to uphold an apathetic attitude toward school because a 

studious attitude is not considered „cool‟, (Griffin, 2002). Peer pressure can lead to 
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experimentation with drugs and alcohol, sex, skipping school, and various high-risk 

behaviours like a sudden change in appearance, mode of dressing (clothing) and change of 

attitude, especially if accompanied by secretive behaviours. Many pupils who drop out report 

that their friends had also left school while others report that their siblings had also dropped 

out of school. Peer pressure tends to have more of an effect on children with low self-esteem. 

If a child feels compelled to fit in, the teen may do things that go against his or her beliefs 

simply to be part of the group 

 

Hale (2007), states that when students have no one encouraging them to stay in school they 

are more likely to dropout. Parents will not change the teen's attitude by forbidding access to 

these peers. They can only change the attitude by dealing with the primary issues that cause it 

in the first place. An adolescent is drawn to a particular group because it "fits" them in some 

way. If they are choosing the wrong group, there is a fundamental core issue that needs to be 

addressed therapeutically before any significant change. The school should therefore provide 

students with the opportunity to achieve success based on their own personal goals and 

achievements. It should also employ teaching and learning strategies that engage and involve 

students in the learning process including cooperative learning, multiple intelligence theory, 

and project-based learning. The school should introduce career and technology education that 

involves integrates academic and career-based skills, giving all students a solid academic 

foundation regardless of their plans after primary or high school. 

 

According to lashbrook (2000), adolescents are well aware that they influence each other. It 

is assumed that peer pressure influence can have various negative effects. It is assumed that 

peer groups may not allow adolescents to be themselves in the truest sense of the things they 

do. Adolescents need to put an act of action to be accepted by the group with which they 

would like to be associated. It is also believed that peers, parents, teachers and siblings all 

play a large role in adolescent‟s function in everyday living. The pupils would be pressured 

into improving themselves, bettering them in the long run. This is most commonly seen in 

pupils that are active in sports or other extracurricular activities. Cultural and group Peer 

Pressure is prominent among dropouts. Cultural Inversion, or peer pressure to resist 

schooling, is a leading cause of high dropout numbers among minorities. Minority students 

face pressure from minority peers to uphold an apathetic attitude toward school because a 

studious attitude is not considered „cool‟, (Griffin, 2002).  
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Peer pressure exerted by peer group in encouraging a person to change his or her attitude to 

conform to group norms (Kirk, 2002). Peer pressure can lead to experimentation with drugs 

and alcohol, sex, skipping school, and various high-risk behaviours like a sudden change in 

appearance and change of attitude, especially if accompanied by secretive behaviours. Peer 

pressure tends to have more of an effect on children with low self-esteem. If a child feels 

compelled to fit in, the teen may do things that go against his or her beliefs simply to be part 

of the group. Parents will not change the teen's attitude by forbidding access to these peers. 

They can only change the attitude by dealing with the primary issues that cause it in the first 

place. An adolescent is drawn to a particular group because it "feeds" them in some way. If 

they are choosing the wrong group, there is a fundamental core issue that needs to be 

addressed therapeutically before any significant change. 

 

Social recognition of sport participation and competition are external sources of enjoyment 

for many peers who are mainly low achievers in academic work. Peers belief that the 

experiences gained in athletic participation influences pupils in many areas of life including 

job satisfaction and life satisfaction which enables them not to drop out of school. Peers 

mainly who are academically weak in class finds athletics as a way to drop out of school and 

to join athletics camp which enables them to acquire sports skills necessary for success in 

later life. Athletes are taught skills and processes as well as coping strategies in live. Many 

believe that athletic activities are not only supportive of the academic mission of schools but 

are inherently educational and vital to the total development of students hence assist in 

reducing the cap between retention and dropout rates in schools (Burnett, 2001). The school 

should therefore provide students with the opportunity to achieve success based on their own 

personal goals and achievements. It should also employs teaching and learning strategies that 

engages and involve students in the learning process including cooperative land, multiple 

intelligence theory, and project-based learning (Hale, 2007) states that when students have no 

one encouraging them to stay in school they are more likely to dropout.  

 

Social recognition of sport participation and competition are external sources of enjoyment 

for many students. Peer‟s belief that the experiences gained in athletic participation 

influences pupils in many areas of life including job satisfaction and life satisfaction which 

enables them not to drop out of school. Athletics have usually been thought of as a way to 
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teach youth skills necessary for success in later life. Athletes are taught skills and processes 

as well as coping strategies in live. Many believe that athletic activities are not only 

supportive of the academic mission of schools but are inherently educational and vital to the 

total development of students hence assist in reducing the cap between retention and dropout 

rates in schools (Burnett, 2001).  

 

The people of lower social class standing usually, have limited education and perform routine 

work jobs under close supervision. Developed and developing countries have attempted to 

find the best practices in preventing drop out. A report by Prepared for the Texas Education 

Agency by ICF International and the National Dropout Prevention Centre/Network in 2008 

revealed strategies that were most widely used among Tier 1, 2, and 3 programs and were 

common strategies used by the programs with the strongest results. They included school-

community collaboration, safe learning environments, Family engagement, 

Mentoring/Tutoring, Alternative schooling, Active learning and Career and technology 

education. Griffin (2002), States that many people beliefs that stereotype threat increased 

dropout rates and leads to frustration, misconceptions, and misunderstandings among students 

and teachers.  

Family engagement in discussion is important factors that assist to cub dropout. The parent 

should be involved in improving factors such as student academic achievement, attendance, 

attitudes and behaviours in school, rather than to wait for expectations of achievement from 

teachers. Mentoring/Tutoring – provides students with a caring, trusting relationship between 

an adult and a youth that includes a one-on-one activity that focuses on academics. Ananga 

(2010), accepts the fact that the school exerts a powerful influence on children‟s 

achievement, and its characteristics have an impact on the wastage rates. Reasons for wastage 

may be classified into those “internal” and those “external” to the educational system. Neither 

group should be treated in isolation. An educational system reflects the values and priorities 

of the society it serves. Communities with whom FGDs are still valued wastage is still a 

problem in their communities. This can mean that: the 6-13 age population has been grossly 

underestimated; primary school going age brackets are too narrow; primary school enrolment 

has been grossly overestimated since the beginning of UPE; and non-Ugandans are benefiting 

from UPE. The communities ascribe the problem on non-enrolment lack of parental values 

towards education and domestic work. FPE has increased enrolment but many students‟ 

learning remains inadequate. 
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A recent national wide survey in Kenya found that only 33% of children in class 2 can read a 

paragraph at their level. According to Muleyi (2008), teachers do influence pupils‟ 

performance. School factors that influence pupil‟s academic performance include the kind of 

treatment which teachers accord the pupils for teacher‟s accountability. School are commonly 

evaluated using pupil‟s achievement data (Heck, 2009). Teachers cannot be disassociated 

from the school they teach and academic results, as the basis who produce better results, 

teachers should not escape a portion of problem when students perform poorly (Cherongis, 

2010). The survey further found a third cannot read a word and 25% of class 5 students 

cannot read a class 2 paragraph (Uwezo Kenya, 2010). These poor performance and learning 

indicators may conspire to push children out of school. There are not enough schools, and 

within existing schools there are not enough benches, desks, or chalkboards to mention only 

the most basic equipment. This is particularly true of many schools in the poorer nations of 

the region. Family and community expectations of education quality affect decision making 

around access to school and pupil retention.  

 

Interaction between internal and external factors is continual and, this interrelationship should 

be borne in mind. Studies carried out in Kenya by UNESCO (2005 and 2011), Kiveu 

(2009),Oketch and Rolleston (2007), found out that a wide variety of school related cases 

influence school wastage. Specifically factors such as teacher attitude, school repetition, 

corporal punishment, difficulty in learning and being over age for school grade were seen to 

be among institutional factors that affect school wastage at the basic education in Kenya. 

Perkins, (2013) indicates that teachers‟ attitude contribute significantly pupils‟ attention in 

classroom whereas Adesoji and Olotunboson (2008), illustrated that student attitude is related 

to teacher‟s characteristics and it has an impact to pupil‟s wastage Also, distance to school is 

another important determinant of educational access and wastage. 

 

The distance to the latter may be considered too far for younger children, especially girls 

(Murugi, 2008). This is also true in the Internal efficiency indicators especially dropout rates 

in Primary Schools is an emerging issue in Kenya and most countries of the world today. 

This is because a large amount of resources in terms of time, money and other supportive 

materials are often committed to the provision of secondary school education. Secondary 

school education in Kenya and most countries of the world usually start at fourteen years of 
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age and runs for four years. Upon completion of secondary school, students can choose to go 

to college or pursue other vocational fields. Students who do well in secondary school are 

admitted to college, and others join teacher training institutions, technical training schools, or 

the job market. The competition for admission to colleges and Training Institutes is normally 

very high. The secondary school education programme is geared towards meeting the needs 

of both the students who terminate their education after secondary school and those who 

proceed to higher education have a better chance compared to primary school dropout 

(Republic of Kenya, 2003). 

 

Wastage is commonly caused by factors that lead to chronic truancy such as academic failure 

due to frequent absenteeism, or fear of certain teachers. One institutional factor that influence 

school dropout is the issue of academic performance. Regarding this, Colclough et al, (2000) 

emphasise that poor academic results are associated with high levels of grade repetition and 

dropout, and the low progression ratios to higher levels of the educational system. According 

to the findings from the study, the level and pattern of repetition vary by region and by race, 

with the highest being in the northern region and more boys than girls repeating. Whereas 

EMIS data suggest that more girls than boys repeat classes experiences of the sample schools 

suggests otherwise.  

This difference between EMIS (2001), and the field of this study could be due to the time 

period that elapsed between the school census that produced the EMIS 2001 as well as the 

different methodologies used. The primary school itself, its facilities, and pedagogical 

methods, all affect the child‟s learning experience and exert an influence upon retention or 

drop-out. The unsatisfactory performance which leads to wastage and the low achievement of 

girls in public primary schools in Rift Valley Province was of great concern. On average, a 

child misses 23 days in a year, in the schools sampled. The girl‟s rates are slightly higher than 

those of boys. This rate is much higher than the 13 days a year that was reported by UBOS, 

(2001). The community gives a highly varied list of reasons for absenteeism. This list is 

topped by household chores while the often absent pupils give three main causes; sickness, 

domestic work and lack of school requirements. 

The girls list is much longer and also including, being asked to take care of the home when 

parents are absent and caring for the sick. The children suggest that the Ministry of Education 

should provide scholastic requirements and sensitize parents about provision of proper 
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medical care and reducing children‟s workload. The community sees remedy in regulation by 

the law that should lead to punishment of parents/guardians that keep children out of school. 

The survey carried out in KCPE results in Kenya revealed that girls perform poorly in almost 

all subjects compared to boys. This becomes even worse as they move up the ladder. This is 

also supported by Fatuma and Sifuna(2006). The fact the curriculum fails to adequately 

address the needs of girls who acts the role of mothers and are mostly absent from school is a 

great concern.  

This makes them also suffer from chronic fatigue, lack of concentration and forced repetition. 

Their academic performance is hence impaired and self-image lowered and eventually these 

girls drop out of school (UNESCO, 2002). Moreover, with the advent of FPE, enrolment 

increased in the classes in the lower grades was often very large and the children arrived with 

wide ranging levels of preparedness. These large and heterogeneous classes can challenge 

pedagogy. At the beginning of 2005 the average first grade class in some areas of Western 

Province was 83 students and in 28% of the classes it was more than 100 (Glennester et al, 

2011). Banarjee and Duflo (2006), state that there are varying definitions of what quality 

actually means. There seems to be a death of empirical studies establishing the link between 

quality of education and school dropout. Such shortcoming notwithstanding, the discussion 

on education facilities are linked to quality in terms of human resources and in-school 

resources. Also lack of availability of resources such as textbooks, desks and blackboards has 

been found to influence school wastage. 

2.4.1 Language of instruction used in the institution 

Language of instruction in the early years can influence dropout rates of pupils in school 

(Hunt, 2008). Students‟ academic success is influenced by the type of school attended. The 

school factors that influence pupils include the school structure, and school climate. The 

school is the instructional environment that operates and sets the parameters of pupils 

learning experience the teachers trained should use the local language in the early grades to 

teach pupils, these would mean that there would be better understanding for children in 

starting school and the likelihood of drop out will be reduced due to lack of academic 

progress. Teachers must use appropriate and effective instructional material, method of 

teaching and the language of communication used in the school so that pupils can easily 

transfer what is taught in school and apply to solve problems These students are not very 
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conversant with English language, hence their communication both oral and written is very 

poor and for this reason, they always feel out of place.  

 

Since pupils always stay in groups, they influence each other and this makes them to drop out 

of school due to peer pressure influence. Language of communication plays an active part to 

high wastage rate among the Hispanic students in the United.  In order to ensure their 

language will not contribute to their dropout, the teachers ensure that, by the time they are 

leaving third grade, they should be in a position to read properly and to communicate 

(Secade, 1999). Bilingual education was encouraged which brought about the school culture 

in the education system especially in schools that retained Hispanic students, (Lockwood, 

1999). This enabled them to have confidence while communicating because they always feel 

at home while in school. Since Hispanic students spend most of their time in school, the 

teacher ensures that the students behave responsively. 

2.4.2 Repetition 

The present of Repetition in primary schools de-motivates the pupils in their studies. A 

repeater is a child who has to repeat the same grade, due to examination failure or low 

attendance record Sitati (2013). A repeater may or may not become a drop-out, but there is a 

high probability that he or she will. The drop-out may or may not re-enter the school at a later 

date, but there is more probability that he or she will remain lost to the educational system. 

Whereas the repeater may stay on and eventually repeat the primary cycle, the wastage is 

very frequently lost to the system and may also fail to retain even the vestiges of academic 

skills gained earlier. Evidence from several countries shows that early drop-out lapse to 

illiteracy Repetition of classes in correlation to age has got a lot of detrimental effects to the 

pupils; it may also influence the pupil‟s capability of finishing school. Repetition leads to 

drop out due to; pupil‟s overage in primary school compared to those who have not (Grant & 

Hallman, 2006). Children who are not promoted to the next grade must either repeat the same 

grade or drop out of school. The high enrolment rate in lower and middle level classes is as a 

results repetition rate. In Madagascar, for example, 12 percent of young people aged 16 and 

17 in 2003 that lived in the richest households and who had access to school dropped out 

without Completing primary school (Leach et al., 2003). 

In Niger in 2006,6 percent of 16 and 17year old pupils who were enrolled in school 30 

percent dropped out, but only7 percent remained over age in primary school. In Malawi, 
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Rwanda and Uganda over age children in school is also a problem.  This shows that the older 

the child is, the greater the chances of not completing the basic cycle of primary school 

(Cameron, 2005). In Malawi, Rwanda and Uganda over age children in school is also a 

problem.  This is due to the fact that for older children, the opportunity cost of schooling 

increases significantly and with this a pressure to work or to get married (UNESCO, 2005). 

 

In Kenya in 2003, the proportion of 16 and 17-year-old pupils without access to education 

was 9.1 percent. Of those who attended school, 16.1 percent drop out without completing 

primary school. 45 percent of 16 and17 year old pupils are still in primary school, which 

means that these children are overage, with an increased risk of dropping out. This is a big 

problem of over age children in primary school. To teach pupils of different ages requires a 

different curriculum and teaching approaches hence making repetition a factor to dropout. 

The children who repeat classes usually perform poorly in examination. Parental decision is 

responsible for their repetition (UNESCO, 2005). 

There is a problem with respect to access to school and relatively sustained enrolment rates. 

According to study done by Sitati (2013), revealed that both external and internal factors 

influence high dropout rates of pupils in Bungoma Western Kenya. In addition, more girls‟ 

dropout in upper primary level while boys‟ dropout more both at middle and lower primary. 

The head teacher being a role model works together with pupils on how to succeed in life and 

in academic work to minimize wastage. In such a school every member is useful in decision 

making process and pupils are usually disciplined and possess positive academic attitude. The 

school then is seen through the administrative capability of the head teacher. 

The community gives rampant absenteeism and poor academic performance resulting to 

repetition as the perceived cause of pupil wastage. Ananga (2010), indicated that age of the 

pupil at the time of enrolment is an important determinant of retention and completion. The 

head teacher has a formal responsibility to build good relationship with parents, members of 

the community which the school serves and educational officers to cub wastage in schools. 

As a remedy to this problem, the teachers should teach better and turn up for all classes. They 

should also encourage child-to-child cooperation in learning. The head teacher should ensure 

that classes should be de-congested and more qualified teachers should teach. Most countries 

require that pupils successfully complete primary school before allowing them to gain 

secondary education.  
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Ersado (2005), asserts that over age enrolment predisposes pupils to dropout. In instances 

where children start schooling later than the official entry age, they are not very likely to 

complete basic school (UIS & UNICEF, 2005). Late enrolment may be attributed to the 

child‟s poor health or nutritional status, gender, household conditions, or in certain cases, 

distances to school (Pridmore, 2007). Late school enrolment creates the phenomenon of over 

age in grade, a situation which pupils may find schooling unappealing owing to the pressure 

of feeling inferior to younger classmates. In addition, unfriendly classroom environment is 

sometimes created by teachers‟ attitude to overage pupils. These two conditions together with 

the use of a curriculum that is not designed conspire to push children out of school. 

 

Ackers, et at. (2001) described how in Kenya, low transition rates between standard6 and 

7are partly explained. The majority schools encourage weaker students from taking part in 

the Kenyan Certificate of Primary Education (KCPE) in order to protect the school image. 

This   forces the aged pupils to get frustrated and eventually drop out. The perception of 

Physical prowess and increase in level of fitness are related to the pupil development of self-

Esteem.  A Pupil with lower self-esteem is likely to drop out of school likewise to a pupil 

with high percentage of body fat, they tend to have low perceptions in the area of physical 

appearance, Low self-esteem, loneliness and low acceptance is often associated with some 

problems identified with overweight and is likely to drop out of school. 

2.4.3 Teachers attitude 

Teaching practice and behaviour can particularly influence pupil‟s decision to drop out. The 

caring attitude of the teacher can support the development of mutual respect between a 

teacher and pupil. Teachers must understand the need for making greater effort to partner 

with parents own terms to understand attitude and belief connected to family to minimize 

wastage in school. From their research in Ethiopia and Guinea, Colclough et al (2000) found 

that teachers were more positive about perception, interest and intelligence of boys rather 

than girls. The boy child develops confident and high self-esteem believing that they are 

better than the girl child. In some cases, this is because they believe that girls will drop out 

early, an attitude that can then become a self-prophecy (UNESCO, 2010). The prevalence of 

teacher absenteeism is noted in the works of Alcazar et al, (2001), Banarjee and Duflo 

(2006), explain clearly that pupils‟ education and by extension, interest in school suffers as a 

result of teacher frequent absenteeism as a results of forced transfer. Teacher‟s positive 

attitude is developed when there is collaboration with the school stalk holders. Despite the 
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limited data, the level of inter-school transfers seems to be substantial. The main reasons for 

these transfers are: long distance to school and poor academic standards. The community 

attribute transfers mainly to poor academic standards. Some girls have transferred as a result 

of sexual harassment and harsh punishments. The community recommends that all 

stakeholders should work together to improve the schools. 

 

The attitudes of the teacher towards the pupil influence whether they dropout or not. 

Educational practices have been found to be more likely to exclude boys (Hunter, 2003). 

Although few researchers make the direct link, there are issues related to the preservation of 

an appropriate teacher-student relationship and wastage. For example, the use of corporal 

punishment or violence is practised by teachers in many countries (Humphreys, 2006; Hunt, 

2008), in which boys are mostly targeted leading to wastage. 

 

There are policy initiatives that have been established geared towards the improvement and 

access of education in Kenya. These have been introduced under Economic Recovery 

Strategy for Wealth and Employment (ERSWE) 2003- 2007. Key reforms include the 

development of Sessional Paper No.1 which resulted in the adoption of a Sector Wide 

Approach Programme Planning (SWAP) to the provision of education in the country. This 

approach involves different stakeholders to support education both at the primary and 

secondary level of education. Through the SWAP process, the government and development 

partners have developed the Kenya Education Sector Support Programme (KESSP), the 

programme aimed to improve access, equity, quality, retention and completion rates both at 

primary and secondary school level of education (MOEST, 2005). On operationalization of 

KESSP in 2005, key developments have been introduced within the education sector. At 

primary level, these reforms involve the decentralization of functions from the national to 

institutional levels, a move that is aimed at bringing services closer to the people and tackle 

education wastages. 

Students with reported discipline problems are twice as likely to drop out compared to 

students with no recorded discipline problems. Discipline problems lead to frustration, 

missed class time, and often bad relationships with teachers.  (Wainaina, 2006 p.5), observed 

that “pupil‟s wastage is, due to lack of school fees and school uniform hence develop truancy 

and warned that the situation could be worsened if the trend was to continued”. Student from 

different cultural background may feel alienated, unwelcome, or out of place in school 
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leading to wastage. School promotes the value of the majority culture and not of the minority. 

School wastage may occur in rich areas too and affect well-off families.  

2.4.4 School Environment 

The school should be an environment that attracts pupils to learn. Multiple theories have been 

related to drop out problem. Many of these theories contain strands related to system theory. 

The theory identifies four school factors that influence student‟s performance and dropout. 

These factors include; student‟s composition, school resources, structural characteristics of 

the school and school practices (Rumberger& Thomas, 2000; Ananga, 2011).(Entwisted, 

Alexander & Olson, 2004) states that schooling outcomes are based on the paths an 

individual follows throughout their lives, can contribute to enhancing the economy and may 

increase the desire for an education. 

 In some countries, there appear to be enough schools, for example in India over 90 per cent 

of her habitations have either their own primary school or primary section, or have one 

located within one kilometre. This is reflected in the way in which the family perceived 

education quality in relation to its own context; which is often regarded in terms of the 

expectations of children, the perceived relevance of the education the children are receiving, 

and their ability to meet parental aspirations. Studies carried out in India shows that both boys 

and girls drop out but the magnitude between the boys and the girls differ.  

 

 There are more boys who dropout about before completing elementary education in 2013 

equivalent to39%. Only 33% of the girls did so say the latest statistics of the ministry of 

Human Resources and Development (MHRD). The gender gap in drop out within a year 

appears to be more profound in the upper primary classes (5-8). The figures are based on 

provisional data of unified District Information System for education. In their study in 

Guinea, Glick and Sahn, (2000), argue that school environment and classroom conditions in 

general seem to be less conducive to effective learning for pupils. A comparison of the 6-13 

age group projected population and primary school enrolment. While some have identified 

stand-alone factors, some studies have attempted to classify them as internal and external. 

 

The issue of quality of education, which has to do with the process and practices, is another 

factor that affect school dropout. According to Akyeampong (2007,) and Hunt (2008), the 

level of school performance, its institutional configuration, its processes and practices and 

relationship within the school, between teachers and students, all influence access and 
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completion These factors within the school have been found to interact with other factors 

outside the school to cause children to dropout, although in some cases, a single positive or 

negative experience at school can be the main determinant of whether a child stays in school 

or withdraws (Boyle et al.,2002; State of World‟s Children,2006; Save the Children,2005; 

Uwezo Kenya,2010). Mukudi (2004) perceived that poor educational quality has been raised 

by many researchers as a major factor influencing school access (Mukudi, 2004a; Republic of 

Kenya, 2005, p.3). 

 

Indian experience with the upgraded school in several areas has seen a reality. Evaluations 

have “indicated encouraging signs in terms of reduction in drop-out rate, wastage and 

stagnation‟ (Sattar, 2004).  In this system, the children work through learning materials at 

their own pace. The quicker students can receive enrichment activities and the students with 

particular learning problems may be given the individualized instruction they need. Improved 

access to education as a result of EFA and UPE programmes has highlighted the importance 

of quality as a requirement for ensuring sustained access. It has been argued that quality has 

been compromised by rapid expansion and increased access (Boyle et al, 2002). Motivating 

students in the classroom can be difficult, especially if students are not interested in school. 

Extracurricular activities are the driving force behind many students‟ interest in attending 

school and their feelings of being a community member. These elements are essential to 

conducting a productive learning environment (Burnett, 2001).  

Leach, Fiscian, Kadzamira, Lemani and Machakanja, (2003) states that “school safety issues 

are some of the factors that contribute to pupils drop out” Educators have long acknowledged 

that children learn best when they are interested. There is a sense of belonging which makes 

the pupil to be retained in school hence avoid dropping out of school. In addition to 

enhancing the entire school community, athletics provide more direct educational benefits to 

students. Athletics address the issues of relevance and engagement in learning. This enables 

the learners to be retained in school, associate the relevance of instructive information to an 

ultimate goal and become actively engaged in the learning process in the classroom.  

 

Athletes must take information, directly apply it to a situation, receive feedback from their 

coaches and peers, and evaluate the information‟s effectiveness under real-life circumstances 

(Burnett, 2001). This process   during practice and games may often be used in the school to 

cap drop out in school setting as well. Athletes often are more outspoken than non-athletes 
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this enables most of them to think critically and solve out problem rather than dropping out of 

school. These will enable them to develop school culture. Schools generate internal cultures 

that revolve around groups that students form. These groups are partially dependent on 

membership status in school-sponsored activities. 

Kane (2004), states that school safety affects the opportunities of boys and girls to complete 

primary school. Playground should reflect the diversity of sports talents in school. The 

equipment‟s used should meet the necessary safety requirement. For school safe ground to be 

maintained, good working relationships should be promoted among all stakeholders and the 

government officials. There should be proper supervision and inspection of school grounds to 

ensure that, there are no items such as broken glasses, loose sticks, stones or pot-holes that 

can cause injury to the learners. The classroom desks should be appropriate for use by both 

boys and girls. Poorly construction of desks can lead to accident in the classroom. It can also 

create tension and fatigue to learners. The classroom arrangement should facilitate easy and 

orderly movement of learners in the classroom.  

 

The school organization has a legal and moral responsibility to ensure pupils has a safe 

sanitary and healthful environment. They should have access to clean and safe drinking water 

and water for cleanliness (Ministry of Education, 2008).  Poor lighting can lead to eye 

problems which may eventually cause pupil wastage. Sahn, (2000) argue that school 

environment and classroom conditions in general seem to be less effective to conducive 

learning. Most of the primary schools have ineffective guidance and counselling department.  

This is due to lack of qualified teachers to assist pupils on what to do. In most schools 

guiding and counselling department does not even exist. The guiding and counselling 

committee is supposed to come up with a schedule of activities. These include guiding 

speakers on topical issues, peer counselling and teacher-tutee programmes. These 

programmes assist to shape the character of the students by arming them with relevant 

knowledge to assist them make informed decisions which may enable learners not to drop out 

of school. 

Most primary schools Lack qualified counselling teachers. The counselling committee is not 

gender balanced, and so the needs of both boys and girls are not catered for. The government 

does not provide fun for in servicing of teacher‟s counsellors‟. The schools lack funds to 

sponsor teachers for seminars, workshops and short courses so that they acquire knowledge 
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and skills to be able to draw a schedule of their activities at the beginning of every term. 

Boniface,(1996) states that a drug becomes an abuse when it is used purposely in disruption 

of psychological functioning causing health risks. Drugs such as alcohol and tobacco are the 

largest drugs mainly used by pupils (WHO, 1994). Alcohol is a central nervous system 

depressant. It further states that cigarette smoking alone is estimated to take the lives of more 

people than all drugs. The pupils may have used the drugs in order to conform to pressure 

from peer to make them feel good when they are depressed, lack of self-esteem and 

emotional problems.  

The abused drug leads the pupil in decreasing academic performance, loose of interesting in 

school, seeking out drug-using friends, change in clothing habits and behaviours and 

eventually drop out of school. Glue causes psychological and physiological effects to the 

pupil leading one to drop out of school. Another challenge experiences by the teachers in 

curding drop put is teacher attitude. Research report by Colclough et al, (2000), shows that 

teacher attitudes towards pupil‟s impact on whether they dropout or not. In countries like 

Ethiopia and Guinea, teachers were more positive about perception, interest and intelligence 

of boys rather than girls. In some cases, this was because they believe that girls will drop out 

early, an attitude that can then become a self-prophecy (UNESCO, 2010). Educational 

practices have been found to be more likely to exclude boys (Hunter & May, 2003). On the 

other hand, the use of corporal punishment or violence is practised by teachers in many 

countries (Humphreys, 2006; Hunt, 2008), in which boys are mostly targeted leading to 

wastage. 

2.5 Theoretical Framework 

The underpinning framework of the study was Bertalanffy (1968) System Theory. He defined 

a system as a set of elements standing in interrelation. A major assumption of the system is 

that all systems are purposeful and goal directed. The school system exists to achieve 

objectives through the collective efforts of individuals embedded in larger community and 

institutional settings. School wastage are one such phenomenon that can be explained as a 

product of dysfunctional elements within the education system.  

 

Using the system theory perspective, there are three general classes of factors that affect the 

dropout rates in a school system. These are the characteristics of the pupils entering the 

system (in put factors), the programs of the system itself (institutional factors) and the social 
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conditions of the surrounding community, state and nation (environmental factors). Dropout 

is an output or result of the school‟s educational activity and function of the processes and 

environmental factors associated with the system. These elements do not operate in isolation 

but are interrelated making school dropout a process. This theory therefore shows how a 

school as a social system can function in dynamic equilibrium with their environments to 

regulate the wastage process. 

2.6 Conceptual Framework 

This study was guided by conceptual frame work in figure 1. In this study independent 

variables were socio cultural factors and dependent variable was the wastage of pupils in 

public primary schools in Keiyo south sub county. Other variables are intervening or 

moderating variables. The direction of the arrow shows the interrelationship between 

variables of the study. The institutional factor such as the school environment had an effect 

on pupils drop out. The school system relies on inputs for its production purposes. Such 

inputs include the characteristics of the child, age, motivation, a relevant curriculum and 

adequacy of teaching and learning resources. The interaction of these variables serves to 

determine if the child stays in school or drops out of school. The context variables influence 

the interactions both at school or at home level. The output of this interactions, depending on 

the relative strength of various inputs, the processes at school and classroom level, and the 

relative influence of the context variables either reduce or encourage wastage.  
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Figure 1: Conceptual Framework 
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CHAPTER THREE: RESEARCH METHODOLOGY 

3.1 Introduction 

The research methodology is a set of decisions that make up the master plan specifying the 

methods and procedures for collecting and analysing the needed information. This chapter 

covers research design, location of the study, population size, research instruments, piloting 

of research instruments and data analysis. 

3.2 Research design. 

The researcher used descriptive survey design for the study. This was because it described a 

situation and sought to give a complete accurate decision of a situation at hand. The method 

was the most appropriate method because it involved asking relatively large number of 

people with the same set of standardized questions. Kothari (2004), described that the 

information gathered through survey can also be used to solve problems. The method takes 

the form of a survey as well as descriptive because it involves systematic collection and 

evaluation of sociological interrelation between factors that cause wastage in order to 

understand and explain them at present. The method measured various attributes of the school 

wastage. Surveys are also efficient method of gathering information from large cases by 

employing sampling procedures that reduce cost and ensure reliability. It is also an efficient 

method of collecting descriptive data regarding the characteristic of a population related to 

the study. 

3.3 Location of Study 

The research was carried out in Keiyo South Sub County. The Sub County borders Keiyo 

North Sub County to the North, Eldoret East Sub County, to the West and Baringo Sub 

County, to the East. The people living in the Sub County are from different ethnic groups but 

the majority of them are the Keiyo sub tribe of the Kalenjin community. Some of the socio 

cultural practices in the region are not applicable to the present situation hence there was 

need to address the problem by identify socio-cultural factors that influence pupil wastage in 

public primary schools. 
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3.4 Target Population 

Mugenda and Mugenda, (2003), defines population as that group of individuals which the 

researcher wanted to generalize the results of the study. The research targeted 119 head 

teachers, 1,172 teachers and 28,907 pupils from 119 public primary schools in Keiyo South 

Sub County. This provides first-hand information of socio-cultural and institutional factors 

that contributes to pupils‟ wastage in public primary schools within the Sub County.  

Table 1: Target Population 

Division Schools       Head teachers Teachers Pupils 

Soy 27 27 266 5,461 

Metkei 39 39 384 9,246 

Chepkorio 53 53 522 14,200 

Total 119 119 1172 28,907 

 

Source:      AEO Chepkorio Division (2012) 

3.5 Sample Size and Sampling Procedure 

This is the process of selecting a number of individual for the study in such a way that the 

individuals selected represent the large group of people from which they were selected. The 

sample size is the representative set of objects that have been selected for the study. The 

schools are found in 3 divisions, Soi, Metkei and Chepkorio. The researcher purposely 

selected the schools with the criteria that ensure equal representation from each division. The 

head teachers, the class teachers and the pupils from class 4-8 in the sampled schools were 

selected to participate in the study. Patton, (2002), argued that the sample size depends on 

what one requires to know, the main idea of the inquiry was to take what was useful and has 

credibility within the time frame. Therefore 10% of the schools in each division were useful 

and credible and were selected to participate in the study. 
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Table 2: Sample Size 

Division School Head Teacher Teachers Pupils 

Soy 001 1 8 20 

 002 1 8 20 

Metkei 003 1 8 20 

 004 1 8 20 

 005 1 8 20 

Chepkorio 006 1 8 20 

 007 1 8 20 

 008 1 8 20 

 009 1 8 20 

 010 1 8 20 

Total  10 80 200 

 

The sample size  

The researcher used 10 schools, 10 head teachers, 80 class teachers and 200 pupils. 

 

Sampling Procedure 

The researcher used purposive techniques to sample 10 schools. In each school selected, 

purposively sample 1 head teacher, 8 class teachers and random sample 20 pupils giving a 

total of 290 respondents. To maintain proportionality 10% of the schools in each division 

were picked purposively. This translates to picking 2 schools from Soi division, 3 schools 

from Metkei division and 5 schools from Chepkorio division. The schools in the division are 

found in the highland region, the hanging valley and the rift valley floor.  

 

In each school selected purposively sample eight (8) class teachers from standard one to 

standard eight (1-8), giving a total of 80 class teachers from 10 sampled schools. Simple 

random sampling was used to select the pupils for the study. Using lottery system, the names 

of pupils were written in pieces of papers then put in a container. The researcher stratified the 

classes according to gender from standard four to standard eight. The lottery was then drawn 

according to the gender from standard four up to standard eight. The number of pupils 

selected from each class was four, 2 boys and 2 girls. The number of pupil in each school 

selected for the study were twenty and the total number of pupils for the study were two 
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hundred. The reason for this was that the pupils in these classes do understand issues related 

to pupils‟ wastage. 

3.6 Instrumentation 

The study used three instruments: Questionnaires, Interview schedule and content analysis 

method (class registers). Data was collected by use of questionnaires administered to the 

teachers and pupils only; interview was administered to the head teacher in the sampled 

school. The content analysis method was administered to the class teachers. 

3.6.1 Questionnaire  

The questionnaire contained questions that were both closed and open-ended. The 

questionnaire method was used because it assisted in collecting a lot of information over a 

very short period of time (Mugenda & Mugenda, 2003). Questionnaires were also appropriate 

because information was to be collected from a large sample and diverse regions, it was also 

confidential and saves time. The questionnaire was brief and straight forward. It allowed the 

respondents to give the right information about the questions which resulted in more 

meaningful answers that provided factual information. It was also economical to the 

researcher because less time was used to collect data. The information that the researcher 

collected from the questionnaire was on socio-cultural factors that influence pupil‟s wastage 

in public primary schools.  

 

3.6.2 Interview schedule 

The Interview schedule was used to capture the facts, views, opinions and perception of the 

head teacher on socio- cultural and institutional factors contributing to pupil‟s wastage. The 

interview schedule comprised of open questions for interviewing the head teachers. Interview 

was carried out by the researcher. The researcher sought permission from the head teacher of 

the schools prior to the interview to carry out the study. The reason for this was that, the head 

teacher understands better issues related to wastage. Using the interview guide, the researcher 

asked questions to the head teacher and noted down the answers given. The information that 

the researcher collected from the interview schedules was on socio-cultural and institutional 

factors that influence pupil‟s wastage in public primary school. 
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3.6.3 Content Analysis 

The researcher sought permission from the head teachers of the school to carry out the study. 

Content analysis was carried out immediately after interviewing the head teacher on the same 

day. The researcher analysed the class registers for the pupils in the sampled schools for the 

last four years with the assistance of the class teachers were able to identify the number of 

pupils who were absent from school over a period of time. The class registers analysed by the 

researcher were for the year 2010 to 2013, which was a period of 4 years. The class registers 

showed the number of pupils who left school over a period of time. The researcher asked the 

class teacher of each class to assist in explaining about the wastage of pupils in their classes. 

Using the content analysis, the researcher established the number of pupil who were absent 

from school over a period of time. 

3.7 Validity and Reliability of Research Instruments 

3.7.1 Validity 

Validity is the degree to which results obtained from the analysis of the data actually 

represent the phenomenon under study (Mutai, 2001). Validity also refers to the success of an 

instrument to measure what is supposed to measure. Patton, (2002) indicated that validity is 

quality attributed to preposition or measure to the degree to which they conform to establish 

knowledge or truth. Further Ndurumo (1993), notes that a test is valid if it measures what it 

claims to measure. This is to do with how accurate the data obtained in the study will 

represent the variables of the study. Validity therefore refers to the extent to which an 

instrument measures what it ought to measure. It is an extent under which an instrument asks 

the right question in terms of accuracy. Instrument was validated by the supervisors, and the 

university lecturers who offered expert advice and experience through scrutiny and 

corrections of items in the research instruments.  
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3.7.2 Reliability 

Reliability is a quality attribute to measure the degree to which a research instrument is 

consistent in producing results. According to Mugenda &Mugenda (1999), the reliability of 

an instrument is the measure of the degree to which the research instrument yields consistent 

result or data after repeated trials. Reliability is important because it is a pre-condition of the 

instrument in measuring what it is supposed to measure. The research instrument was tested 

using test-retest method which assessed the degree to which test scores are consistent from 

test to the next measurement. The test is gathered from single ratter. It uses the same methods 

and instruments and the same testing conditions. The researcher prepared questionnaire with 

both structured and unstructured questions. The researcher tested the instrument by 

distributing questionnaires to the teachers and the pupils in the two schools in the 

neighbouring Marakwet sub county, which was not part of the sub-county under study and 

data was collected on the same day. The test was done prior to the study. The result gave 

indication of accurate test because it captured what it purported to; the various causes of 

school wastage in relation to socio-cultural factors that influence pupil‟s wastage.  The 

researcher then went back to the same school after two weeks with the same instruments and 

gave them to the same teachers and pupils. To ensure that the test established the same result 

every time it is tested. The researcher used test retest method to test reliability.  

3.8 Ethical Considerations 

 Permission to collect data was obtained via an introductory letter from the District Education 

Officer to the head teachers of public primary schools within Keiyo South Sub County. The 

researcher then visited the schools to seek consent from school head teachers to conduct the 

research after explaining to the head teacher about the purpose of the study. In each school 

selected, the researcher created a rapport with the respondents and explained to them the 

purpose of the research. The researcher also assured them of the confidentiality of the 

answers given. The teachers sampled were shown the consent letter after which they were 

requested to respond to the questionnaire honestly. They were assured of confidentiality and 

anonymity. The Completed questionnaires were then collected immediately. 
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3.9 Data Analysis 

Data collected from the field using questionnaires were sorted and cleaned for 

inconsistencies. Coding of the variables was done using Statistical package for Social science 

(SPSS) version 20 and    descriptive statistics (Frequencies and percentages) were generated 

using frequency procedure. The output of analysis was exported to Microsoft word and 

interpretations made. Bell (1993), maintains that when making results known to variety of 

readers, simple descriptive statistics like percentages have a considerable advantage over 

more complex statistics, since they are easily understood. The results of data analysis were 

presented in frequency distribution tables. The wastage rate was determined using the 

following formulae 
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Where is the dropout rate. 

 is the number of pupils who dropped out in the next grade? 

 is the enrolment in the present year 

Interview data was generated qualitatively. Mertens (2005), argues that qualitative approach 

intents to understand the world of human experience and the primary instrument for data 

collection. The researcher physically went into the schools and interviewed the respondents 

and made observations on the possible causes of wastage. The researcher arranged the 

responses thematically after which the main themes were analysed qualitatively to determine 

the factors that majorly contributed to pupil‟s wastage. 
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CHAPTER FOUR: RESULTS AND DISCUSSION 

4.1 Introduction 

This chapter deals with results and discussions based on the study objectives. The data 

presented in-depth information into the causes of pupil‟s wastage in public primary schools in 

Keiyo South Sub County. 

4.2 Socio-Cultural factors 

The class teachers were asked which of the following socio-cultural factors that influence 

pupil‟s wastage. The results were as shown on the table. 

 Respondents; teachers 

Table 3: Socio-cultural factors 

Socio Cultural factors  SA  UN D SD Total 

Poverty reduces chances of 

schooling 

N 75  1 4 0 80 

% 93.8  1.2 5.0 .0  

Initiation aids pupil drop out 
N 54  1 18 7 80 

% 67.5  1.2 22.5 8.8  

Peer pressure cause drop out  
N 57  4 19 0 80 

% 71.3  5.0 23.8 .0  

Cultural belief on values of 

education cause dropout 

N 34  6 28 12 80 

% 42.4  7.5 35.0 15.0  

Lack of basic needs causes 

dropout 

N 73  2 4 1 80 

% 91.3  2.5 5.0 1.2  

Drug abuse and substances 

causes drop out 

N 57  5 9 9 80 

% 71.2  6.2 11.2 11.2  

Early marriages causes 

dropout 

N 59  7 6 8 80 

% 73.8  8.8 7.5 10.0  

Forced marriages cause drop 

out 

N 29  8 22 20 79 

% 36.7  10.1 27.8 25.3  

Cultural indifference 
N 30  8 23 18 79 

% 38  10.1 29.1 22.8  
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The study explored the socio-cultural factors that influence pupil‟s wastage in public primary 

schools in the study area.  The respondents were asked to state which among the following 

socio-cultural factors mostly influence pupil‟s wastage in public primary schools; Poverty, 

lack of basic needs, peer pressure, pregnancy and early marriage, initiation, drug abuse and 

cultural belief on values of education. The results indicated that, the most highly rated 93.8% 

among the socio-cultural factors was poverty.  The number of respondents who strongly 

agree that poverty influence wastage among the public primary school pupils were75. This 

finding also supported Okumu (2009), who pointed out that poverty was the major cause of 

50 & 60% of students who drop out of school respectively. 

Poverty level in the region is high. Most of the parts in the region experienced harsh spelled 

long dry seasons most of the year, leading to starvation and loose of livestock. The region is 

divided into three geographical regions; the upper valley, the hanging valley and the lower 

valley. People in the lower and the upper valley depend on the rearing of goats and the 

keeping of bees for their livelihood. The lower valley, and the hanging valley have large 

number of wasted pupils due to hardship condition such as lack of food caused by unreliable 

rains which cannot support the growing of crops and in some cases the rearing of animals, 

compared to the upper valley. This makes the pupil lack concentration in class leading to 

frequent absenteeism over a period of time. Most of the pupils who experience hard ship 

conditions may keep up resulting to wastage. School feeding programmes are confined to few 

boarding schools where parents can support. The research findings in the study area differ 

from research work carried out in Meru in the sense that, in Meru pregnancy was the major 

cause of pupil‟s wastage while in Keiyo-South Sub-County poverty was the major cause of 

pupil‟s wastage.   

 

The over aged children are forced by poverty beyond their control to drop out of school so 

that they can work as house keepers in other areas in order to raise money to assist their 

parents in providing for the family needs. Most of the children are under age and employing 

them is exposing them to child labour. This finding supports the study done by UNESCO, 

(2004) which pointed out that labour work offered to persons below the age of 18 is not only 

widespread, but it is also escalating at alarming rate in terms of regions. Rural have a higher 

proportion of 19% compared to9% in urban areas. The pupils who dropped out of school 

comes from the three regions. 
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Another Socio-cultural factor that was highly rated to have caused wastage was lack of basic 

needs. Those who strongly agreed were 91.3% and the numbers of the respondents were 73. 

Lack of basic needs such as food cloths and protection may lead to pupil‟s wastage. This 

finding support the study done by Gubert & Robilliard (2006), which states that the 

contribution of the child labour to the family welfares is the only reality. This has been found 

to be true because children from low socio-status household and those that are vulnerable and 

prone to income shocks commonly face some form of demand to withdraw from school if 

their parents cannot effort the direct cost of education. When pupils lack basic need, they lack 

concentration in class, can develop truancy, making pupils to develop negative attitude 

leading to wastage. 

 

Poverty also exposes the girl child to early pregnancy that may lead them to early marriage. 

Teenage pregnancy in primary schools is a hindrance to education for girl child. This makes 

them to shy away from going back to school as the pregnancy progress and eventually 

dropout. Bhalalusesa (2000), claims that in situations of pregnancy, girls are assured to take 

responsibility for a situation related consequence hence drop out. Boys who drop out earlier 

also lured the girls by giving them money or buying presents taking advantage over what the 

parent could not provide. The girl become pregnant before reaching standard 8 and eventually 

drops out of school as the pregnancy progresses. Some children work in tea estates, while 

others are employed as housekeepers, so that they support their parents. 

 

Another socio-cultural factor that influences primary school wastage was peer pressure. The 

respondents who strongly believe that peer pressure influence wastage were 57. The results of 

the research indicated that wastage cases emanating from peer pressure constitute 71.3%.  

Pupils who dropped out of school influence their peers to drop as well. Peer pressure 

encourages a person to change his or her attitude either positive or negative in order to 

conform to group norms. This study also supports the earlier study done by Griffins (2002), 

which states that Peer pressure influence can lead to pupils taking drugs and alcohol, 

experimenting on sex, mode of dressing, and change of attitude, especially if accompanied by 

secretive behaviours. The pupil is compelled to fit in the group unless it does things that go 

against his or her belief simply to be part of the group.  The act in this context is negative 

effects, since the involvement of the pupils was in the group one that creates pressure for 

pupils to drop out of school. Peer pressure to resist schooling influence pupil‟s wastage in 
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large numbers so as to uphold an apathetic attitude towards school. This study finding also 

supports the study done by (McElhaney, 2005) who stated that pupils lack the image to 

handle peer pressure from friends who have dropped out of school and this affect them 

negatively. However, positive peer pressure can have also positive effect. For example, if one 

is involved with a group of pupils that are hard working there is a possibility of the pupil to 

work hard as well and improve like other peers who are successful to avoid being excluded 

by the group. These may influence pupil‟s retention in school. 

 

 Another factor that contributed to wastage was pregnancy and early marriage. A significant 

proportion 57 (73.8%) of the respondents indicated that pregnancy and early marriage cause 

wastage. Practices such as teenage pregnancy and early childbearing leads to disruption of the 

girl to complete primary school. This finding support Kane (2004), who stated that teenage 

pregnancy, affects the opportunity for girls to complete primary school due to child bearing. 

The results are unsatisfactory school experience and preference for early marriage. 

 

Initiation was also another factor that contributed to pupil wastage. Initiation is a rite of 

passage. The respondents that strongly agree that initiation contribute to pupil‟s wastage were 

67.5% respectively. One of the famous explanations of dropout as result of initiations was 

that, once the young adults are through with initiation, there was a feeling that they are 

grown-ups and they can make their own decisions including not going to school, they can do 

what they want in school and above all not to be guided by a lady teacher. The majority of 

those who were overage and were initiated left school. Some went back to school and become 

problematic, they record lady teachers as children who are not supposed to teach them. 

Changach (2013), states that initiation of boy child while in primary school may lead to 

reducing aspiration in education and lack of respect for women. There are also teachers under 

traditional set up who are form 4 drop out and are very influential traditional teachers. These 

are the role model to be immolated by the initiates. As a result of wrong misinterpretation of 

morals, the initiate who are mainly class 6 and 7 are unable to cope with school regulation 

hence keep up and dropout. 

 

Child labour also influence pupils wastage. The respondents who strongly belief that child 

labour influence wastage was 50%. Hunt (2008), stated that, in a situation of extreme 

poverty, where the family struggles at the margin of survival, the contribution of the child‟s 
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labour to the family is a reality. According to UNESCO (2004), labour participation by 

persons below the age of 15 years in Kenya is escalating at alarming rate. In most of the rural 

areas, the introduction of the motorbike business has to a greater extend influence pupils 

wastage in school. Many have been lured out of school to engage in the business so as to 

support their parents (Republic of Kenya, 2010). 
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4.3 Institutional Factors Contributing Wastage 

These are the factors that emanated from the institution which influences pupil‟s wastage as 

shown.  

Respondents; Teachers 

Table 4: Institutional Factors 

School Factor  SA  UN D SD 

Pregnancy and early marriage affects 

school attendance 

N 70  0 6 4 

% 87.5%  .0% 7.5% 5.0% 

Non return to schools 
N 59  5 11 5 

% 73.8%  6.2% 13.8% 6.2% 

Boy pressure influence 
N 64  4 11 1 

% 80%  5.0% 13.8% 1.2% 

Repetition influence performance 
N 62  7 11 0 

% 77.4%  8.8% 13.8% .0% 

Over age 
N 70  2 8 0 

% 87.5%  2.5% 10.0% .0% 

Use of English language 
N 9  7 33 31 

% 11.2%  8.8% 41.2% 38.8% 

Lack of qualified G&C teachers N 39  8 28 5 

 % 48.7%  10.0% 35.0% 6.2% 

Chronic Diseases 
N 60  8 10 2 

% 75%  10.0% 12.5% 2.5% 

School levy and uniform 
N 46  4 19 11 

% 57.5%  5.0% 23.8% 13.8% 

Teachers attitude influence wastage 
N 26  10 38 6 

% 32.6%  12.5% 47.5% 7.5% 

Poor Performance  
N 66  5 8 1 

% 82.4%  6.2% 0.0% 1.2% 

Lack of sanitary towels among girls 
N 40  10 25 5 

% 50%  12.5% 31.2%    6.2% 

Regular transfer of pupils 
N 42  9 23 4 

% 53.9%  11.5% 29.5% 5.1% 

School learning environment leads to 

wastage 

N 37  6 27 8 

 % 47.4%  7.7% 34.6% 
10.3% 
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These factors include, Boy pressure influence, Repetition, teacher‟s attitude, overage, use of 

English language, lack of qualified guiding and counselling teachers, chronic illnesses, school 

levy and uniform, poor performance, lack of sanitary towels for girls, regular transfer of 

pupils and school learning environment. Over age pupils in primary school is linked to school 

wastage. The numbers of respondents who strongly believe that, the age of the pupil 

contributes to wastage were 87.5% respectively. Rosado (2005), asserts that overage 

predisposes pupils to wastage. In instances where children start schooling later than official 

entry age, in most cases the pupils are not likely to complete basic school (UIS &UNICEF, 

2005). This can be attributed to poverty at home where the child comes from, poor health of 

the child due to disease, the family background and the distance to school. This conditions in 

one way or another affect the child from starting school early. 

 

Another factor that influences pupil‟s wastage was poor performance. The findings reveal 

that poor performance was the major factor that contributes to pupil‟s wastage. The 

respondents that strongly belief poor performance contributes to pupil‟s wastage were 82.4% 

respectively. According to UNESCO (2005), children who repeat classes usually perform 

poorly compared to non-repeaters. Most of them are overage, and are stigmatized as a result 

of poor performance. Colclough et al, (2000) emphasizes that poor academic results are 

associated with high level of grade repetition and drop out. This may happen when pupils 

compete in the final examination and none repeaters emerge at the top compared to the 

overage pupil in the class. This makes the over age pupil see one self as misfit in the class, 

the self-esteem gets lowered, loses hope and eventually develop truancy and drop out of 

school. Also teachers may fail to cover the expected syllabus within the stipulated time 

allocated. When this happens the pupil lacks knowledge in the subject matter causing them to 

develop negative attitude which may contribute to poor performance and if there is no one to 

encourage them they eventually lose hope and drop out of school. Kananga, (2010) accept the 

facts that the school exert a powerful influence on children‟s achievement, and its 

characteristics have an impact on the dropout rates. 

 

Chronic illness also influences pupil‟s wastage. 75% of the respondents strongly agreed to it 

respectively. Chronic illness such as HIV/AIDS also contributes to pupil‟s wastage. Pupils 

whose parents have been infected with HIV/AIDS in one way or another are forced to leave 

school so that they take responsibility to assist their ailing parents especially when the pupil 
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comes from a single parent family. At times the parent may die leaving the children under the 

care of no one to take care of. These findings support the study done by (UNICEF,2006) 

which pointed out that chronic illnesses may led some children to drop out, do child labour to 

earn a living in order to take care of the rest of the family members. 

 

Repetition also contributed to wastage. 77.4% of the respondents strongly agreed that 

repetition causes wastage. Repetition is a situation where pupils are made to repeat classes 

upon the parent prevailing on the child or when a teacher finds that the pupil did not meet the 

standard mark at end of the year. The pupil gets bored knowing that they cannot improve, due 

to their ability and some opted to drop. Most of the over aged pupils in upper classes were 

due to repetition. This study support Ackers, et al. (2001) who described how in Kenya, low 

transition rates between standard 6 &7 are partly explained. Most of the schools discourage 

weaker pupils from taking part in the Kenya Certificate of Primary Education (KCPE). The 

main reason is that most of them are under achievers and they will pull down the school mean 

score. This study finding concurs with Smith (2003), Mbiti and Lucas, (2011) and Hunt 

(2008), explains that families at the low end of the social scale or families where parents are 

unemployed or have irregular employment are highly likely to drop out of schooling. This 

makes over aged pupils see themselves as a misfit in the school, their self-esteem gets 

lowered, and they lose hope and eventually develop truancy and drop out.  

 

 Lack of school levy and uniform contributes to pupil‟s wastage. The numbers of respondents 

who strongly believe that school levies contributes to pupil‟s wastage were (57.5%) 

respectively. Colclough et al, (2000) Makudi (2004), explains that payments of school related 

cost acts as a barrier to retention of pupils. School uniform plays a major role in making all 

pupils equal irrespective of the background where one comes from. Kenya ministry of 

planning and development, (2005) explained that poverty have led to pupil‟s wastage in 

school due to lack of money to buy uniform irrespective of free primary education. The pupil 

may not be able to give sufficient attention to the classroom teacher due to stigmatisation 

from pupils on the poor state of uniform one puts on. The study support the earlier research 

carried out by Hunt, (2008) which states that, poverty remains a critical development 

challenge in Kenya, and it was the major reason why student may leave school before 

completion because poverty interacts with other points of social disadvantages, with the 

interaction of factors putting pressure on vulnerable and marginalized children to drop out. 
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Wainaina, (2006 p.5) observed that pupils dropped out of school due to lack of school fees, 

uniform and warned that the situation could be worsen if the trend was to continue. Uniform 

is compulsory in all the schools in Keiyo. Failure to put on school uniform amount to 

disobedient and the pupil is sent back home. Pupil from low family status may lose hope and 

drop out. Therefore, there is need to reconsider school attires to prevent wastage in schools.  

Lack of Sanitary towels for the girls contribute 50% respectively Regular transfer of pupils as 

a result of transfer of parents contributes 53.9% of the primary school wastage.  Language 

used in school as a medium of instruction contributes 11.2% respectively. Hunt (2008), 

explains that language of instruction in the early years can influence pupil‟s wastage. 

However, teachers should use the local language understood by the pupil to arouse their 

interest in school. Teachers‟ attitude was also seen to have an effect where teacher pupil 

relationship was lacking (Hunter, 2003). The school environment must be conducive for all 

pupils to learn in order to prevent wastage 

4.4 Family factors 

The family factors that contributed to pupil‟s wastage in public primary schools in Keiyo 

South County include social factor that revolve around the family as shown. 
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 Respondents; Pupils 

Table 5: Family factors causing wastage 

Home Factors  SA  UN D SD Total 

Domestic quarrel at home 

contribute to  wastage 

N 68  4 8 0 80 

% 86%  5.0% 10.0 .0  

Parental level of education 
N 62  3 14 1 80 

% 77.6  3.8 17.5 1.2  

Poverty in the family 
N 75  1 4 0 80 

% 63.8  1.2 5.0 .0  

Parents failure to provide basic 

needs 

N 70  2 1 0 73 

% 95.9  2.7 1.4 .0  

Lack of role model in the family 
N 55  4 13 1 73 

% 75.3  5.5 17.8 1.4  

Lack of parental guidance 
N 57  4 10 0 71 

%  80.3  5.6 14.1 .0 0 

 

The results of the study identified quite a number of family factors that contributed to the 

primary school wastage in the study area. They include domestic quarrels at home, parental 

level of education, poverty in the family and parent‟s failure to provide basic needs, lack of 

role model and lack of parental guidance. The study finding shows that family factor which 

mainly contributed to pupil‟s wastage was parental failure to provide basic needs to their 

children with 95.9% strongly agreeing. This is due to the fact that when a pupil fails to get 

basic needs it becomes hard to concentrate in class resulting to frequent absenteeism. 

Absenteeism makes a pupil to miss lessons and lack behind in studies. The pupil is then 

forced to repeat a grade and eventually drop out of school causing wastage. This study 

finding concurs with Smith, (2003), indicated that families at the low end of the social scale 

or families where parents are unemployed or have irregular employment are highly likely to 

drop out of schooling. Wastage also occurs in families experiencing marital disharmony such 

as parental divorce and were parents are not strict on their children schooling. 

 

 Lack of parental guidance was also found to be another major factor contributed to pupil‟s 

wastage with 80.3% strongly agreeing. Family differences and circumstances affect pupil‟s 
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wastage in school causing wastage. The factor has a strong link with poverty. Park (2002), 

Dachi and Garret, (2003) explains that poverty level influence wastage of pupils in school. 

 

The study findings show that 77.6% of the respondents indicated that education level of the 

parent has an influence in pupil‟s wastage. This is also supported by Hunter (2008), which 

states that financial support of the parent determines how much they raised their children. 

The education level of the parent determines how far the child can go in the education ladder. 

The pupil‟s whose parents are educated are more likely to complete educational circle 

compared to a pupil whose parents dropped out of school. An educated parent understands 

the school needs and gives the necessary support to the child. A parent‟s who dropped out of 

school is like not to support the child s schooling this causes wastage. 

 

Lack of role model in the family was also found to be contributing factors to school wastage. 

The study findings indicated that 75.3% of the pupils who dropped out of school had no one 

to emulate in the family. This was due to domestic quarrels that take place in the home.  In 

such a case those who suffer are the children. The elder the child the higher the chances of 

wastage. Pryor and Apiah, (2003), pointed out the presents of a role model in family is the 

main factor leading to pupil‟s retention. The families at the low end of the social scale, 

families where parent are unemployed or experiencing marital disharmony such as parental 

divorce or separation and families where parents do not insist on their children attending 

school or take no notice of their absence and do not insist on prompt attendance to school are 

more likely to drop out leading to wastage. This study support the early study carried by 

Hunter (2008), who identified household income as factors that contribute, to pupil‟s 

wastage.  

 

Family differences circumstances affect pupil‟s wastage in school. The factor has a strong 

link with poverty. This resonates very well with studies undertaken by Porte aset al, (2000), 

which highlighted that poverty leads to pupil‟s wastage. Therefore, family factors have a 

significant contribution to the primary school wastage mainly being caused by poverty which 

goes hand in hand with parent‟s level of education. 
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4.5 Challenges faced by the head teachers 

The study sort to find out from the head teachers the challenges encountered in their 

respective school. The results were as shown on the table 

Respondents: Head teachers 

Table 6 Challenges encounter by head teacher 

Challenges N Percent 

Lack of cooperation from the 

parent to attend school meetings 

7 87.5 

Lack of cooperation from the 

community leaders 

6 75 

Lack of qualified guiding and 

counselling teachers 

7 87.5 

Lack of cooperation from fellow 

teachers 

4 50 

Lack of funds for teacher‟s 

seminars and workshops 

5 62.5 

Lack of amenities e.g. wash rooms 3 37.5 

 

The study finding highlighted the challenges that, the teachers encounter in their respective 

schools. The most challenging problem encounters by head teacher were lack of cooperation 

from the parents 87.5%. The problem experience seems to be well under the influence of the 

parents because when a parent fails to attend school meetings it is hard to understand what is 

going own in school and it‟s difficult to monitor the progress of the child and its behaviour. 

(Christenson & Sheridan, 2001) states that family involvement to recognize shared roles and 

responsibilities among families and schools promote collaboration and cooperation between 

families and schools. Therefore, parents should cooperate with the school in order to 

overcome the challenges facing the pupils. Lack of trained qualified guiding and counselling 

teachers in primary schools comprises of 87.5% respectively. Pupils are faced with various 

challenges that need to be addressed so that they overcome the challenges of wastage. 

 

Lack of funds for teacher‟s seminars and workshops contribute 62.5%, an indication that it is 

more important to have an induction course for teacher councillor. Therefore, there is need 

for qualified guiding and counselling teachers to guide pupils overcome the obstacles facing 
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them to avoid wastage. The results further illustrate the irresponsible parent that has infected 

the whole community at large since the respondents cited the lack of cooperation from the 

community stood at 75%. The contemporary community was edging towards an 

individualistic society and a common approach to the problems of the society was a thing of 

the past. The study results indicated that lack of cooperation from the community was a 

challenge which net not to be ignored. Lack of cooperation from teachers stood at 50% and 

also contributes to pupil‟s wastage. Lack of amenities stood at (37.5%) and was the least 

factor that contributed to pupil‟s wastage 

4.6 Action to Prevent Wastage 

The study sorts to find out ways to prevent dropout in public primary schools. The head 

teachers were asked to state what action can be done to prevent wastage in public primary 

schools. Their responses were as shown. 

 

Respondent Head teachers 

Table 7 Actions taken to prevent wastage 

Action N Percent 

Organizational 6 75 

Pedagogical 3 37.5 

Incentives 5 62.5 

Community participation 7 87.5 

Non-formal approaches 2 25 

 

The respondents suggested that community participation in the education of their children 

should be given the first priority with 87.5% agreeing to it. Fantuzzo and McWayne (2002), 

explains that parent‟s participation in school activities share information about their children 

with school staff. When information is transmitted in both ways, parents and teachers benefit. 

Parents becomes confident and teachers gain greater understanding of the parents in the 

community were the children come from. The parents should be sensitized through 

workshops and seminars in school to see the importance of supporting their children to 

pursue education as the first priority. Organizational measures aiming at pupil‟s progression 

between grades was also found as the most important factor with 75% agreeing. Continuous 

progression across the primary cycle, should be probably the most important action which 
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may be taken to prevent wastage.  The other measures that were given some degree in 

helping to cup wastage was the introduction of incentives such as school feeding programme 

in all public primary schools. These will encourage more pupils to remain in school as long 

as they at least get food instead of staying with empty stomach. 

4.7 Curbing dropout 

The head teachers were asked ways of curbing wastage in school. The respondent‟s suggested 

ways to curb dropout in the study area as shown. 

Respondents; Head teachers 

Table 8 Curbing Dropouts 

Curbing drop out 
Responses 

N Percent 

Regular Parents meeting 8 80% 

Readmission 2 20% 

Punishing Perpetrators 1 10% 

Guidance and Counselling 9 90% 

Support the needy students 4 40% 

Government Intervention 7 70% 

Role model 3 30% 

Creating child friendly environment 6 60% 

Material Support 7 70% 

The results show that the most important factor to curb wastage was through guiding and 

counselling with (90%) of the respondents agreeing to. Bathaatar et al, (2006) argued that in 

South Africa when pupils do not get enough results they are sometimes encouraged to drop 

out. Parents should be involved in the learning process of their children through educational 

days. In such forum the parents are advised on various ways to assist their children. When 

parents attend school meetings, they are equipped with knowledge to continue encouraging 

their children to continue working hard irrespective of the obstacle one may encounter. In 

such cases problem of wastage can be tackled through joint effort. The proportion of 

respondents that suggested that parents need to attend parents meeting comprised 80%. Pupils 

who find that their parents attend school regularly put more effort in academic work 
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compared to those whose parents do not attend school functions at all. Mrutu et al (2005), 

explains that parents who are education put more emphasis on their children education. 

 

Creating child friendly environment also enable the learner to continue with school. This 

requires the input of the teachers in school. Colclough et al, (2000), states that teacher 

attitudes towards pupil‟s impact on whether they dropout or not. Teachers should play an 

active role in assisting pupils in the learning process by encouraging them in their studies to 

avoid wastage. Sahn, (2000), argue that school environment and classroom conditions in 

general seem to be less conducive to effective learning for girls than boys  

 

The respondents who suggested that material support influence pupil‟s wastage comprised 

70%. When a pupil fails to get the required material such as writing material it becomes hard 

for the pupil to concentrate in class. Learning becomes affected and hence may cause 

wastage. When more pupils in the class fail to have the required materials, these may lead to 

corporal punishment by teachers in many countries, Humphreys (2006), states that most 

pupils who fail to get school materials may in the long run drop out. However, government 

intervention, role model and creating child friendly environment are ways of gapping drop 

out. Generally, some of these ways can be applied jointly. 
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Table 9 Percentage of pupils’ wastage per term and per year 

Year Term Class 1 Class 2 Class 3 Class 4 Class 5 Class 6 Class 7 Class 8 Total 

N 
N N% N N% N N% N N% N N% N N% N N% N N% 

2010 Term 

1 
0 0.0% 20 11.8% 10 5.9% 40 23.5% 20 11.8% 0 0.0% 40 23.5% 40 23.5% 170 

Term 

2 
30 17.6% 30 17.6% 10 5.9% 10 5.9% 10 5.9% 30 17.6% 30 17.6% 20 11.8% 140 

Term 

3 
30 33.3% 10 11.1% 10 11.1% 10 11.1% 0 0.0% 10 11.1% 20 22.2% 0 0.0% 60 

2011 Term 

1 
10 5.3% 0 0.0% 20 10.5% 50 26.3% 20 10.5% 40 21.1% 40 21.1% 10 5.3% 180 

Term 

2 
0 0.0% 0 0.0% 10 16.7% 0 0.0% 30 50.0% 10 16.7% 10 16.7% 0 0.0% 60 

Term 

3 
10 16.7% 10 16.7% 20 33.3% 20 33.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0% 50 

2012 Term 

1 
0 0.0% 0 0.0% 20 10.0% 50 25.0% 10 5.0% 60 30.0% 50 25.0% 10 5.0% 200 

Term 

2 
20 15.4% 0 0.0% 10 7.7% 20 15.4% 20 15.4% 0 0.0% 50 38.5% 10 7.7% 110 

Term 

3 
10 16.7% 0 0.0% 10 16.7% 0 0.0% 0 0.0% 30 50.0% 10 16.7% 0 0.0% 50 

2013 Term 

1 
0 0.0% 10 4.0% 40 16.0% 70 28.0% 20 8.0% 20 8.0% 60 24.0% 30 12.0% 250 

Term 

2 
30 42.9% 10 14.3% 0 0.0% 0 0.0% 0 0.0% 20 28.6% 10 14.3% 0 0.0% 40 

Term 

3 
0 0.0% 0 0.0% 0 0.0% 0 0.0% 20 50.0% 10 25.0% 0 0.0% 10 25.0% 40 

    267 219 291 404 287 361 452 264 3441 

    10.5 8.6 11.4 15.9 11.3 14.2 17.8 10.4 2591 
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The record obtained from the class register from class 1 to 8 for the year 2010 to the year 

2013, indicated a higher drop out in 2013 comprising of 17% of the total. Out of these, the 

highest proportion of dropout occurred in term 1 in class 4 and 7 comprising of 23.5% 

followed by class 2 and 5. The second highest dropout occurred in 2012 (15.6%) with the 

highest in class6 term 3 followed by class 7 in term 1. The majority of those who dropped out 

in class 7 were due to poverty in the family resulting to frequent absenteeism which makes 

them to look for livelihood to support their parents. Those who dropped out in class four were 

forced by parents to stay at home because of hunger. Parent believes that their children are 

better being with them at home rather than to go to school without food. Some also finds it 

better for their children to stay at home so that they take care of their young siblings while the 

parents go out to look for casual work in order to provide the family needs. These again 

require the input of all stakeholders up to and including the whole community.  

4.7 Dropout Statistics in the Primary School  

The researcher collected data from the school registers in a bid to ascertain the number of 

wastage in the public primary schools in Keiyo South Sub County. 

Table 10 Dropout rate (%) in the 10 sampled school in the Study Area 

Year Total Cumulative  Enrolment Dropout rate 

Y2010 370  2591 - 

Y2011 290 660 2301 11.2 

Y2012 360 1020 1941 15.6 

Y2013 330 1350 1910 17 

 

The total enrolment in the sampled schools stood at 2591 the table is showing total enrolment 

in the 10 schools. The drop out statistics were obtained through content analysis (the 

registers) and using the drop out formulae. The total enrolment in any given year was 

obtained by getting the sum total of the number of pupils in each class and for all the classes. 

Basically, the formulae computed the difference between the pupils‟ enrolment in any two 

consecutive years between 2010 and 2013 (e.g. 2010 and 2011), and expressing it as a 

percentage of enrolment in that year. The dropout rates were 11.2%, 15.6% and 17.0% in the 
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years 2011, 2012 and 2013 respectively. The study shows the wastage of pupils for the three 

years was increasing at a higher rate. 
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CHAPTER FIVE:CONCLUSION AND RECOMMENDATION 

5.1 Introduction 

This chapter is divided into three sections. The summary of the research objectives, 

conclusion and recommendations made. 

5.2 Summary 

This section presents the summary of the research based on the objectives of the study. The 

study established that wastage measure goes hand in hand with the enrolment in school and 

has a direct bearing on the wastage of pupils from the school. The wastage case in the school 

was usually reflected by the socio-cultural factors that exist and which has influenced the 

school outcome. The dropout crisis is not just a school, pupils or parent‟s issues, but it‟s a 

community and societal issues. A crisis of this magnitude involves all the stakeholders in the 

education sector. The Socio-cultural factors that influence pupil‟s wastage are linked to the 

family background and the school where the pupil learn. The main socio-cultural factors that 

significantly influence pupil‟s wastage in Keiyo South Sub-County were poverty. This was 

due to the fact that majority of the people depends on livestock as a source of livelihood. 

Therefore, poverty was the main reason why pupils leave school before completing because 

poverty in one way or another interact with other factors putting pressure on children causing 

wastage. 

 

Repetition also contributed to pupil wastage in schools. Repetition is closely associated to the 

quality of teaching and readiness of the pupil to learn. Repetition of grates (class) frustrates 

the learner, contributes to frequent absenteeism especially if the pupil is over age. It also 

influences pupil‟s poor performance. When performance is perceived not to be satisfactory, 

children are transferred from one school to another. This also affects child‟s performance 

causing wastage. Repetition makes classes larger than expected, it discourages pupils who 

fail to be promoted, may create problems within the pupils. Organizational interventions such 

as automatic progression together with re-organization of grades will contribute in 

discouraging wastage. 

The family was also another factor that contributed to pupil‟s wastage in the study area. The 

family is one of the context where pupils come from. The results of the study identified 

parent‟s failure to provide basic needs, domestic quarrel at home and lack of parental 

guidance as the main factors of pupil‟s wastage. There are various ways in which drop out 
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can be curbed. It includes community participation, guiding and counselling, regular parents 

meeting, material support, Government intervention, the pupils who are willing to go back to 

school should be readmitted, heavy penalty should be given to those who employ children. 

Successful people in the community should be invited to give encouragement to pupils as a 

role model. Some of these ways can be applied jointly to minimize wastage. These ways 

again require the input of stakeholders up to and including the whole community. 

 

Record keeping needs to be enhanced because it is a reliable source of information in schools. 

It gives the right information whenever needed at any time because it is available in schools. 

In other words, retaining children in school does not seem to be as highly prioritized by the 

parents, and community. Parental and guardian responsibility towards keeping children in 

school is wanting. It appears that the parents and the community do not appreciate the 

negative impact of absenteeism on children‟s school performance. 

5.3 Conclusion 

In conclusion, the socio cultural factor that influenced pupil wastage mostly in public primary 

schools was poverty. This was due to the fact that majority of the people depend on livestock 

as a source of livelihood and often drought affects the region most of the years. There 

animals are swept away by drought rendering them helpless these makes their children 

dropout of school because learning with an empty stomach is not possible. Poverty 

contributed to lack of basic needs in the family which has further given rise to parent not able 

to provide food to the causing rampant cases of chronic illness and child labour. The pupils 

affected suffer because the parent could not afford to treat even the most common illness. The 

pupil as well could not comfortably attend school in order to learn or go out to fed for 

themselves. Teenage boys who are mainly initiated are mostly encouraged to look for work 

by peers in order to assist their parents in providing family needs because they are recorded 

as adults. On the other hand, girls are lured with money to buy personal items that parent 

were not able to provide. Some end up being expectant and drop out of school leading to 

early marriage. Socio cultural factors have an influence in the family where the pupil lives 

either with the parent or a guardian. In addition, quarrels and divorce influence wastage of 

pupils because of instability of the parents to provide the family needs. 

 

The teachers should uphold community participation and the parent to take responsibility of 

ensuring that they attend parents- teacher‟s meetings as well as school education days. The 
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Involvement of the community in primary level education is the best means of enhancing 

enrolment and preventing wastage. When parents are active in the educational process of 

their children, it is more likely that the child overcome the challenges encountered in the 

learning process. Repetition makes classes far larger than expected, discourages children who 

attained low marks by not being promoted and excretes problems of late entrants, knowing 

that most dropouts quickly lapse to illiteracy. Organizational interventions such as automatic 

progression together with re-organization of grades will contribute in discouraging wastage. 

 

The school has a more active role to play in preventing wastage. Repetition of grate was a 

school factor that majorly influenced pupil wastage. The school being an institution has an 

active role in retaining pupils in school or contribute to pupil‟s wastage. Teachers who 

convince their pupils with low performance to repeat a grate promote academic wastage in 

favour of the school mean score. The pupils who refuse to obey teacher‟s opinion were forced 

by their parent to repeat due to low grade. Repetition of pupils in several grades leads to 

overage of pupils in each grate. These make pupil‟s withdrawal and eventually cause wastage 

because they may see themselves as unfit being in the same class with those who were 

younger than them. Late enrolment to school also influenced pupil‟s wastage in that most 

pupils who are overage are marked with repetition. The teacher should create awareness to 

parents on the importance of their children progression irrespective of the low grate obtained 

in school. These will make the parent see the positive side of their children hence support 

them.  

There were factors that were found to have influenced pupil‟s wastage in public primary 

schools in Keiyo South Sub-County which include poor performance, and lack of parental 

guidance. This is much more effective when interventions are brought to play. Record 

keeping needs to be enhanced to rid it as a source of reliable information for any meaningful 

policy guidance. Retaining children in school should be given the first priority by the parents 

and the community because that is their rightful place to be. Therefore, Parental and guardian 

responsibility towards keeping children in school is wanting. This enables the child to 

continue with his/her education without interruption till completion. 
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5.4 Recommendation 

In relation to the study, there was a clear indication that there is a myriad of challenges 

related to wastage and the war against it is far from being worn. Therefore, the study 

recommends that; 

1 Creating awareness to the community on the income generating projects and the 

organizations that provides incentives to enable an individual or a group of people to 

start generating project to eradicate poverty. 

2 Incentives that motivate pupils, like school feeding programmes need to be initiated in 

all public primary schools by the ministry of education so that wastage can be 

controlled or reinstated. 

3 The National and county government should forge ways to ensure that village poly 

techniques are made free to provide training skills to over aged pupils in primary 

school. 

4 Record keeping of class registers must be kept safely for they are important and 

reliable source of information for the future policy guideline 

5.5 Suggestion for further research 

Further research can be carried out on; 

1 The impact of parent social economic status on pupil‟s achievement in school. 

2 The influence of school feeding programme on pupil‟s retention in public schools.  
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Appendices 

Appendix I: Questionnaire for the Pupils 

I am a student in Egerton University doing master‟s in Education. I am kindly requesting you 

to answer the questionnaire to assist me conduct my research. Any information given will be 

treated confidential. Please tick only one answer per question. 

SECTION B: SPECIFIC INFORMATION  

1.  Social cultural factors 

1. Please indicate by ticking [√] your view. 

SA-Strongly Agree, A-Agree, U-Undecided, D-Disagree, SD-Strongly Disagree 

Statement SA A U D SD 

Poverty reduces the chances of one remaining in school as a 

result of lack of basic needs. 

     

Initiation of boy-child according to tradition in primary 

school influence wastage. 

     

Peer pressure (negative) influence pupil wastage.       

Cultural belief on the value of education influence pupils 

wastage. 

     

Lack of basic needs  causes pupils wastage      

Drug abuse and substances influence wastage      

Early marriages causes a girl child to drop out of school      

Child labour cause wastage of pupils      

Cultural indifferences influence   pupil wastage in school.      

 

2: School Factors  

Statement SA A U D SD 

Pregnancy affects girl-child from attending school.       

Most pregnant girl-child does not go back to school after 

delivery. 

     

Boys who drop out of school have been influenced by 

Peer pressure. 

     

Poor performance causes repetition.      

Most over age pupils drop out of school.      

Lack of writing materials , example books influence      
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wastage 

English language used in upper classes as a media of 

communication in school influence pupil wastage. 
     

Lack of qualified guidance and counselling teacher in 

school increases drop out of pupils. 
     

Chronic diseases affect pupil‟s retention in school.      

School levy‟s and uniform cause pupil‟s wastage.      

Teacher‟s attitude influence pupil wastage.      

Frequent absenteeism of pupil leads to Poor performance      

Lack of sanitary towels among girls is the cause of 

wastage. 
     

Regular transfer of a pupil from one school to another is 

the main cause of wastage. 
     

School learning environment influence wastage.      

3: Family factors 

Statement SA A U D SD 

Domestic quarrel at home contribute to pupils wastage.      

Parental level of education influence   pupil‟s wastage.      

Parental separation mostly influences pupil‟s wastage.      

Chronic illness influence pupil wastage.      

Poverty in the family causes pupil wastage.      

Parent‟s failure to provide basic needs influence pupil 

wastage. 
     

Lack of role model in the family influence pupil‟s wastage.      

Majority of pupils whose parents move from one place to 

another dropout 
     

Lack of parental guidance is the main cause of wastage.      

Parents who sides with their children misbehaviour 

influence pupil‟s wastage. 
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Appendix II: Questionnaire for the Class teacher 

I am a student in Egerton University doing master‟s in Education. I am kindly requesting you 

to answer the questionnaire to assist me conduct my research. Any information given will be 

treated confidential. Please tick only one answer per question. 

Section A: Background Information 

Sex  Male                 Female      

1. Please what is your teaching experience? 

 (i) 1 -5 Years    (ii) 6 – 10 Years     

(iii) 11 -15 Years    (iv) 16 – 20 Years    

(v) Over 20 Years 

2. Please what is your professional qualification? 

 (i) Degree    (ii) Masters 

 (iii) Diploma/S1   (iv) PI 

 (V) Others, Specify___________________________________ 

 

3. What is the enrolment of your class currently? 

……………………………………………………………………………… 

4. Has the enrolment been stable for the last 3 years? 

              Yes                                            No 

Explain your response 

…………………………………………………………………………………………………

………………………………………………………………………………… 
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SECTION B: SPECIFIC INFORMATION  

1.  Social cultural factors 

1. Please indicate by ticking [√] your view. 

SA-Strongly Agree, A-Agree, U-Undecided, D-Disagree, SD-Strongly Disagree 

Statement SA A U D SD 

Poverty reduces the chances of one remaining in school as a 

result of lack of basic needs. 

     

Initiation of boy-child according to tradition in primary 

school influence pupil wastage. 

     

Peer pressure among pupils‟ influence wastage.       

Cultural belief on the value of education influence pupil‟s 

wastage in school. 

     

Lack of basic needs  influence pupils wastage      

Drug abuse and substances influence pupils wastage      

Early marriages causes a girl child to drop out of school      

Child labour influence pupil‟s wastage.      

Cultural indifferences causes a pupil to drop out      

 

2: School Factors  

Statement SA A U D SD 

Pregnancy affects girl-child from attending school.       

Most pregnant girl-child does not go back to school after 

delivery. 

     

Boys who drop out of school have been influenced by 

Peer pressure. 

     

Poor performance causes repetition.      

Most over age pupils drop out of school.      

Lack of writing materials, example books influence 

wastage. 

     

English language used in upper classes as a media of 

communication in school influence pupil wastage. 

     

Lack of qualified guidance and counselling teacher in 

school increases drop out of pupils. 

     

Chronic diseases affect pupil‟s retention in school.      
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School levy‟s and uniform causes pupils to drop out.       

Teacher‟s attitude influence wastage.      

Frequent absenteeism of pupil leads to poor performance.      

Lack of sanitary towels among girls is the cause of wastage.      

Regular transfer of a pupil from one school to another is the 

main cause of wastage. 

     

School learning environment leads to wastage.      

 

3: Family factors 

Statement SA A U D SD 

Domestic quarrel at home contribute to pupils wastage.      

Parental level of education influence pupil‟s wastage.      

Parental separation mostly influence pupils wastage      

Chronic illness influence pupil wastage.      

Poverty in the family causes  pupils wastage      

Parent‟s failure to provide basic needs causes pupil 

wastage. 

     

Lack of a role model in the family influence pupil wastage.      

Majority of pupils whose parents move from one place to 

another dropout 

     

Lack of parental guidance is the main cause of wastage      

Parents who sides with their children misbehaviour 

influence pupil wastage. 
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Appendix III: Interview Schedule for the Head teacher 

1.Is there any pupil who has left school in your school?   Yes (   )    No (    ) 

If YES which class was he/she? 

2.  Is there any pupil who left school last year?  Yes (   )   No (    ) 

a) 2013   _________ 

b) 2012 ________ 

c) 2011 _______ 

d) 2010 _______ 

3. What are the causes of absenteeism of pupils in your school? 

4. What makes pupils repeat the same class at the end of the year? 

5.What are the challenges you as the head teacher face in your school? 

6. What actions do you take to prevent pupil wastage in your school? 
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Appendix IV: Content Analysis Schedule (Class register) 

Enrolment of students/drop outs 

Year Class register Term 1 Term 2 Term 3 Total 

2010 1     

2     

3     

4     

5     

6     

7     

8     

2011 1     

2     

3     

4     

5     

6     

7     

8     

2012 1     

2     

3     

4     

5     

6     

7     

8     

2013 1     

2     

3     

4     

5     

6     

7     

8     
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Appendix V: Geographical Map of the Study Area 
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Appendix VI Research permit 
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