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ABSTRACT

Swery year when examination results are released, there is hue and cry about the general pocr
Performance of girls in national examinations. However, it can be observed that sbme"giris
perform very well in examinations, even better than many boys, implying that girls are not
s=cessarily less capable academically. This study sought to explore if the perceptions of teachers,
perents and boy counterparts, and even the girls themselves, about the academic abilities of the
£xls have an influence on the academic performance of the girls. The expost Jacto research
S=sign was used in this study. The study was conducted in Bondo district, Kenya. The po‘pulati’on
= this study was standard eight pupils, their class teachers and their parents. The researcher .
sollected data from 10 schools in 2 divisions of the district, sampled purposively, from where

- -

<= pupils (71 boys and 54 girls) were drawn by stratified sampling, and 11 teachers and 34

|

s=ments through purposive and snowball sampling respectively. Data wasg collected by means of
Questionnaires. The Statistical Package for Social Sciences (SPSS) 11.5 for W indows was
emploved in the entry, analysis and interpretation of data. The analytical tools used were the T-
==t Pearson’s correlation, and Chi-square test, all done at ¢ = 0.05. Findings revealed various
forms of relationships: the Independent t-test revealed that there is g difference in the mean

y

academic self-concept between girls and boys, whereby boys are more positive about their
academ;i

L¢]

abilities than girls. Chi-square test revealed that teachers perceive girls academic

atnhties negatively. Pearson’s correlation revealed a positive correlation between parents’

PEreeption of girls’ academic abilities and the girls’ academic self-concept, which was however

=% statistically significant, There was a positive correlation between parents’ perception of girls’

#cademic self-concept and the girls’ academic performance, and g weak correlation betwern

Eademic self-concept and academic performance, Chi-square test was also used to test if there ig

& melationship between the parents’ socio-economic status and the academic self-concept of girls,

=92 1o relationship was revealed. In the light of these findings, the Tesearcher recommended that

g=wents, teachers and pupils should be helped to change the way they perceive girls’ academic

beliticoc

S5ities, probably through counseling practices.

vi
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CHAPTER ONE: iN TRODUCTION

nd Information

ender equality in education provision continues to be g priority item in

the
=ent agenda. This is because of the negative an

d far reaching implications t

; .
naL

ities, reflécted through biases, stereotypes and di
= Inferventions (Muito, 2004). Holmes (2004) con

= more effective than the education of girls.

scriminatory practices have for

tends that there is ng tool for
According to this author, there is no
Setter than girls’ education that i likely to raise economic productivity, lower infant

g gender disparity in primary and secondar

y education
Siep toward education for a]] chil

dren, and wi]] be the first test of the Millennium

o

)

g
nt ikate

rves that these figures hide regional disparities.



Trends by Class and Gender in Bondo District

Enrollment by class
Std2  Std 3 Std4  Std 5 Std6  Std7  Std§
5333 4863 4538 4339 4011 4095 3068 35837
4855 4545 4411 3762 3933 3891 2354 33345
10188 9408 8949 8101 7944 7986 5419 69182

there is equity in enrollment, but the trends

= #=veals that in the early years of schooling,
: time. Seemingly, more girls drop out of school than boys.

‘ E=oiment, ex

amination results have also shown that girls’ performance at KCPE is
that of boys, particularly in Bondo district, Academic performance of an

£2n be attributed to a number of factors. Clarke-Stewart (1977) identifies factors like

s22te of the individual, age, cultura] and religious values of the community, economic

identifies
s of other people about girls as major hindrance to their participation and performance

According to Muito (2004), schools help to reflect the values held by society, and

and the school environment among other factors. UNICEF (2003)

it is

where girls are likely to lose their self esteem and the desire to set higher goals for

niens are

= less valued than those of their male peers, and also to mistrust others as they are often
Sarassed and abused by teachers and their male peers.

==. This author suggests that it is also at school where girls learn that their opi

£ %0 United Nations (2005), in the decade since Beijing,

tangible progress has been seen
Fonts including the education of girls, and today mo

re girls are enrolled in primary
However, the Report of the Commission of Inquiry into the Education System of

#3), affirms that even though gender disparities in enrolment at primary schoo! have

wiped out in most districts in Kenya, poorer academic performance and drop out



S 2 primary school remains a major concern as it hampers the participation of girls at

¢ schooling level and even at higher levels of education and training, Negative
seif-concept among girls could be a contributing factor to this trend. In Bondo district
B8 province, Kenya, KCPE results over the last three years show g clear discrepancy
performance of girls and boys as shown in Table 2.

mance m Bondo District by Gender Between 2002 and 2004

Year Boys Girls
Number Percentage Number Percentage
2004 17 0.6 - 6 0.2
2003 20 0.7 0 0
2002 ol 0.8 6 0.3
2004 153 5.0 52 2.2
2003 144 5.0 40 1.9
2002 163 6.2 42 2.1
2004 688 22.3 284 12.3
2003 594 20.8 221 10.6
2002 557 21.2 228 L1.5
2004 1065 34.6 691 29.9
2003 927 325 626 29.9
2002 791 30.1 619 31.2
2004 821 26.7 838 362
2003 794 27.8 731 34.9
2002 733 27.9 649 3.7
2004 335 10.9 442 19.1
2003 376 132 475 22.7
2002 363 13.8 441 22.2

BEOD’s statistics office, Bondo (May 2005)

(8]



statistics in Table 2, there is a general poor performance of girls at KCPE in Bondo

'er. noting that there are some girls who score marks above 400, the implication

girls are not neceséarily less capable academically compared to boys. A possible

P &= performance discrepancy could be influence of the perception of the school

== oo the two sexes, which may in turn influence the academic self-concept of the

=matic study needs to be conducted to investigate this possibility.

of the Problem

of the Commission of Inquiry into the Education System of Kenya (1999) observed

=st=st challenge facing this nation is that of ensuring access to basic education for all,

% =ouity in education and eliminating all existing disparities, with particular reference to

2 of girls. Several strides have been made by the Kenya Government towards

BE 2=nder parity in education as outlined in the Millennium Development Goals ( MDGs),

=antly the introduction of Free Primary Education (FPE) in 2003 which has seen the
=ent Rates (GER) of girls rise to 102% (Republic of Kenya, 20006).

= results however still show that girls’ performance at KCPE is much lower than that

s most districts in Kenya, Bondo district included. In contrast, some girls perform

well, scoring higher marks than most boys. A possible cause for this discrepancy

ace needs to be investigated, and could possibly be the perception of the school

s on the academic abilities of the girls, which may probably influence their acade

mic
and consequently their

academic performance. There is therefore need for a
empirical study to investigate the cause of this performance discrepancy.

of the Study

= of this study was to investigate the perception of selected school stakeholders on

=mic abilities and its influence on the academic self-concept of the girl-child.



s of the Study
E guided by the following specific objectives: -

S==rmine if a difference exists between the perception of girls and that of boys, about
#cademic abilities.

estigate teachers’ perception of girls’ academic abilities.

“=mmine if parental perception of girls’ academic abilities influences girls’ academic
“oncept and performance.,

2 Hypotheses

hypothesgs were tested in the study:

IS no statistically significant difference between girls’

perception and boys®
*=ption of their academic abilities.

IS no statistically significant negativity in teachers’ perceptions of girls’ ac

ademic

Is no statistically significant relationship between

parental perception of girls’
=mic abilities and the girls’ academic celf. '

concept and performance.

is no statistically significant relationship between parents” socio-economic status
%= academic self-concept of the girls,

of the Study

¥ amed at finding out the influence of perception of selected school stakeholders on

abilities and its influence on the academic self-concept of the girl-child. It was

the results of this study would shed light to all stakeholders in education, including
=i, teachers, administrators and politicians on the appropriate measures they should
an enabling environment, including their perceptions of girls, at home and =zt
emhance academic performance for the girl-child. This should be able to narrow the

Tnin 2cademic performance between girls and boys. Where possible, the results of the |

B form a basis for counselling of pupils, parents and teachers, highlighting the material

Ehologica) provisions that could maximize academic performance of girls. It was also



=xpected that the Ministry of Education would use the findings of this research as a basis for

Z=veloping and strengthening counselling programs in primary schools.

L7 The Scope and Limitations of the Study

T%e study involved a sample of standard eight pupils of primary schools in Bondo District, their
ciass teachers and parents. Standard eight was chosen because the pupils are mature enough
=esllectually to respond to the items of the questionnaire, and are also likely to be already
“oncerned about their academic performance. Data was also obtained from records in the schools
#hout performance of girls at internal examinations and at national €xaminations, by means of 2

seecially designed proforma which was filled in by the class teachers,

L8 Assumptions of the Study
Considering that the data for this study was collected from a sample, and with the limitations

sutlined in 1.7, the researcher operated within the precincts of the following assumptions:

1) That the pupils, parents and teachers covered in this studv were a reasonable
representation of the pugils, parents and teachers in the Bondo district.

3 That the opinions sourced from the respondents were their accurate perception,

- =) That the academic self-concept is just but one of the factors that influence girls’ academic
performance. "

m That the intervening variables. did not affect the academic self-concept and performance

of the girls.

¥ That the respondents gave their honest responses to the questionnaire items.



SUL EILD

has operationally used the following terms in this research:

ability: This refers to the maximum marks that a pupil can attain

in the interna] and
=xternal examination.

performance: This refers the actual marks that g pupil attains in the internal and
exiernal examination,

self-concept: Refers to the way the pupil perceives his

or her academic ability and
performance.

roles: Those tasks assigned to boys and girls according to societ
SXpectations.

al norms, values and

- Societal expectations about appropriate behaviour for boys and girls.
Refers to the girls who are in the primary school.

This is the presumed effect that an independent variable may have on the dependent
wariable.

This feferé to the thoughts and feelings of others abouyt the academic abilities of
girls.

' School stakeholders: These are the teac

chers, parents or guardians and other pupils,
~ including the girls themselves.

-

ic status: In this study, socio-eccnomic status was used mean the level of
&ducation, income and type of occupation of the parents or guardians.
Those beliefs and eXpectations about

members of groups, held on the basis of their
* membership in those groups.



CHAPTER TWO: LITERATURE REVIEW
[ l ij1]

presents a review of related literature on the influence of perception of stakeholders .

@c2demic abilities. The researcher has reviewed literature about the importance of the

t others in learning; children’s interaction with parents; children’s interaction with

& sy and leisure materials; girls® interaction with teachers; girls® academic abilities and

mess: the influence of school infrastructures and cultures; and, the socio-economic

%= of girls’ education. The theoretical framework guiding the study is also presented.

ce of the Significant others in Learning

Zrgue that the expectations we have of males and females are not based on any
- Sological difference between them, but are the results of different upbringing in

B caitures (Oakley, 1972). Moore (1972) asserts that differences in behavior of the

BES=wes are not a result of the physical differences but they are |

earned. A child therefore
rought up.

=% behaviour expectations and behaves in the way they are b

performance of an individua] can be attributed to a number of factors. Clarke-Stewart
Efes factors like emotional state of the individual, age, cultural and religious values
v g I

¥ economic resources and the schoo] environment among others, Among the

Sxctors that would possibly influence the academic performance of the child, the

%= of the environment where the child grows and studies cannot be under-es
= the perception of others (Hohn, 199%). Hohn (1995) further affirms

of a child can be enhanced or deterred by g number of env

timated, and
that cégnitive
ironmental ."0:
factors. The environmental factors here would include the home and the school
drade (1999), the home situation
terials, daily routines, interaction with

atus of parents. Sindabj (1852}, reporting Sue
=nCs that the way an individual thinks, feels and acts

#According to Garcia, Torrence, Skeltun and An
BSee example lack of or presence of play ma

=¥ structure and the soclo-economic st

in the decision making process

Lfe events and experiences are defired and perceived, are all a function of the

Emvironmental surrounding, including the people th

ey interact with and thejr
and attitudes,



e » Sherman and Wood (1982), before a newborn baby leaves the delivery room in
S, hospitals, a bracelet with its family name is put around its wrist, If a girl, it is
' 2 Doy it is blue. Similarly in many African cultures, there are various gender related
I for example, among the Luo, baby girls are kept in the house for three days after .
Bows for four days. These different coloured bracelets and cultural ullurations
%= importance that the society place on sex differences, and this branding is the first
mle socialization process that will result in adult men and women being almost as
' 8 we think they “naturally” are. The social learning process varies from society to
- 4 children will pretty grow up as they are expected to. The child internalizes the

acards, and behaviour at odds with expectations is considered deviant (Sherman &

e McCandless (1967), sex typing is imitative or modeling behaviour. The little boy,

sout thinking much about It, practices ways of behaving that he has learnt, are

of men; while the little girl does things that she has learnt typify women.

% this author, many subtle and obvious pressures are placed on children to produce

==SCES, accompanied with a pattern of rewards and punishments administered by
| =hers, elder siblings and playmates. Within the home, children also differentiate tha
=T and mother, which lead to the adoption of specific sex roles. According to Birren,
Williams (1984), a large proportion of sex differences in behavior may be related to
If* fearning. These roles leamned in the home are modified as children interact with
: mformally and formally in the schoo] system.

i 2l (1999) argue that a well-rounded family and stable environment is most 1ikel§'to
: 2 positive future and influence. A positive influence will in turn spark a child to
Positive and prosperous student. Bernstein, Alison, Roy and Wickens (1997) assert
; development in children is profoundly delayed if they are raised in environments
:'; &re deprived of the everyday sights, sounds and feelings provided by conversation

B Imteraction from family members, by pictures, objects and books, even by television

I their opinion, children subjected to the deprivation of such magnitude show



Empairment in intellectual development. Research has also shown that children’s

@=velopment is promoted when parents read and talk to them, enccurage and help them
and actively teach them (Bernstein, et al. 19973,

11980) observes that the world of toys and games offers girls a far more restricted

moles than it does boys and the roles offered girls are esse

ntially passive and home- ‘
According to Lobban (1974). boys are nearly always domin

ant, and the male characters

®&mch greater range of activities, more toys and more pets. There are more adult male

= in reading materials where male cheracters teach smal]

boys many new skills while
~=s=ciers teach small girls a restricted ran

ge of new skills. In essence, boys therefore get
SXposure than girls, and this seem to impact on their academic performance

by
2 their cognitive development. Lobban (1975) also indic

ated that the boys are shown

£ Sme watching adult men who are not their relatives performing their occupational roles

while girls only watch their mothers who are often only taking care of the house and

1’'s Interaction with Parents

*'s early years, the family is the most Important socializing agency. In the family, the

mostly with the parents who are the caretakers. It is duri

ng this time that a child is
walues of the family, which often are extensions of the societa] values (Njeuma, 1593,

the expectations of parents for their daughters are not as
Sons. Birren, et al. (1984) observe that boys are handled more roughly t
dicate more concern about their daughters’ physical well

African societies, high as those

han girls and
being. Boys are physically

Such parental behaviour seems to
:}adventure and independence in boys, eventually reflecting in their academic

Bef more and are given more direction than girls.
{

s

BEme 10 Njeuma (1993), education is not considered to be as crucial for girls, as it is for
I55s author asserts that until a girl is married, her natal family wants her unpaid labour in
Be and in the home. If school attendance interferes with this significant contrivution to

msehold conomy, girls will drop out of schiool and when a chojce has to be

made for

10



==sons, between educating a son or a daughter, preference is given to the son. The

-

Commission of Inquiry into the Education System of Kenya (1999) even reports

=S when a girl may be sent to work in order to raise fee for the education of her brother.

Perents interact with their children on matter.
= of the parents (Sindabi,
%2, for example,

s involving academics depends on the 1:vel
1992). Datta (1984) contends that if the head of the family
the children are likely to receive some €ncouragement, guidance and
> In academic work. Phillips (1990) further observes that students who come to school
Sat their parents want and expect them to learn are more teachable and often score

+ According to this author, children who are under severe emotional stress at home and

0 school insufficiently rested are not ready to learn and in effect perform poorly in

= 11972) observe that parents sometimes even doubt the com

patibility of femininity and
% performance of their daughters.

Such. parents often show their special pride for the
= achievements of their song and take little interest or pleasure in thejr daughters’

d plans and accomplishments, This considerable negative reinforcement experienced

&xils dulls their academic enthusiasm and results in underachievement. In the same

Sherman and Wood (1982), reporting a study of nursery school children found that

In boys, independence,

Wemess and inquisitiveness were valued: timidity and fearfulness disapproved. Weiner

“entends that the idea that males are naturally brave, independent and resourceful while

fulfilling prophecy. Parents base their child
independence at an earlier
of a study of childhood behaviour hypothesize that in the first year
%= those behaviours they consider sex

* &= timid and dependent tends to be a self-

Practices on this idea, giving boys more age than girls.

or two, parents

-role appropriate, and the child learns these sex-role
s independent of any internal motives (Weiner, 1972), ‘

and Wood (1982), even report one study of parents’ reactions to their newborn

) infants
= girl babies were described significantly differently from boy babies even though there

1]



no sex difference in other physical characteristics. These studies indicate that to a

=xtent, people see what they expect to see in a girl or a boy, even if real differences

25t Children learn these behavioural trends from their

parents and hence develop sex-
¥pes of each other.

WI571) as reparted by Birren, et al. (1984), studied a number of children who were
B @mbiguous at birth and were raised either as boys or girls by their parents. In this study

aC that the children reared as boys considered themselves male and adopted masculine
Pemiemns while those reared as girls behaved in a more feminine manner. According to

- megardless of the genetic sex of children, they identified themselves with and assumed

= of the gender they had been assigned. The study concluded that somehow children

B mformation from the environment that leads them to pattern their behavior, Such

2l information include parental teaching and shaping of behaviour and imitation of
» T¥pify behavioural sex differences.

's Interaction with Learning, Play and Leisure materials

B {1577) and Sharpe (1976), looking at comics aimed at children and adolescents, argue

@amics for small children carry the following “message™: females are concerned about

& ®ines and people clean: females provide food and drink; females tidy up after ma

les;
2=lp people and do good turns: and, females are nurse

s, while males are doctors.
(1980), reporting an American study, observes that girls have dolls, passive games and

&r25s in their rooms while boys rooms had trucks, bricks, toy firearms and equipment

sports. Sherman and Wood ( 1982) observe that boys and girls are given different toys

PWery carly age. According to them, boys’ toys are more varied and more likely to

activities outside the house, and hLave a higher competency eliciting value. These

B @eetend that as early as nursery school, children are strongl

-

y encouraged to play with

" toys and girls are more severely reprimanded for noisy and boisterous behavior,

% &re allowed, and often encouraged to be aggressive. These, and other examples are a

Sstion to the kind of discrepancies we find in leisure and play materials of children. -



mv. studying what children chose to play with in school and at home, found out that
BWEo played with bricks, trucks and climbing apparatus were better at the probiem
:;ﬁ mvolving visual spatial reasoning. In contrast, children who played with dolls and
Emme materials were better at fine motor tasks. According to Serbin (1978), among the
E &= two sets of abilities were not totally sex specific, although it was predominantly
B pliaved with the bricks, trucks and climbing apparatus, and primarily girls who played
Bi=eming tasks. School learning and teaching materials are also full of images and texts
FWeamen and girls in stereotypical roles that impact negatively upon girls’ self esteem and
== (Muito, 2004). This author observes that such graphic images often portray girls and
W abservers in the learning process whereas the boys and the men are shown in action.

B= ==rls get the information that they are not the same as boys.

& Imteraction with Teachers

BE % Sherman and Wood (1982), sociologists argue that teachers spend more time with

Bemmcentrate their efforts on them than on girls. In co-educational classes, teachers have

BE % spend two thirds of their time on the boys in class (Feldman, 1994; Sherman &

B2 Moore, 1987). According to Moore (1987), it has been found that teachers, like

Smwe different expectations of behaviour for boys and girls, that boys are expected to be

E=ous, girls to be quieter and more obedient. According to this kind of perception, gl

rls

ER=2 %0 be less inquisitive, and therefore to ask few questions even in class.

Fams Wood (1982) report a study in which teachers questioned admitted that they

By behaved differently towards boys and girls. According to these authors, teachers

B direct more supportive remarks to girls and more critical ones to boys, and were
B % regard creative behaviour in boys than girls. This kind of attitude is likely to
B Believe that one does best by being conformist, and that creativity is a reserve fo

B (1978) observes that boys even got different kinds of classroom interaction

r the

om
ESows get more detailed step-by-step instruction in how to solve a problem. According
B= (1993), the stereotyping in teaching methods and the attitudes of teachers towards
B S achievement of girls. In this way, girls come to accept certain fields of study as

Bme and thus more suitable for them, while some fields are masculine and are for

13



is the composition of teachers, especially in the

*) observes that another major issue
B schools in the rural ASAL areas. According to this author, majority of the teachers in

=85 are males and therefore girls lack female role models. The author further asserts that

e male teachers bring to the classroom the social cul

tural stereotypes, and the self-
¢ Frophesies that boys are naturally

superior to girls and perform better than girls in the

B environment. The situation is worse when the teachers adhere to traditional belief that ¢

2 or girl should not challenge male avthority in any way. including performing better.

*" Academic Abilities and Career choices

= Some evidence that the intellectual abilities of girls and boys are slightly different, girls
S=perior in the use of language, and in ear|

BriCS (Oakley,

y adolescence, boys develop greater ability in
1972). According to Feldman (1994), even though there seem to b

€ no
“=s between males and females in their overa]] IQ scores, learning, memory,

problem
=nd concept formation tasks, current evidence suggest that males are predominant in
atical skills, and that performance of females generally

decline along the schocling
However, Oakley (1972) observes that even if suc

h differences seem natural,

. girls tend to reserve their comm

ents and remain silent, which
== wrongly interpret as being a result of low ability or lazine

SS.

h(l972) argues that during the late high school and

college years, scholastic excellence
| .
Sreer-mindedness

aracteristics rather thap feminine
The girl who values her studies abo

are considered masculine ch
Eferistics among many groups. ve her social life,

14



when she is preparing to enter such predominantly masculine fields as engineering,

f medicine may find her femininity called in question by her family and friends.

0 Birren, et al. (1984), young women have a tendency to fear success, and normally

outcomes for women who have been assertive and have achieved. This author

= €ven some female teachers disapprove of aggressive females in elementary school,
=SS2ge apparently carries negative feelings about

female achievement.

Sons about marriage on the part of women and girls ma
attainment and determine the type
2 T0 this author, although African women

of getting a “better”

y also sometimes limit their
of studies they undertake (Njeuma 1983,
sometimes feel that education Improves their
husband and therefore of living a more comfortable life, they are

of being too educated, or of entering fields of study that might limit their choice of 2

Moore (1 987) observes that girls learn that they are not expected to look for a career,

According to Feldman (1994), although

women are entering the workforce, they are stil] seen as suited for traditionally

keepers, cashiers and other female dominated
s that feature low pay and low status.

®|eir main role is to be a wife and mother,

85S such as secretaries, nurses, book-

Girls, therefore, actually choose to do these

80s and choose to see themselves as mothers-to-be. The result is that they regard schoo]

=¥ unimportant.

ce of School Infrastructures and Cultures

1\ 1578) observes that schools segregate sexes in many ways including the playgrounds,

of names in the registers and even subject choices.
& children that the

Bpes of

Such segregation constantly
y are either male or female and continue to perpetuate thejr scx
each other, According to Muito, (2004) school infr

astructures and cultures
gender responsive and score poorl

ar

Y when it comes to meeting the needs of adolescent
'i; I

S8s author observes that desk designs which require girls to lift their legs in order to
seating position form, the seating arrangements where girls are oft

4

en located between

= the culture that pupils must stand when responding to the teachers’ questions, fail 1o

that girls going through menstruation may find these requirements barriers to

Bon in the learning process. Such conditions make girls Opt 0 miss school during

LS




on. which in turn lead to poor performance. This author while reporting studies done

E==tion of African Women Educationists in Kenya (FAWEK), together with reports by
suggests that some girls are missing, on average, classes amounting to three to four

= month due to reasons associated with menstruation, and the reactions of peers and

= &= reinforced by the available school infrastructures.

ater and

Shores assigned to girls in school, such as cooking for teachers, fetching w
% classrooms often rob girls valuable learning hours, as sometimes they are even

from class to perform these chores while classes are going on (Muito, 2004).
£ to this author, “it is amazing to see that girls are more often taken out of class to
school guests in song and dance, and serving food as it is assumed that this is a role
%2 naturally perform. Usually it would take these girls long hours to practice the songs

further missing out on school learning hours. According to Maendeleo va Wanawake

Bon (1999), in most developing countries, girls do not receive the same educational

%es as boys. Even when given the opportunity to be educated, the girls typically face
%= Barriers to the completion of their studies. For example, while virtually all girls in
mitially enrolled in primary school, approximately 65%

2 Standard 8.

of them drop out before

economic Importance of Educating Girls

72} observes that communities require to see quantifiable and desirable social

@tcomes of girls' education before they are finally convinced that investment in girls’
1S Justifiable. However, according to Holmes (2004), there is no tool for development

=hve than the education of girls, and no other policy is as likely to raise economic

». lower infant and maternal mortality, improve nutrition and promote health,
% Beining to prevent the spread of HIV/AIDS. According to the Report of The Nationa!

@n Educational Objectives and Policies (1976), about half of the human resources

national development consist of women, and furthermore, women in a developing

Kenya are directly responsible for most of the productive activities, especially in

&= and general family and community welfare.

16



i

2 to the Report of The Commission of Inquiry into the Education System of Keny

a
R the socio-economic benefits that the Nation derives from

the education of girls include
mesrational effects of a mother’s education on her children, on infant mortality and
By, family health and nutrition and

her own economic productivity. This report
mzes that the mother is the first teacher of

the child and her own education impacts on early

€ impact of a girl’s education towards social and
figure 1.

ed care, development and education. Th

B Sevelopment can be summarized as in

17



Educated girl

l

Marries later

Better care and
— : _ : nutrition for herself
i : Seeks medical and her children
attention sooner for
: herself and children

l

Higher probability of survival
for herself and her children

U

Better ecucation for her children,
especially girls

T

Improved opportunities for
employment and income earning

Increased economic
productivity

Informed citizen, skilful decision maker,
self confident individual

- Impact of girls' education on social and national development

apted from the Report of The Commission of Inquiry into the Education System of
ya (1999)
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‘Seoretical Framework

sudy is based on the theories of sex-role development. Psychologists

=

have explained sex-
lopment based on three theories according to Birren, et al.

(1984). These theories are

fenalytic theory, Social learning theory, and Cognitive development theory.

29.1 Psychoanalytic Theory

Se=ory was developed by Sigmund Freud. According to Freud, physic

S=s predestine them to have radically different personality configu
B when it comes to sex roles, This destiny is learned and accepted during the phallic
\W&ich involves the resolution of the Oedipal com
hileory
~a

al differences between

rations. “Anatomy is

plex or the Electra complex. Accordis
» once girls identify their biological sex and learn the sex roles that go along with

o develop certain unique personality configurations that,

12
it,

among other things, maize
eleve that they are less endowed in certain activities, includin
B=lop certain sex role stereotypes that modify their activities,
SuZans later emphasized the role of cultural influences op b

1937) changed Freud’s idea of “penis envy”

g schoolwork. In this way,
both in school and at home.

ehaviour of girls, and Aijer

in women to a theory that women fear

band instead envy men’s status and power ( Feldman, 1994). The perception of girls about
s and those of other people about girls seem to be shaped in this line of thought. This
B affect the academic performance of girls,

282 Social Learning Theory

BEESS2) and Mischel (1970) in Birren, et al. (1984) emphasized the significance of social
BSes and external environmental influences as the main

shapers of gender identity.
j of reinforcement, verbal instruction,

the behaviors of

models, and the publicly
&t&"jequences of the models’ behaviors (vicarious learning) are means through which
fSmuire sex role identification. Sex differcnces are learne 1, and once this learning takes
B0"s identification is formed. _

l

l

Fhm’ng approach emphasizes the flexibility of sex-role behavior and the potential for

y shaping behavior, the alterations

behavior of males and females.

tole stereotypes. If the environment is constantl

ent can lead to alterations in attitudes and

19



%0 this theory, the behavior of girls 1s modified by what they see and hear in their

This includes the reactions of others towards them, depicting the perception and

§ of other people towards them. Such reactions, perception and attitudes of others

e already learnt sex-role stereotypes and this is bound to affect their academic

Cognitive Development Theory

- (1966, 1969), on the basis of Piaget’s cognitive theory has explained sex role

=5t as a cognitive phenomenon. Cognitive development theorists see the organizing

Seing the interactions between an individual and the environment. A child’s general

level sh;apés ‘his/her social responses, and sex role development progresses through a

s2ges, beginning with the formation of a sex-typed identity, (rather than culminating in

=2ted by psychoanalytical and social-learning theories). According to this theory, the
Frocesses of an individual depend on how they perceive the environment. The way a
s about herself would therefore depend on how she perceives her surrounding, It

Sat if what she sees depicts her as inferior, she will develop a negative

self-concept,
B Ssterfering with her academic performance.

2 1o Sandra (1987) as quoted by Feldman (1994), soci

alization produces a gender
Hat cognitive framework that organizes and guides

a child’s understanding of

wton relevant to gender. On the basis of what their schemas are regarding what is or is not

= for being a male or female, children begin to behave in ways that reflect

society’s
*=s. Beliefs and attitudes are learned from the people with whom we Iiv

-t

e and associate,
they are learned, they can be changed (Myers & My

ers, 1992). Further, this author
s that our beliefs, attitudes and values were formed through the various groups we were
- %0. who socialized us. In this way, we develop goals, aspirations, values and standards
= on our reference groups and role models. It can therefore be inferred that girls
themselves and develop those attitudes and beliefs that they consider befitting their

P 2nd this seem to affect their academic endeavors. Figure 2 summarizes the interaction of

%5 that may determine the academic self-concept and performance of girls in a conceptual
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nt variable Dependent variables

perceptions of

ic abilities: * Girls” academic self-concept

o Girls’ academic performance
Teachers 4 P

Lo ]

Parents/Guardians

Intervening variables

* IQ of pupil

¢ Age of pupil

* Socio-economic background
¢ Physiological state \

* Psychological state

e State of health

Perception of selected school stakeholders on girls' academic abilities

& study, the researcher investigated the influence of the independent variables, which
= the perceptions of parents, teachers and other pupils, on the academic abilities of the
on the dependent variables, which are the girls’ academic self-concept and their
- performance. There were also intervening variables that may have affected the
on of teachers, parents and pupils, about the academic ability of the girl child, and which

‘S=ve in turn influenced the academic self-concept of girls, but these were not being

22ted in this study.

EREAN ey 1 R,
»f i Eﬁ!&?ﬁ Jﬂté qumﬁi.wa?»ir { ghghuaﬂt
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CHAPTER THREE: RESEARCH METHODOLOGY

roduction

shapter deals with the research design, location of the study, population of the study.

“ng procedures and sample size, Instrumentation, data collection and data analysis.

esearch Design

sudy employed the ex post facto research design. This design was found to be appropriate

mmse the researcher sought to Investigate the effects of the independent variables after they

& =xerted their presumed effect on the dependent variables (Gall & Borg, 1996; Fraenkel &
o = 2000). In this design, inferences about the relationships among the variables were made

st direct intervention of the independent variables (Kerlinger, 2000).

= Lacation of the Study

stady was located in Bondo district of Nyanza province, Kenya. Bondo District is one of the

=y one Districts that make up Nyanza province. It borders Siaya and Busia Districts to the
= — West, Kisumu District to the East and Rachuonyo, Homa-Bay and Suba Districts across
Lake on the South — East and South, to the West lies the Republic of Uganda. The district lies

==n 0° to 30° south of the Equator and Longitude 30° to 34° east. Tt covers an area of 1972

“@f which 972 km? is land surface and 1000 Km? is covered by Lake Victoria.

District is divided into five divisions: Madiany, Maranda, Nyang’oma, Rarieda and Usigy,

are further divided into 13 education zones. There are 235 primary schools with a tota]

mation of 69,182 pupils in the district. Figure 3 and Figure 4 show the loc

ation of Bondo
7t in the Republic of Kenya.
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LOCATION OF BONDO IN KENYA
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<: Map of Bondo District showing the Divisions.

Republic of Kenya (Gok) (2001),

1999 Population and Housing Census, (Nairobi:
Government Printer).

: #=s<archer chose Bondo district for thig study because of the extensjve familiarity with the
et having worked here for a long period of time. The district is divided into 5 divisions;

=2, Nyan’goma, Usigu, Rarieda and Madiany. The divisions are further divided into a total
I: educational zones, Table 3 summarizes the divisions and the zones in Bondo district, and

]

mber of schools and standard 8 enrollments in the district, according to returns at the
o DEO’s statistics office of May 2005.
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3:

Fducational Divisions and Zones, Number of Schools and Standard 8§ Enrollment in

District

Zones Number of Std 8 enrollment
Schools

Boys Girls Total

Bar-Kowino 18 316 220 536
Maranda 17 222 189 411
Aila 4 174 144 318
Manyuanda 18 202 162 364
Ndigwa 15 184 74 258
Owimbi 18 266 211 477
Amoyo 20 238 176 414
Nango 22 218 L7 3585
Usenge 18 253 203 458
Nyamonye 17 243 164 407
Mahaya 20 284 236 520
Nyayiera 21 308 248 556
Nyilima 14 222 159 381
Total 235 3132 2290 5422

sampled from the zones.

mesearcher selected Maranda and Rarieda

- Bondo D.E.O’s statistics office (May, 2005)

divisions, which were the most populous in the

. then proceeded to select Bar-Kowinc and Nyayiera zones, which were the most

ous from Maranda and Rarieda divisions respectively. Data was then collected from



34 Po ion of Study

The tion of study comprised pupils in primary schools in Bondo district, Kenya. Pupils
i ard eight were chosen for this study because their maturity and level of education
- ght to enable them to understand the questionnaire items and respond to them. The

" guardians, and teachers were also involved in the study, in order for their perceptions
vay they interact with the pupils could be investigated in the study. The accessible
1 for this study was 624 boys and 468 girls, totaling to 1092 pupils, and 39 schools

om Bar-kowino and Nyayiera zones. Table 4 shows the accessible population for the

4:

sible Population for the Study

Number of Schools Std 8 Enrollment
Boys Girls
Kowino 18 316 220
:yiera 21 308 248
tal 39 624 468

3.5 Sampling procedure and Sample size
According to Mugenda and Mugenda (1999), the sample size depends upon the purpose of the

study and the nature of the population under investigation. However, they affirm that the general
rule in sample size determination is to use the largest possible sample. Therefore, to arrive at a
final j1epresen‘[:<1tive sample size, the researcher used multistage sampling procedures to sample 2
divisions from the 5 divisions of the district, given that the population was homogenous (Cohen
& Manion, 1994: Nkpa, 1997). The researcher purposively selected Maranda and Rarieda
divisions which were the most populous as shown in Table 3. Similarly,

the researcher

purposively selected Bar-Kowino zone and I‘fyayiera zone which were the most populous from

- Maranda and Rarieda divisions respectively. The researcher thus had an accessible population of

524 boys and 468 girls, totaling to 1092 pupils from 39 schools as shown in Table 4.
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is accessible population (1092) is less than 10,000, and according to Mugenda and Mugenda
999), when the accessible population is less than 10,000, the following formula recommended

S Fisher et al (1983) is used to arrive at an appropriate sample size:

Ilf = . n '
(I4+n)/N
where: n; = final sample estimate

n =384 (based on a sample size for a population more than 10,000)
N = population

LUsing this formula, the researcher arrived at a sample size of 135 pupils. Hence out of the 155

‘pupils, the researcher used stratified sampling procedure to sample 58 girls and 77 boys to

Participate in the study. The researcher purposively sampled five schools from each of the two

~sampled zones, giving a total of 10 schools. The researcher then sampled the 77 boys and 58

&ris from the 10 sampled schools using stratified sampling procedures. Sampling of teachers and

S=mnis was purposive. All the standard cight class teachers of the participating schocls

Participated in the research, which gave a total of 11 teachers as one school had two standard-

- =ght streams and produced two teachers. Similarly, all the parents of the sampled giris were

Purposively selected for the research therefore a total of 58 parents were sampled for the
#=search. The total sample size to used in this research was therefore 189. Table 5 summarizes
- e sample sizes for each of the categories of participants who participated in this study.
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Table 5:

Sample Sizes for Each Category of Participants

Zone School Sampled Pupils Sampled Sampled
Parents/Guardians Teachers
Boys Girls

| Sar-Kowino Bar-Kowino 6 5 5 1

Nyawita 6 5 3 1

Bar-Muofu S 3 3 1

Dunya 8 4 4 I

Bondo Township 19 16 16 °

Nyvayiera  Saradidi 7 6 6 1

Ramba 7 3 5 1

Kaminogedo 5 - 4 i3

Memba 6 4 < 1

Kamalumbe 8 6 6 1

Total Ty 58 58 iy

2.6 Instrumentation

ended and closed-ended questions.

Qusstionnaires were used to collect data in this study. The

questionnaires comprised of open-

Likert scales were developed and used to test the way

=achers, parents, boys and girls themselves perceived girls’ academic abilities, and also the self-

concept of the girls. The questionnaire for parents sought to gather information on their

perceptions about their daughters’ academic and career abilities,

#nd concern about their daughters’

and their general involvement

education while that for the pupils sought to gather

mformation about the perceptions about themselves in relation to school related work and

2cademic abilities. The questionnaire for teachers sought to gather information on their

perceptions about the academic and career abilities of girls and the general involvement of the

2irls in academic tasks. The academic performances of the girls were obtained from the in

28
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=mination results of the previous three (3) terms. The class teachers were given a special

»oma where they filled in the results of the girls which were involved in the study.

1 Validation of the Instruments

questionnaires used in the study were developed by the researcher in line with the research
=ctives. The questionnaire items were examined and moderated by the supervisors and other

h experts in the Faculty of Education and Community studies of Egerton University. This

suments were further improved during piloting, as the pilot respondents were asked to make

mments that helped the researcher reframe the questionnaire items, making them more

=propriate and understandable to the level of the respondents(Kathuri & Pals, 1993).

Reliability of the Instruments

= researcher carried out a piloting to determine the reliability of the questionnaires. A pilot
was carried out in one school which had similar characteristics as the study schools, from

‘ma zone which was not involved in the actual study. Ten standard eight pupils were

domly selected from the pilot school and given the questionnaires which they responded to,

2 their comments used to modify the questionnaire items. The Cronbach alpha was used to

»und to be significant when viewed against the set o of 0.70 proposed by Fraenkel and Wallen
1 2000), and was therefore acceptable.

2.7 Data Collection Procedure

order to carry out the research, the researcher sought permission from the Ministry of

Zucation Science and Technology. Once permission was obtained, the researcher proceeded to

schools and sought permission from the head-teachers in order to access the teachers and

= rescarcher visited the selected schools and personally administered the questionnaires. With

assistance of the class teachers, the researcher accessed the sampled pupils and administered

pupils’ questionnaire to the selected pupils. The pupils were issued with the questionnaires

29

=tmate the reliability of the instrument and realized a reliability coefficient of 0.85. This was
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given time to read and ask for clarification where they did not understand what was required
them. The pupils were allowed to go home with the questionnaires which were then collected
next day when the pupils came to school. The parents were tracked down through their
ters, whereby the class teachers invited the parents whose daughters were participated in
study to the schools. The questionnaires were then administered to the parents with the help

the standard elght class teachers. The parents who had difficulty in understanding some of the
qxstmnnalre items were helped by way of clarification. The parents responded to the
'@estlonnalres whlch were then collected on the spot. The questionnaires for teachers were given
o=t to the class teachers of standard eight, which they filled and returned to the researcher on the
spot. The academic performance of the girls was obtained from the internal examination results
f the previous three (3) terms. The class teachers were given a special profoma which they filled

= the results. Table 6 shows the returned questionnaires from the respondents, and therefore
Som which actual data was collected.

Table 6:

- Beturned Questionnaires from Respondents

Zone School Returned questionnaires
Boys Girls Parents/Guardians Teachers
Bar-Kowino Bar-Kowino 4 3 3 |

Nyawita 3

8 3 1

Bar-Muofu - 3 3 1

Dunya 8 4 4 1

Bondo Township 19 15 15 1

Nyayiera  Saradidi 5 ¢ 6 I
Ramba 7 5 5 1
Kaminogedo 3 3 3 1

Memba | 4 4 1
Kamalumbe 8 6 6 1

Total 71 54 54 10




Data Analysis

data generated from this study was both quantitative and qualitative. Descriptive and
tial statistics were used to analyze the data. The data was organized into frequencies,
tages, means, and standard deviations for analysis. Pearson’s correlation, t-tests and Chi-
test were used to analyze the data. The Statistical Package for Social Science (SPSS) tool

employed in data analysis. Table 7 summarizes the hypotheses and the data analysis tools
were used,
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- Table 7:

Summary of Data Analysis

between parents’ socio-
economic status and the girls’

academic self-concept.

self-concept

Iypothesis Independent Dependent Method of
Variable Variable Data Analysis

Ho: There is no statistically Gender of the Academic T-test
significant difference between  pupils abilities
girls® perception and boys’
perception of their academic
abilities.

Ho,: There is no statistically Negativity in Girls’ Chi square
significant negativity in teachers’ academic
teachers’ perceptions of girls’  perception abilities
academic abilities.

Hos: There is no statistically Parental Girls® Pearson’s
significant relationship perception of academic correlation
between parental perception girls’ academic  self-concept |
of girls’ academic abilities and  abilities and
the girls’ academic self- performance
concept and performance.

Hoy: There is no statistically Parents’ socio-  Girls’ Chi-square
significant relationship economic status  academic

s






with the responses ranging from “Strongly Disagree”(SD) with a score of 1 to “Strongly agree”

(SA) with a score of 5. Further, the responses were categorized such that (SA) and (A) would

mean the respondent feels positive about self, while (D) and (SD) would imply that the

respondent feels negative about self. Table 8 shows the percentage positive responses to the self-

concept items by gender of the pupils.

Table 8:

Percent Positive Responses to Self-concept Items

Questionnaire item

“oPositive responses

['am capable of getting good grades (marks) in school
I'am clever enough to put up with schoolwork

['am happy with.my ability in academic work at schoal
[ feel good about my academic work at school

Iam able to get the results I would like at school

[ feel good about the assignment marks I get at school
[am proud of my performance at school

['am satisfied with my academic work at school

I am happy with the academic work | do at school

I get very good results at school

[ enjoy my studies

I feel as good as the other people in my class

I'have a very good relationship with teachers at school
[ feel good in my class

I'know I can pass exams at school

Boys (%)  Girls (%)

100

88.7
74.6
11:8
69.01
69.01
')‘4.6
84.5
80.28
63.38
80.28
83.09
94.37
78.87
90.14

24.07

42.59
61.1

3318
29.62
42.59
64.81
18,83
55.56
24.07
33,33
81.48
68.52
20.37
44.44

It can be observed that in all the items, boys recorded higher percentages in their posi

tive

responses to the items. This implies a general positive feeling by the boys about their academic

abilities compared to the girls. It is only in the item

“I feel as good as the other people in my




- elass” where girls recorded a percentage close to that of boys, recording 81.48% compared to the

Soys’ percentage of 83.09%. It could be that the girls do not really mind performing and feeling

&s they do in school.

- The mean score from the pupils’ responses to the self-concept items was calculated for each
Pupil and used to calculate the mean academic self-concept for each gender of the pupils. The
- summarized data is as shown in Table 9.

Table 9;

Group Statistics of Pupils' Mean Academic Self-concept

Gender N Mean  Std. Deviation
Mean Girls 54 3.2933 49968
Boys 71 4.0961 44286

This analysis shows that there is a difference between the academic self-concept between girls
and boys, with the boys’ mean academic self-concept being 4.0961 while the girls’ mean
academic self-concept is 3.2933. The researcher further subjected the means to an independent :-

#=st at 95% level of confidence to establish the significance of the difference The results of the t-

%est are as shown in Table 10.

Table 10;

Independent Sample t-test of Means of Girls’ and Bovs' Academic Self-concept

Variable t-test for equality of means
t df Sig (2-tailed) Mean Std. Error
difference difference
Mean -9.495 123 .000 -.80272 08454
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The results of the test reveal a p- value (0.000) < 0.05. The conclusion is therefore that the means
of the two groups are statistically significant, and therefore there exists a difference in the
academic self-concept between girls and boys. This test reveals that boys have a significantly
Sigher academic self-concept compared to gitls. Probably this presents the reason why boys tend
0 perform better than girls in examinations, as they seem to be more confident about their
2cademic work and therefore have a stronger achievement motivation compared to the girls. This
fnding agrees with what Eccles (2003) proposed, that confidence in one’s ability would likely
improve engagement in tasks, thereby leading to high performance in the task, Marsh et al,
12003) however argues that there is substantia] evidence that prior academic achievement is a
srong determinant of academic self-concept. This author Proposes a reciprocal model of self-

concept whereby prior self-concept affects subsequent achievement, and prior achievement also

affecting subsequent self-concept.

This argument by Marsh et al. (2003) supports what was earlier proposed by Helmke and van

Aken (1995) that during elementary school, self-concept is mainly a consequence of cumulative

positive self concept, while failures would result in declining self-concept. It would thus be
paramount for t_eachc;s to work towards building self-concepts of the children by giving tasks
within their abilities so that they experience successes in these tasks.

& The pupils’ confidence in class was of interest to the researcher, and it was also an important
variable for measuring the academic self-concept of the pupils. In order to establish the pupils’
confidence in class, the pupils were asked if they ask questions in class and how often they do so.
The responses were such that only one girl out of 54 girls, forming 1.9%, said she does niot asic
questions in class, the remaining 53 out of 54 girls, forming 98.1% do ask questions in class,
Similarly, only one out of 71 boys, forming 1.4%, said he does not answer questions in class, the

femaining 70 out of 7] boys, forming 98.6% do ask questions in class, These results reveal »

questions in class, the results are as shown in Table 11,




Table 11:

Pupils’ Frequency of Asking Questions in Class

Frequency of asking Boys Girls

questions

Frequency  Percent Frequency  Percent

At least every lesson 41 57.8 25 46.3
At least every day 25 St 26 48.1
At least once a week 2 2.8 0 0

Rarely 3 4.2 3 5.6
Total 71 100 54 100

Going by these figures it is evident that a higher percentage of boys ask questions in clags
compared to girls. It can therefore be concluded that boys are more active and confident in the

classroom compared to the girls, and therefore that boys are more confident j

activities than the girls.

n their learning

Academic expectations are another important aspect that could determine a pupil’s motivation to

academic work. The researcher sought to determine the academic expectations of the pupils by

. : be
asking them how they expect to performance at KCPE. Their responses are as shown in Table 12. .




Table 12:

Pupils’ Performance Expectations in KCPE

Expected marks in KCPE Boys Girls
Frequency  Perceat  Frequency Percent
More than 400 45 0.3 7 13.0
350 to 400 17 23.8 24 44 .4
300 to 349 7 2.9 21 38.9
Less than 300 2 2.8 2 9.7
Total i | 100 54 100

The results in Table 12 reveal that a majority of both girls and boys expect to score at least 350
marks out of the maximum 500 marks in KCPE. However it can be observed that 87% of the
Soys expect to obtain marks over 350, compared to less than 57% of the girls who expect to
obtain marks over 350. This is a clear indication that boys do have a higher expectation about
their academic achievements compared to the girls. As pointed out by Muito (2004) this higher
=xpectation seemingly makes boys work harder due to a stronger motivation to achieve according
%o expectations. There is also a possibility that this difference arises because of the difference in
Te ways in which girls and boys are socialized. Socio-cultural influences usually put more
pressure on boys.to achieve, and thus they strive to fulfill this societal expectation. This is unlike

the girls whom are not usually subjected to such pressures.

An analysis was also made on some of the individual responses, for example, on the item “I am
capable of getting good marks in school”, 45 out of 71 boﬁys “Strongly Agreed”, while none of

the 54 girls strongly agreed to it. Similarly. 26 boys out of 71, and only 13 girls out of 54
' “Agreed” that they are capable of getting good marks in school. If these responses are combined
on the lower and upper bound responses, all the 71 boys are on the upper bound, (“Strongly
Agree” and “Agree”), while only 13 girls responded at upper bound. Contrastingly, on the lower
Sound responses, (“Disagree” and “Strongly Disagree”), there was no boy out of the 71, while

there were 19 out of 54 girls. Interestingly, 22 girls were “Undecided”, meaning they are not sure
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if they are capable of getting good marks in school. A similar trend 1s observed in the “I know |
an pass exams at school” item, and many other items that sought to find out the perception of

the pupils about their academic abilities.

4.3 Teachers’ perception of girls’ academic abilities
- The second objective was to investigate if thers is any negativity in teachers’ perception of girls’
academic abilities. Ten teachers drawn from ten schools participated in the study. The teachers

mvolved in the study were class teachers of standard eight in their various schools.

Fifteen items specifically structured to measure teachers’ perception of girls® academic abilities
were included in the questionnaire for teachers. The items were structured in the negative, and
scaled from “Strongly Disagree” to “Strongly Agree” with a scores ranging from 5 to 1
respectively. Since the items were negatively structured, it follows that responses within
“Strongly Agree” and “Agree” imply a negative perception towards the girl pupil by the teacher.
Conversely, responses within the range of “Disagree” and “Strongly Disagree” imply a positive
- perception by the teacher. The results of the teachers’ responses to the questionnaire items,

organized into frequencies and percentages are summarized in Table 13.
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Table 13:

Frequencies and Percentages of Responses by Teachers on Girls’ Academic Ability Items

Questionnaire item Frequencies of responses |
SD D U A SA
Girls are less capable academically P 6 2 0 0
Girls need more support than boys in school 0 1 2 3 =
Girls require more supervision than boys 0 I 0 6 3
It is not feminine for girls to ask many questions 1 1 2 6
It is not so bad for girls to fail in school 0 0 0 1 9
Girls are less confident in academic work 0 1 0 4 g
Girls cannot perform wel] in maths and science 1 1 0 3 5
Girls need more encouragement 3 4 0 2 1
Girls require more guidance in schoo] than boys 0 1 1 5 3 :
Girls are not hardworking in academics 1 . 1 3 0
Girls are not as clever as boys 1 o 2 2 0
Girls are not so interested in school work 0 2 1 3 4
Girls are more interested in non academic issues 0 4 0 i 3
Girls are a weaker sex 2 1 0 5 .
Girls are inferior to boys 1 0 0 2 7
Total frequencies 11 al 10 44 54

The responses of the teachers were further analyzed using the Chi-square to draw conclusions

about how the teachers perceive girls academic abilities. The analysis first summarized the

categories of responses by item in frequencies from “SA” (1) to “SD” (5) as summarized in
Table 14. ‘
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- Table 14:

Frequencies of Responses by Teachers on Girls’ Academic Ability Items

Valid cases Responses

Category ~ Observed N Expected N Residual

1 1.00(SA) 54 30.0 24.0
2 2.00(A) 44 30.0 14.0
3 3.00(U) 10 30.0 -20.0
4 4.00(D) 31 30.0 1.0
5 5.00(SD) 11 30.0 -19.0
Total 150 150.0 0

The responses were subjected to Chi-square test and the results were as in Table 15

Table 15;

Chi-square Test of Teachers’ Mean Perception about Girls’ Academic Abilities

Test 2" Value df Contingency
Coefficient
Chi-Square 51133 4 .000
N of Valid Cases 5

From the results of the analysis, the ¥ value of 51. 133; df =4 with a contingency coefficient of

0.000 is S1gn1ﬁcant at p = 0.05. Since p < 0.05, we reject the null hypothesis and conclude that

“zachers perceive girls’ academic abilities negatively.

This trend may be explained culturally, in the sense that the way people are socialized greatly

affects their attitudes and perceptions, and this seem to apply to the way teachers perceive gir!
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pupils and even boy pupils. Muito (2004) is of the opinion that the cultures and attitudes
displayed towards the girl-child finds its way to the school where they are perpetuated by the
teachers. Clearly these responses could have come out of a comparison of the girls’ academic
abilities and the boys’ academic abilities in class. Importantly, it should be pointed out that such
perceptions would be reflected in the way the teachers\oehave towards the girls even as they
interact in the teaching-learning situations. When the girls realize where the teachers place them
m terms of their abilities, they would mostly give up, lose motivation, and contmue to ,Jerfoun

poorly, which in turn make teachers to look down upon them, thus a vicious circle.

4.4 Influence of Parental Perception of Girls’ Academic abilities on Girls’ Academic Self-
concept and Performance.

The third objective was to determine if parental perception of girls’ academic abilities influences
girls’ academic self-concept and performance. To be able to do this, the researcher serialised the
questionnaires for parents, and those for their daughters for the purpose of matching the data
obtained from the parents with the data obtained from their daughters. Performance of the pupils
was obtained from the examination results of the internal examinations over the last three terms.
These results were obtained from the records ; In the school. A profoma was structured where the
class teachers filled in the individual girl pupil’s performance (See appendix 4). The mean

performance was then calculated from the results of the last three terms.

The researcher designed a wide range of items in the questionnaire for parents, which were used
to measure the mean perception of parents or guardians about the girls’ academic abilities. The
questionnaire contained various items that were used to view the parents’ /guardians’ general
perception of the girl-child, and a range of items in a Likert scale that was used +o measure the
mean perception of the parents based on their responses. The general questions asked which
could be used to view the way parents/guardians perceive the academic abilities of their
daughters included questions about their comparison of sons’ and daughters’ performance in

school, their view of their daughters’ performance in school, and whether they expect their

daughters to join secondary school.
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- I trying to find out if parents consider the performance of their daughters as different from their
sons, the researcher asked the question, “How do you compare your sons’ performance with your
Zaughters’ performance in school?” There were 51 parents/guardians who responded to this item.

Their responses to this item are as summarized in Table 16:
Table 16:

Parents’/Guardians’ Rating of their Daughters’ Performance Compared to their Sons’
Performance "

Parents’ Responses Frequency Percent Cumulative percent
Daughtérs perform worse 30 25.5 55.6
Performance same 16 29.6 85.2
Daughters perform better 5 92 94.4
Undecided 3 5.6 100
Total 54 100 100

These results reveal that a majority of the parents/guardians consider that their daughters perform
worse than their sons. This may possibly be translated in the general view that girls perform
worse than boys in school. It is possible that this is just an attitude developed culturally leading
to the belief that girls cannot perform as well as boys in school. Since it is possible that the girls
are also socialized with the very people who hold such attitudes and beliefs, they develop the
same attitudes and beliefs which in turn influence their motivation and hence performance in
school. While all the parents/guardians who participated in the research agreed that they look at
their daughters’ reports every time they close school. However, when they were asked how the
daughters perform academically, 24 out of the 54 parents accounting for 44.4% find their
daughters’ performance as average while only 2 parents (3.7 %) find their daughters’
performance below average. There were however 10 parents (18.5%) who found their daughters’

performance very é;ood and 18 parents (33.3%) who thought that their daughters’ performance is
good.



This distribution of parents’ views about their daughters’ performance in school further confirms
that parents do not rate their daughters’ performance so highly, as a majority of the parents view
them as only average. Further, the parents were asked if they expect their daughters to join
secondary school. While responding to this item, 45 out of the 54 parents expect their daughters
fo join secondary school, which represents 83.3% and only 9 parents (16.7%) felt that their
daughters will not join secondary school, mainly citing lack of fees. While this seemingly
contradicts the parents’ general perception about girls’ academic abilities, it points to the fact
that a majority of parents who participated in this study recognized the importance of girl-child
education. However, of the 9 parents who thought that their daughters will not join secondary
school, 2 parents said there is no need for girls to go to secondary school, and only one parent
said that the daughter is not clever enough to proceed with education. These findings disagree

with observations by Njeuma (1993) that many parents usually consider education of girls as less

valuable compared to the education of boys.

[n order to measure the general perception of parents about the girls” academic abilities, a range
of items organized in a Likert format was developed and used as a tool to calculate the parental
perception of girls’ academic abilities. Table 17 shows the items, which were used to calcula‘e

the mean parental perception of girls’ academic abilities and the distribution of the responses by

parents.
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Table 17:

Items and Responses Used to Calculate Mean Parental Perception of Girls' Academic
Abilities

Batoniant Frequencies of responses

SD D U A SA
3

Girls are not as clevef as boys 29 14 4 2

If parents have little money, girls should leave school 32 16 2 3 1

so that their brothers can be educated

Girls’ education is not as important as boys’ education 34 13 1 5 0

Girls can still succeed in life even without education 19 13 12 g, 1

[t is not so bad for girls to fail in school 6 23 2 2 .0

Girls are not so interested in school work 28 12 5 11 !

There is no need to educate girls up to secondary 40 11 1 2 0

school

Girls are more interested in non-academic issues like 18 14 4 9 9

looking good

Girls are generally a weaker sex 14 11 6 17 6

Girls are generally inferior to boys 20 12 7 13 2

Total frequencies 258 139 44 76 22
Frequencies as percentage 47.9 258 8.1 14.1 4.1

The questionnaire statements were negatively oriented with respect to perception about the girl-
child. The scoring was therefore done such that “Strongly Disagree” reflects a positive
perception, and therefore scores the maximum score of 5, while “Strongly Agree” reflects a
negative perception and scores the least score of 1. The frequencies of the responses to these
items were scored, and then organized as percentages. It can be observed that 73.7% of the
parents had their responses to the statement in the negative (“Strongly disagree” and “Disagree),
implying that parents are positive in the way they perceive girls academic abilities. However
only 18.2% of the parents were gave positive responses to the items, while 8.1% had responses

in the undecided. The mean perceptions were also calculated and summarised for analysis as 21
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Table 18. The means were used as a measure of the parents’ perception about girls’ academic

abilities.

Table 18:

Group Statistics of Parents’ Mean Perception of Girls’ Academic Abilities

Gender N Mean Std. Deviation
Fathers . - . 36 4.11 767
Mothers 18 4.02 753

The summarized data in Table 18 indicate that there is a slight difference in the
parents’/guardians’ mean perception about girls’ academic abilities. In order to establish he

significance of the difference, the means were subjected to independent sample t-tests, and the

results are presented in Table 19.

Table 19:

Independent Sample T-Test of Means of Male and Female Parents’/Guardians’ Perception
about Girls’ Academic Abilities

Variable t-test for equality of means
t df Sig (2-tailed) Mean Std. Error
difference difference
Mean 379 9] 707 083 220

The results of the test reveal a p- value (0.707) > 0.05. The conclusion is therefore that the means
of the two groups are not statistically significant, and therefore there is no difference in the mean
perception of the academic abilities of the girls by the male parents and female parents. From the
data ﬁresented in Table 19, it may be generally construed that the parents consider the girls’

academic abilities highly, as the means for both male and female parents were above 4.0 out of a

maximum of 5.0,
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The data was further subjected to Pearson’s correlation test to establish the relationship between

parents’/guardians’ perception about girls’ academic abilities and the academic self-concept of

the girls. The parents’/guardians’ perception about girls’ academic abilities was tested against the
academic self-concept of their daughters and against the academic performance of their
daughters separately. In order to compare these perceptions with the academic self-concept of the
girls, and also the academic performance of the gitls, the scoring was done for individual
parents/guardians, so that their mean perceptions would be calculated and matched with the
academic self-concept and academic performance of their daughters to facilitate correlation

analysis. Table 20 summarizes the results of Pearson’s correlation of parental perception against
the academic self-concept of the girls.
Table 20:

Pearson’s Correlation of Parental Perception about Girls’ Academic Abilities and the
Girls’ Academic Self-concept

Mean parents Mean academic self-
Variable perception of girls’ concept of girls

academic abilities

Mean parents’ perception of girls” academic

abilities 1 238
- .083
N 54 54
Mean academic self-concept of girls 238 1
.083 -
N 54 54

The results of this test reveal a positive correlation of 0.238, which is two tailed, with a p-value
of 0.083, tested at o = 0.05. Since the p-value (0.083) > 0.05, this relationship is not significant.

and therefore we fail to reject the null hypothesis and conclude that there is no significant



s=lationship between parental perception of girls’ academic abilities, and the girls’ academic self-

soncept. The relationship observed is therefore too weak to be considered as significant.

The researcher also used Pearson’s correlation to test the relationship between parents’

perception of girls” academic abilities and the girls’ academic performance. The results of the

fest afe as shown in Table 21,

Table 21;

Pearson’s Correlation of Parental Perception of Girls’ Academic Abilities and the Girls’
Academic Performance

Mean parents Academic

Variable perception of girls’ performance of girls

academic abilities

Mean parents’ perception of girls’

academic abilities 1 6017
- .000
’ N 54 54
Academic performance of girls 6017 1
.000 -
N 54 54

" Correlation is significant at the 0.05 level (2-tailed).

The Pearson’s correlation test o = 0.05 revealed a strong positive correlation of 0.601, which is
two-tailed, with a p-value of 0.000. Since p(0.000) < 0.05, this test reveals a significant
relationship, and we therefore reject the null hypothesis and conclude that there is statistically
significant relationship between parental perception about girls’ academic abilities and girls’
academic performance. This implies that if a parent has a negative perception of the daughter’s
academic ability, then the daughter is likely to perform poorly academically. Being a two-tailed
test, in the same way, a parent who has a positive perception of the daughter will have the

daughtf__:r performing well academically. There is the likelihood that the girl-child gains the
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knowledge of what the parents think of her in her day-to-day interaction with the parent, and in a
way, this affects the amount of effort she is likely to put in her academic endeavours, However,
since there was no initial strong link between the parents’ perception about the abilities of the
girl and the academic self-concept of the girl, it is possible that this link between perception and
academic performance is a backward one, in the sense that the attitude of the parent develops

after the girl performs well or poorly in school.

The researcher further sought to establish if a relationship exists between the girls’ academic
self-concept and their academic performance. In order to do this, the researcher subjected the
mean academic performance of the girls, and their mean self-concept to Pearson’s correlation

test. The results are summarized in Table 22.

Table 22;

Pearson’s Correlation of Girls’ Academic Self-concept and Academic Performance

Mean academic self- Academic performance
Variable | concept of girls of girls
Mean academic self-concept of girls 1 107
- 442
N 54 | 54
Academic performance of girls Al 1
442 %
N 54 54

The results of this test reveal a very weak positive relationship between academic self-concept .
and academic performance of girls, which is statistically insignificant. Pearson’s correlation test
at a = 0.05, 2-tailed, yielded a p-value of 0.442 > 0.05, which makes us fail to reject the null
hypothesis and conclude that there is statistically no significant relationship between girls®
academic self-concept and their academic performance. It is possible that even when a girl feels

capable, she may still end up performing poorly due so some other factors such as panic or fear

of exams. Further research could be done in this area to ascertain such a possibility.
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4.5 Influence of Parental Socio-economic Status on the Academic Self-concept of the Girls 7
The fourth objective was to determine if socio-economic status of the parents influences the
academic self-concept of the girls. The researcher used parents’ level of education, income and
type of occupation as indicators of socio-economic status in this study. In the questionnaire for
parents, there were items requiring the parents to indicate their level of education, their
approximate monthly income and their occupation. Each of these indicators was then analyzed

using the Chi-square test, against the academic self-concept of their daughters to establish if a

relationship exists.

4.5.1 Influence of Parental Income on Academic Self-concept of the Girls

The parents were asked to indicate their approximate monthly income. The range of responses to
this item was categorized into three categories; below 10,000 shillings, 10,000 to 15,000
shillings and above 15,000 shillings. The distributions of the parents’ incomes were first

analyzed against the mean academic self-concept of their daughters, and the results were as in
Table 23.

Table 23:

Parents’ Incomes against their Daughters’ Mean Acadeémic Self-concepts

Academic self-concept of Parent’s monthly income in Shillings Totall

daughter

<10000 10001-15000 >15000

%453

! 4 2 Fi
2.54-3.03 0 4 4 &
3.04-3.53 6 10 5 4}
3.54-4.03 2 3 9 14

4.04+ 2 2 0 4
Total 11 43 20 54




The results in the table reveal no trend in the distribution of the mean academic self-concept of
the girls among the incomes of the parents. It can be observed that in the category of parents with
low income (less than 10,000 shillings), there are daughters with a range of academic self:
concepts ranging from below 2.53 to 4.04. A similar trend is observable in the middle income
category (10,001 to 15,000 shillings) and the upper income category (more than 15,000
shillings). This implies that there is no specific relationship between these mean academic self-
concept figures with the income figures. However, to confirm this trend, the figures were

subjected to a Chi-square test, and the results of the test are as shown in Table 24.

Table 24:

Chi-square Test of the Relationship between Parents’ Income and Girls’ Academic Self-
concept

Test Value df Contingency coefficient
Chi-Square 12307 8 138
N of Valid Cases . 54

The results of this test reveal a p-value of 12.307 with a contingency coefficient of 0.138. Since D
> 0.05, we conclude that there is no significant relationship between the income of the parents
and the academic self concept of their daughters. The low éontingency coefficient further reveals

lack of association between the parents’ income and the academic self-concept of their

daughters.

4.5.2 Influence of Parental Occupation on Academic Self-concept of the Girls

The parents were asked to indicate their occupation. The responses included a wide range of
occupations which were categorized into four groups: unskilled menial, business, skilled non-
professional, and, professional. The results in the table reveal no trend in the distribution of the
mean academic self-concept of the girls among the occupations of the parents. It can be observed
that in the category of unskilled-menial group there are daughters with a wide range of mean
academic self-concepts, as is in the other categories of occupations, business, skilled non-

professional and professional. The analysis of the distribution of the occupations among the
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parents and the corresponding mean academic self-concepts of their daughters is summarized in
the Table 25.

Table 25;

The Parents’ Occupations against the Mean Academic Self-concepts of their Daughters

Academic self- Parents’/Guardians’ occupation
concept Total
Unskilled Skilled non
manual Business professional  Professional
<247 0 1 0 0 .
248 -2.97 3 4 2 5 14
2.98-3.47 < 8 1 8 21
3.48-3.97 2 3 2 6 13
3.98+ I 1 0 3 5
Total 10 17 5 22 54

The data was also subjected to Chi-square test in order to establish the significance, and the
results were as shown in the Table 26.

Table 20:

Chi-square Test of the Relationship between Parents

Occupation and Academic Sé}f-
concept of their Daughters

Test Value df Contingency coefficient
Chi-Square Sh51 12 933
N of Valid Cases 54

The results of this test reveal a p-value of 5.651 with a contingency coefficient of 0.933. Since p

> 0.05, we therefore fail to reject the null hypothesis and conclude that there is no significant

relationship between the occupation of the parents and the academic self-concept of their
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daughters. The low contingency coefficient obtained in the test indicates lack of association

between parents’ occupation and academic self-concept of the daughters.

4.5.3 Influence of Parental Level of Education on Academic Self-concept of the Girls

The parents were asked to indicate their level of education. The range of responses to this item
was categorized into three categories; Primary and below, Secondary and above secondary. The .
distributions of the parents’ levels of education were first analyzed against the mean academic

self-concept of their daughters, and the results were as in Table 27,

Table 27:;

The Parents’ Level of Education against their Daughters’ Mean Academic Self-concept

Academic self-concept of

daughter Education level of parent Total
Primary and Above
below Secondary secondary

<247 0 1 0 1
248 -2.97 4 6 4 14
2.98-347 - 8 8 3 21
3.48-3.97 b’ 3 - 13
3.98+ 2 2 1 5
Total 19 20 15 54

The results in the table reveal no trend in the distribution of the mean academic self—conceﬁ% of
the girls among the education levels of the parents. It can be observed that there are 19 parents in
the low academic level category (Primary and below), and their daughters fall in varied groups of
academic self-concept. This also applies to the moderate education level category (Secondary)

where there were 20 parents and the high education level category (above secondary) where
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there were 15 parents. This data was subjected to Chi-square test and the results were as in Table
28.

Table 28:

Chi-square test of the Relationship between Parents' Level of Education and Girls'
Academic Self-concept

Test Value df Contingency coefficient
Chi-Square | 3583 8 892
N of Valid Cases 54

The results of this test reveal a p-value of 3.593 with a contingency coefficient of 0.892. Since p
> 0.05 we fail to reject the null hypothesis and conclude that there is no significant relationship
between education level of the parents and the academic self-concept of their daughters. The low
contingency coefficient further confirms that there is no association between the parents’ level of

education and their daughters’ academic self-concept.

The findings about the influence of parents’ socio-economic status on the academic performance
of girls supports the findings of a study by Chepchieng’ and Kiboss (2004) in Baringo district.
The researchers found no significant relationship between investigated socio-economic
parameters of the parents’/guardians and their daughters’ academic performance, vet academic

performance seem to have a strong link with academic self-concept as pointed out by Eccles
(2003).
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of the study findings, the conclusions that can be drawn from

them, and the recommendations that the researcher can make in view of the ways in which

parents, teachers and pupils perceive girls’ academic abilities, and also the academic self-concept

and performance of the girl children.

5.2 Summary of the Findings

The following is the summary of the main findings of this study:

1ii)

A difference exists between the way girls and boys perceive their academic abilities.
Boys were found to be more confident in learning activities and have higher

examination performance expectations compared to girls.

Girls were also found to have a lower academic self-concept compared to boys. When
tested using the t-test, the difference was found to be significant, thus the conclusion

that girls have a lower academic self-concept compared to boys.

Teachers perceive girls” academic abilities and performance negatively. The y*test at
0. = 0.05 revealed a significant negativity in the way teachers percelve girls’ academic

abilities.

There is a significant relationship between parental perception of girls’ academic
abilities and the academic performance of the girls. Pearson’s correlation test at ¢ =
0.05 revealed a relationship. Further, Pearson’s correlation test at o = 0.05 revealed
lack of a significant relationship between girls’ academic self-concept and the
academic performance even though calculated means indicated some weak

relationship. A test of the relationship between parental perception of the girls’

academic abilities and the academic self-concept of the girls also revealed o

significant relationship.
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V) There is no statistically significant relationship between parents’ socio-economic
status and the academic perception of the girls. Tests carried out to Investigate the
relationship between parents’ income, occupation and education level, and the

academic self concept of the girls revealed no significant relationship

3.3 Conclusions
This study has obtained information that proves that the perception of various stakeholders on
the academic abilities have influence in the academic self-concept, and therefore the academic

performance of the girl-child. The stakeholders in this study were teachers, parents and the pupils

themselves.

In the wake of the findings of this study, it is evident that there are aspects of the perceptions of
parents, teachers and pupils with regard to the academic abilities of the girls, which influence the
academic self-concept and performance of the girls. The girls themselves were found to have a

negative self-concept and view their abilities rather lowly, and this js bound to affect their

academic performance.

Teachers were also found to sti]] view the abilities of girls negatively, and this might influence
the way they handle the girl-children even as they interact with them. This is likely to affect the
academic performance of the girls. The parents were also found to consider the academic
abilities of the girls as low and this was found to correlate with the academic performance of the
girls. The perception of the parents towards girls’ academic abilities therefore clearly affects the

girls’ academic self-concept and performance

5.4 Recommendations
Based on the findings made during this study, the following recommendations can be made:
i) Girl pupils should be helped to change their perceptions about their academic abilities
as a way of improving their academic self-concept. This could be done by schools

having professional counsellors whose duty it would be to handle pupils



psychological issues, with more attention to the issues that affect the academ

achievement of girls.

i1) Parents should be helped to change the way they perceive girls’ academic abilities.
The parents should be encouraged to be positive with the girls and even encourage
them in their academic endevours. This may improve the academic seIf-concept of

the girls and further improve their academic performance.

iif)  The teachers need to help girls build positive self-concept, probably by giving them

tasks within their abilities. This might subsequently improve their academic

performance.

5.5 Suggestions for Further Research
The researcher proposes further research in the following areas:

i) This research study could be replicated in other districts in order to establish any

consistencies or variations in the findings.

ii) A similar research should be conducted with respect to boys, i.e to establish if

perception of various stakeholders influences boys’ academic self-concept and

performance.
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APPENDIX 1: QUESTIONNAIRE FOR PUPILS
Dear Pupil,

The following questions are part of a study to be carried out by the researcher. Read the

instructions below carefully before answering the questions. Thank vou for cooperating,

General Instructions

Please answer all the questions in this questionnaire as honestly as you can. All the information

given will be treated confidentially and are only for purposes of research.

SECTION A

This section requires the very basic information about you. All the information given will be held

in confidence. Please don’t indicate your name anywhere on this questionnaire.

1. Age Gender: (Boy or Girl)
2. a)Marks obtained last term out of
b) Marks obtained the previous term putef
SECTION B

The following questions seek information about vour studies. Please answer each question as
s q

honestly as you can.

1. Does any of your parents/guardians look at your reports every time you close school? Yes| ]
No [ ]

2. Do your parents/guardian sometimes encourage you to study while at home?
Yes! | Noj ]

3a) How many marks do you expect to score when you sit for KCPE?
Over 400 marks [ ] Over 350 marks [ ] Over 300 marks [ ] Less than 300 marks []

b) Do you expect to join secondary school? Yes|[ ] No [ 1

¢) Do your parents tell you that you should joir secondary school? Yes I 1Nef ]

4, Geﬁerally would you say your parents/guardians are interested in vour studies?
Yes[ ] No[ ]

5 a) Do you sometimes ask questions in class? Yes [ ] No [ ]



b) If yes, how often do you ask questions in class?

Every lesson [ ] At least everyday [ ] At least once a week [ JRarely[ ]

6. Do you sometimes attempt to answer teachers’ questions in class? Yes [ ]No [ ]

7. Do you sometimes get extra academic help from your teachers outside class hours?

Yes[ |No[ ]

8. Do you think teachers like boys more than girls in your class? Yes [ ]No | ]

9. How much do you agree or disagree with the following statements about girls? Choose from

the choices: Strongly agree (SA), Agree (A), Undecided (U), Disagree (D) strongly disagree

(SD) (Tick the appropriate box)

STATEMENT

Girls are not as clever as boys

If parents have little money, girls should leave school so that their

brothers can be educated

Girls® education is not as important as boys® education

Girls can still succeed in life even without education

[t is not so bad for girls to fail in school

Girls are not so interested in school work

There is no need to educate girls up to secondary school

Girls are more interested in non-academic issues like looking good
Girls are generally a weaker sex

Girls are generally inferior to boys
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10. In the following statements choose from the choices strongly agree (SA), Agree (A). Undecided
(U), Disagree (D) and Strongly Disagree (SD). depending on how you feel about the

statements.

SD D U A SA
['am capable of getting good grades (marks) in school [ 0005 &
I am clever enough to put up with schoolwork ] 0 O 0O 0O
I am happy with my ability in academic work at school . OB &0
[ feel good about my academic work at school N H 00 o
I am able to get the results T would like at school M 00 8 O
[ feel good about the as-:sigmnent marks I get at school u 0 0O O O
I am proud of my performance at school = 0 0.0 0
I am satisfied with my academic work at school - O 0O O o
I'am happy with the academic work I do at school B ol e o
[ get very good results at school N O O O o
[ enjoy my studies [ s B
I feel as good as the other people in my class 4 =l
T'have a very good relationship with teachers at schoo] N OO 0 O
[ feel good in my class N O 0 0o o
I know I can pass exams at school . o871 15

64



APPENDIX 2: QUESTIONAIRE FOR PARENT \ GUARDIAN

Dear Parent/Guardian,

The following questions are part of a study to be carried out by the researcher. Kindly answer the
questions as honestly as possible. All the information given will be treated confidentially and are

only for purposes of research.
1. How are you related to the child?
Father [ ] Mother []  Guardian [ ]

2. Your age
Less than 30yrs [] 30-39 [] 40-49[] 50-59[] Over60 yrs | ]

3. Please indicate your occupation

4. Please indicate your level of education

3. Choose from the following choices where your approximate monthly income falls.

Below' Sh.10,000 [ ] Between Sh. 10,001 - Sh.150,000 [ 1 Above Sh. 15,000

6. How many children do you have?

No. of boys __ No. of girls

7a) Do you look at your daughter’s report every time she closes schooi?
Yes[] No[]

b) How do you rate your daughters’ performance in school?

Very good [] Good [] Average [] Below average .
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8 a) If you also have sons, do you look at his / their report when he/they close school?
Yes[] No[]
b) How do you compare your sons’ performance and your daughters’ performance in school?

Better than daughters’ [1 Worse than daughters’ [] same[]

9 a) Do you have any daughter in secondary school? Yes [] Nol]
b) If no, which of the following reasons apply?

She was not clever enough to continue with schoo]

[
There was no need for her to continue with school []
[ did not have fees for her ]
She helps us with domestic chores N

She became pregnant

|

10 a) Has any of your daughters dropped out of schoo] before completing standard eight? Yes [
No[ ]
b) If yes, which of the following reasons could have lead to her dropping out of school?

She was not clever enough to continue with schoo] -

LJ
There was no need for her to continue with school [
It is not necessary for girls to go to school M

She helps us with domestic chores T

She became pregnant ' =
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11. How much do you agree or disagree with the following statements about girls? Choose from
the choices: Strongly agree (SA), Agree (A), Undecided (U), Disagree (D) strongly disagree
(SD) (Tick the appropriate box)

STATEMENT SD D U A 8saA

Girls are not as clever as boys M e

]
]
a

If parents have little money, girls should leave school so that their 4

= B
brothers can be educated
Girls” education is not as important as bovs’ education [ O 0B O
Girls can still succeed in life even without education W O O0OoQo
It is not so bad for girls to fail in schoo] [ 0 O O 0
Girls are not so interested in school work [ OO 0O 0
There is no need to educate girls up to secondary school B O 00 O
Girls are more interested in non-academic issues like looking good N E D oo
Girls are generally a weaker sex — ]

g
|

Girls are generally inferior to boys 5 =T



APPENDIX 3: QUESTIONNAIRE FOR TEACHERS

Dear Sir/Madam,
The following questions are meant to make the researcher get some information about pupils in
your class. Please answer all the questions as honestly and sincerely as you can. Any information

derived from these questions is purely for research purposes and will be treated confidentially.
L. Your gender: Male [ ] Female []
2. Your age: Below 30yrs [130-35yrs[]36- 40yrs [ ] above 40yrs []
3. Subjects taught: Science [ ] Maths [ ] Language [ 1 GHC [ ] Social Studies [ ]

4. In last term’s examination, how many girls were in the following quartiles in your class? Top

25% Top 50% Top 75% Last 25%

5. Generally, how do you classify the performance of girls compared to that of boys
a) In the subjects you teach?
Girlé perfdrm better [ ] Girls perform worse [ ] There is no difference []
b) In your class?
Girls perform better [ ] Girls perform worse [ ] There is no difference []
6. In your own assessment, do girls participate as actively as boys in your class/subject?
Class: Yes [ ]No[]
Subject: Yes[]No[]

8. In your opinion, do vou think you give more aftention to boys or girls in your classes? More

attention to boys [ ]
More attention to girls []

Equal attention to boys and girls [ ]
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9. In your class, which group of students impresses you most?

Boys [ ] Girls [ | Both boys and girls []

10. How much do you agree or disagree with the following statements about girls? Choose from
the choices: Strongly agree (SA), Agree (A), Undecided (U), Disagree (D), Strongly Disagree
(SD). ( Tick the appropriate box)

STATEMENT SD D U A SsA
Girls are less capable academically [ OO 0o
Girls need more support than boys to do well in schoo] 0 OO0 0O o
Girls require more supervision than boys to achieve we] in school [ O O 0O o
It is not feminine for girls to ask many questions in class B OO0 O
Itis £10t so bad for girls to fail in school = O O O N
Girls are less confident in academic work a 0 0 0[O
Girls cannot perform well in sciences and maths 0 O 00O Qo
Girls need more encouragement in order to do well in academics [ O 0O o0gr
Girls require more guidance in school than boys M 000 o
Girls are generally not hard working in academics ] O 00O o
Girls are not as clever as boys & J 0 o o
Girls are not so interested in school work ] O O .o o
Girls are more interested in non-academic issues like looking good ] O O O
Girls are generally a weaker sex 3 TR OP

Girls are generally inferior to boys

]
[
[ ]
[
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APPENDIX 4: GIRLS’ PERF ORMANCE TRACKING PROF OMA

Dear Class teacher,

The researcher would like to get a record of the performance of the girls” involved in this study
in the internal examinations over the last three terms. Kindly fill in the marks attained by the

girls according to the serial numbers on their questionnaires,

Pupils’ Marks last term Marks term III 2005 | Marks term I 2005 ‘
Questionnaire | i -
serial number | Marks Out of Marks Out of Marks Outof |

| scored scored scored I‘

| 7

| .

- - 4
|

|
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APPENDIX 5: RESEARCH PERMIT

" MINISTRY OF SCIENCE & TECHNOLOGY

Telezrams: SCIENCE TEC™. Nairobi
JOGOO HOLSE

_5}%{;@ HARAMBEE AVENUT
Fax No. ' $- 3 P. Q. Box 939800200
Telephone: 318581 A NAIROBI
When replying please quote wsrom i oe kv KENYA
MOST 13/001/37C 92/2 1% March 2007

Ogeda Richard Ayoo
Egerton University
P.O. Box 536
NJORO

Dear Sir

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on, ‘Selected
School Stake Holders Perception of Girls Academic Abjlities and jte
Influence on Academic Self Concept and Performance of the Girl
Child : A Case of Primary School Pupils, Bondo District’l

This i1s to you have been authorized tc carry out research in Primary
Schools in Bondo District for 3 penod ending 20™ March 2007

You are advised to report to the District Commissicner ang District
Education Officer Bondo District before embarking on your research
project.

On completion of your research, you are expected to submit twe copies of
your research report 1o this office.

Yours faithfully

: :}g;i{‘}« "’"iﬁ..,-\,;fji_t‘
B. 0. ADEWA
FOR: PERMANENT SECRETARY Fae PERNANENT SECRIETARS
MINISTRY OF gpue
Copy to: S04 2 TEUHENGLOGY

The District Commissioner
Bondo District

The District Education Officer
Bondo District

71



