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ABSTRACT

Prefects are student leaders elected or appoim@@ssigned administrative duties in schools.
Besides their school responsibilities, prefects expected to perform well and attain good
grades in class tests and national examinatioms diker students. According to reports in
Nakuru District Education Office, students in pabdiecondary school decline academically
when they take up prefects’ responsibilities. Saiviactors have been put forward that include
influence of newly acquired school responsibilitidhis study sought to investigate the
influence of school responsibilities on prefect€ademic work performance in public
secondary schools in Nakuru Sub-County, Kenya. Sthdy used descriptive survey research
design. The population of study consisted of 25utiefppeadteachers, 135 class teachers and
450 school prefects in 25 public secondary schdtlsposive sampling technique was used to
select 15 secondary schools and deputy headteablagzgrticipated in the study. A sample of
45 class teachers and 150 school prefects weretasglaising simple random sampling
technique. Three instruments; the Deputy Headteacheterview guide (DHTIG), Class
teachers’ questionnaires (CTQ) and Prefects’ queséires (PQ) were used to collect data.
The three data collection tools were checked foitexat and validity by a team of four experts
from the Department Curriculum Instruction and Eatianal Management, Egerton
University. DHTIG, CTQ and PQ were piloted for eddility, their reliability coefficients were
0.70, 0.71 and 0.73 respectively. The reliabilitgswestimated using the Cronbach’s Alpha.
Data was analyzed with the aid of the StatistiGakage for Social Sciences (SPSS) version
17.2. Descriptive statistics, t-test, ANOVA andsRBloc tests were used to analyze data. The
study established that; Majority of the prefectS.47%), class teachers (63.8%) and deputy
headteachers (78.6%) were of the view that prefeetformed their school responsibilities
well. The results also showed that there was naifgignt difference in mean scores of
students’ academic work performance before and aftpointment as prefects. The results
further revealed that there was a significant ddifee on prefects’ academic mean scores by
school responsibilities performance category. Thelysis also expected to; assist prefects
improve their academic performance by striking amee between their responsibilities and
academics; to inform the policy makers in the Miyioof Education and secondary schools
administration on how to improve academic work perfance of school prefects.

Vi
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CHAPTER ONE

INTRODUCTION
1.1 Background to the Study
Education is a fundamental human right, a key tstasnable development, peace and
stability within and among countries (WolfensonQ@} It ensures an individual a productive
future, helps in making decisions and bolsters identce. Education also provides a ladder
for achieving success in life and enables one ilzeitskills and caliber in a constructive
way. Education is a welfare indicator, a key detaamt of earnings, an important exit route
from poverty and can reduce social and economiguakty (Government of Kenya [GOK],
2005). The role of education is not just to implanbwledge and skills that enable the
beneficiaries to function as economies and sotiahge agents in society, but also to impart
values, ideas, attitudes and aspirations impoftanbatural development (Nsubuga, 2003).
According to Boit, Njoki and Chang’ach (2012), therpose of education is to equip the

citizenry to reshape their society and eliminatgjumality.

An educational system in any country is establishged result of the determination of the
broader aims of education which are in line witk #spirations of the country (Okumbe,
1999). National goals of education in Kenya aostdr nationalism, patriotism and promote
national unity; promote socio-economic, technolabiand industrial needs for national
development; promote individual development and- dalfillment; promote sound moral
and religious values; promote social equality aesgponsibility; promote respect for and
development of Kenya’s rich and diverse culturespmote international consciousness and
foster positive attitudes towards other nationg] promote positive attitudes towards good
health and environmental protection (Kenya Educatianagement Institute [KEMI],2014).

Structure of education system varies from one ggutdt the other. The structure of the
formal education and training system in Tanzana4s7 — 4 — 2 - 3+, that is; 2 years of pre-
primary education (year 1 and 2); 7 years of pnmetducation (Standard I-VII); 4 years of
secondary ordinary level education (Form 1- 4); earg of secondary advanced level

education (Form 5 and 6) and 3 or more years ofansity education (The United Republic



of Tanzania, 2010). In Uganda, there is a twor yEa-primary stage of education. The
structure of education system is a four- tier mpded-2-4. It consists of 7 years of primary
education, 4 years of lower secondary, 2 yearsppkeusecondary and 4 or more years of
university education ( Southern and Eastern Af@@amsortium for Monitoring Educational
Quality [SACMEQ], 2011). In Kenya, structure of edtion system is the 8-4-4. This system
constitutes 8 years of primary schooling followgd4years of secondary schooling and a
minimum of 4 years of first degree studies at ursig excluding the pre-school years
(Wanjohi, 2011).

Secondary education is regarded as the most immiastage in the educational cycle of a
child in Kenya. It is the level at which learnere @&xpected to acquire proficiency in both
academic and applied subjects. Secondary schoalagdn is important because it is the
foundation for further education, training and wg¢koech, 2006). It is expected to provide
for an all round mental, social, moral and spifituivelopment and ensure balanced
development in cognitive, psycho-motor and affexskills of students. Secondary education
is expected to lead to the acquisition of positattitudes, self-respect, self-reliance,
cooperation, adaptability, sense of purpose, ifttegand self-discipline, respect and

consideration for others, service to family, soced nation (Bogonko, 1994).

In secondary schools, students are also evalubatedghout the course with continuous
assessment to determine the progress each stgdaaking (United Nations Educational,
and Cultural Organization [UNESCO], 2006). At thedeof the fourth year of secondary
education, students sit for an examination adnarast by the Kenya National Examinations
Council (KNEC) leading to the Kenya Certificate $€condary Education (KCSE). This
examination is used for certification purposes a&etection of students for universities
courses or training in post-secondary instituti@®@®K, 2005). The examination thus ushers
students to higher education training or directyemtto the world of work. In addition to the
academic certificate, the school awards each studé&raving certificate reflecting observed
abilities and character development (UNESCO, 2006).



In Kenya, secondary schools are categorized agicmdhools which are established, owned
or operated by the Government and include sponssiredols; and private schools as those
established, owned or operated by private indidglugntrepreneurs and institutions.
Secondary schools are managed by Boards of ManageiB®Ms) (Republic of Kenya
[ROK], 2013). According to Wango (2009), Secondsehiools in Kenya are managed by the
Board of Governors (BOGs) now BOMs and the schdatiaistration which consists of the
principal and his/her deputy. The BOM is in chaajedecision-making and policy making
whereas the school administration assisted by #mos teachers, head of departments
(HODs) and the prefects carry out the day-to-dayniadtrative tasks. The school
administration interprets and implements policiesdenby BOM in addition to undertaking
routine and advisory work. Parents Teachers AssBonm (PTA) also plays a major role in
the management of secondary school by raising ftma®nstruct physical facilities and to

purchase the required instructional equipment aaténals.

In secondary schools, prefects are student leadsosare elected or appointed and assigned
specific duties and responsibilities by the schadininistration. Prefects play an important
role in the day to day running and maintainingtatients’ discipline in secondary schools. In
many British and Commonwealth schools, prefectehansiderable power and effectively
run the school outside the classroom. The rolesespbnsibilities of prefects are to: assist in
maintaining acceptable behaviors standards, diseiphnd order among students in the
school (Berger, 2002; Griffin, 1994; Otieno, 201@¥efects’ responsibilities in Kenyan
schools include; giving directions, management afydroutine, presenting students’ issues
for attention and action as well as enforcing stholes and regulations. The responsibilities
and duties for position of school captain, depudtyo®l captain, games prefect, dining hall
prefect, library prefect, compound prefect, dormyitprefect, entertainment prefect and class
prefect are clearly defined (Otieno, 2010). A stednducted by Muli (2012) revealed that
the role of prefects in school administration innk@ and other parts of the world is
increasingly becoming more complex because of llamges in technology, society, culture,
emerging issues such as HIV and AIDS, STls and dhugge.



Several researches conducted in Kenya show thalerstsi academic achievement is
influenced by several factors (Chepchieng & Kibda304; Gichuru, 2005). Such factors
include; intelligence of students, anxiety levebtmation, discipline, vocational goals, home
environment, learning facilities in schools, teashejualifications and nature of tests.

Achievement in tests and examinations is also tfteby the extent to which a student has
covered the topics that are being examined, attalhddasses, actively participates in class,
completes assignment on time, amount of teachind academic emphasis, teacher
expectation and characteristics of school climiter{ithi,2007). Whereas these factors have
been recognized as possible contributions to thi@ati@n in academic achievement, very
little has been done on the influence of prefewsponsibilities on their academic work. This
study therefore sought to establish the influentesahool responsibilities on prefects’

academic work performance.

Prefects like other students are expected to ajt@ma grades in class tests and nat According
to reports in Nakuru District Education Office, gémts in public secondary school decline
academically when they take up prefects’ respolisdsi. ional examinations besides their
responsibilities as prefects. The KCSE result2@8, 2009 and 2010 of 82% of public
secondary schools in Nakuru Sub-County, revealldsatthan 50% of prefects attained grade
C+ which is the minimum requirement for the entryquality courses in tertiary institutions
and universities in Kenya (KNEC: 2008, 2009 and®0Good grades can only be attained if
they undertake their academic work diligently. Bot$ are supposed to observe academic
discipline by handing in homework on time, beingpative in class, preparing adequately for
examinations and other activities related to acac@ursuits (Bakhda, 2006). The influence
of school responsibilities on prefects’ academicrlkwperformance therefore need to be

determined.

1.2 Statement of the Problem

Prefects are student leaders elected or appointedaasigned administrative duties in
secondary schools. Some of prefects’ responsdsilin Kenyan schools include; taking roll

call, reporting absentees, organizing co-curric@ativities, handling minor offences and



ensuring that all students follow school rules aggulations at all times. The prefects are
expected to perform those duties on top of the mbrtass work. Besides their prefects’
responsibilities, prefects like other students expected to attain good grades in class tests
and national examinations. Research studies coaduictkenya by Chepchieng, Kiboss and
Gichuru found that achievement in examinationdfescéed by factors like teaching methods,
learning resources, environment, attitude and ratitw. It is also affected by how well a
student has performed his/her academic work bedfereg assessed. Students who attend
classes regularly, actively participate in classdyg well and do all class work/assignments
generally perform well in tests and examinationtsis Study therefore sought to establish the
influence of school responsibilities on prefect€ademic work performance in public

secondary schools in Nakuru Sub-county.

1.3 Purpose of the Study

The purpose of the study was to investigate thkuente of school responsibilities on
prefects’ academic work performance in public seéeoy schools in Nakuru Sub-county,

Kenya.

1.4 Objectives of the Study
The study was guided by the following specific atijges:

i) To determine how prefects undertake their resgmlities in public secondary schools in
Nakuru Sub-County.

i) To establish the prefects’ performance of tlamademic work before and after
appointment as prefects.

iii) To find out whether school responsibilitiegsificantly influence prefects’

academic work performance.

1.5 Research Questions

The study sought to address the following resequestions:

i) How do prefects perform their responsibilitiaspublic secondary schools in Nakuru
Sub-County?

i) Does prefect’s performance of academic workedibefore and after appointment as a prefect?



iii) Do school responsibilities significantly infunce prefects’ academic work performance?

1.6 Significance of the Study

The study is expected to assist students, teadchadlsparents in understanding the
influence of school responsibilities on prefectsademic work performance. Secondly,
the study is expected to aid teachers in assist@grefects improve their academic work
performance as well as help the prefects strikalanioe between their responsibilities and
academics. In addition, the study is expected forim policy makers in the Ministry of
Education and Secondary schools administration ow to improve academic work

performance of school prefects.

1.7 Scope of the Study

The study was conducted in public secondary schodigkuru Sub-County which comprise
Nakuru Municipality, Barut and Lanet Divisions ataigeted all prefects, class teachers and
deputy headteachers. The study concentrated omflaence of school responsibilities on

prefects’ academic work performance.

1.8 Limitations of the Study

Limitations that underpinned this study included:

i) Negative attitude of some teachers towards studigeefects. The researcher
explained the purpose and significance of thdysbefore administering the
questionnaires to the teachers.

i) Records on prefects were not readily avadabl'he researcher had to liaise with the
deputy headteachers and class teachers teagetls of prefects.

1.9 Assumption of the Study
The study was done with the following assumptions:

i) That performance of academic work translatesctievement in tests and examinations.

i) That responsibilities are similar in all scheol



1.10 Definition of Terms

The following terms used in the study were operatized as follows for the study:

Academic achievement: This is the level of individual’'s work achieveni¢hat comes only
after effort has been exerted (Hellriegel, 1992}t lfor this study academic
achievement will refer to performance as reflectescores in KCSE examination.

Academic work performance:This refers to the steady and consistent good dtabits

that improve overall performance (\Wan@ & Muraya, 2006) but for this study
academic work performance refers tbrggacademic goals and focusing on them,
attending lessons regularly, actiygyticipation during lessons, doing all class
assignments on time and preparinggpaigimetable and following it strictly.

Influence: This refers to the effect a thing has on the wayething happens (Macmillan
English Dictionary, 2006) but for this study irdluce refers to the difference between
academic work performance before and after app@ntras prefect.

Nakuru Sub-County: This refers to three administrative divisions ngmiakuru
Municipality, Lanet and Barut.

Prefect: This is a student appointed to position of leaderéWWango, 2009) but for this
study prefect refers to a form three fmaot students appointed to serve in position of
leadership in the prefect body in a pusécondary school.

Public secondary schoolsThis refers to schools established, owned or dperay the
Government.

School responsibility: Responsibility is the obligation you have to penf the tasks
assigned to you (Kinick & Williams, 280 For this study school responsibility
refers to the specific task a prefe@assigned to perform by the school
administration, for example; takingl icdlls, organizing co-curricular activities,
reporting absentees, awarding mincgrafés punishment, ensuring that all students
are following school rules and regolas at all times.



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter provides a review of related literat@n management of public secondary
schools, responsibilities and duties of prefectsfuither provides a review of students’
achievements in tests and examinations, achievearahtperformance of academic work,

prefects’ performance of academic work, theoretcal conceptual framework of the study.

2.2 Management of Public Secondary Schools in Kenya

Management of secondary schools in Kenya by BO@sgotly BOMs) commenced after
independence following recommendation by the Kdagacation Report by Ominde (ROK,
1964). This report aimed at giving each schooloitgn personality and decentralization of
authority for effective management. In SessiongbegpaNo.6 of 1988, the government
accepted the recommendations of the presidentiakimg party on manpower, training
famously known as Kamunge report that: Membersoafdls of governors be appointed from
among persons who have qualities of commitment,petemce and experience which would
enhance the management and development of edumlatinstitutions (ROK, 1988).
Education Act Cap.211 and Sessional paper No.100b Ztate that the BOGs have been
given the role of managing human and other ressusoeas to facilitate smooth operations,
infrastructure development and provision of teaghamd learning materials (GOK, 2005;
Kamunge,2007).

Secondary school administration and managementiesavorking with and through BOGs

(currently BOMs), PTAs, headteacher and deputy tesatier, HODs, Subject heads,
teachers, prefects, students and support stafirderao achieve the goals of the school.
Administration is the activity that directs actiomd staff to work towards meeting

organizational goals and involves getting thingeadas per defined objectives. The work of
the school administration that is the head anddéputy headteacher is to ensure that:
specific duties are assigned and performed; an@ ikea system of continuous feedback to

improve on overall school management (Wango, 200¥ccording to Nzuve (2007)



management is made up of several elements thaideclplanning, organizing, staffing,
directing, coordinating, reporting and budgeting.involves effective delegation of duties

and responsibilities according to abilities.

According to ROK (2013), all public schools in Kengre managed by a BOM appointed by
the Cabinet Secretary of Education. In appointirgspns as members of a board of
management, the nominating and appointing authbag/to observe and respect: the ethnic
and regional diversity of the people of Kenya; imtiadity and gender equity; and Article 10
and Chapter Six of the Constitution. The BOM caissig a Chairman, Secretary and the
members. The BOM elects an executive committee ftermmembers. The committee is then
given the powers to manage the school on behath®fBOM. The BOM core functions
include: Promoting the best interests of the taBtn and ensure its development; Promote
quality education for all students in accordancéhwhe standards set under the Basic
Education Act or any other written law; Ensure ass$ure the provision of proper and
adequate physical facilities for the institutioktanage the institution’s affairs in accordance
with the rules and regulations governing the octiopal safety and health; Advise the
County Education Board on the staffing needs of ittetitution; and determine cases of

students’ discipline and make reports to the Cotaulycation Board.

Other roles of the BOM include: facilitate and emsuhe provision of guidance and
counseling to all learners; provide for the welfarel observe the human rights and ensure
safety of the students, teachers and non-teach#fiyas the institution; encourage a culture
of dialogue and participatory democratic governaaicthe institution; promote the spirit of
cohesion, integration, peace, tolerance, inclustimination of hate speech, and elimination
of tribalism at the institution; encourage the feas, teachers and non-teaching staff and
other, parents and the community, and other std#fetsoto render voluntary services to the
institution; allow reasonable use of the faciitief the institution for community, social and
other lawful purposes, subject to such reasonahl® equitable conditions as it may
determine including the charging of a fee; admearisitnd manage the resources of the

institution; receive ,collect and account for dapds accruing to the institution; recruit,



employ and remunerate such number of non-teachiatf as may be required by the
institution in accordance with the Basic Educatfct; and perform any other function to
facilitate the implementation of its functions undke Basic Education Act or any other
written law. All these roles are mandated by thesiBaEducation Act. The Board of
Management is also guided by; The Teachers SeGooemission Act 2012, No. 20 of 2012;
The Teachers Service Commission code of regulationgeachers (Revised 2005); The
code of management for secondary schools and teattaéning college approved by the
minister for education, (Order of 1969); and Theny@ National Examinations Council Act
2012. The school principal is the secretary to B@M. It should be noted that all the
transactions by either the executive committeeher decretary must be endorsed by the
BOM.

Another body that also participates in the managenw the school is the Parents
Association (PA). Every public secondary school haBarents Association consisting of;
every parent with a pupil in the school and a repnéative of the teachers in the school. The
Executive Committee consists of representativesea¢h class and two teachers. The
committee is elected during annual general meeatinmarents and teachers. The committee at
its first meeting elects a chairperson. The Chasqe and two members of the Association
are co-opted to the Board of Management. The galds the secretary to the association
(ROK, 2013).

ROK (2013) has identified the functions of PA alolws: promote quality care, nutritional
and health status of the students; maintain gomdking relationship between teachers and
parents; discuss, explore and advise the parentsvays to raise funds for physical
development and maintenance; explore ways to ntetihe teachers and students to improve
their performance in academic and co-curriculaivdigs; discuss and recommend charges to
be levied on students or parents; undertake and@@eevelopment projects on behalf of the
whole Parents Association; assist the school manege in the monitoring, guidance,
counseling and disciplining of students; and discarsd recommend measures for the welfare

of staff and students. The establishment of Natidtarents Associations, County Parents
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Associations and Sub- County Parents Associatibestesl by Parents Associations from

schools through a delegate system is mandated &Bakic Education Act, No. 14 of 2013.

A study conducted by Kamba (2010) in Southern Sudaealed that parental involvement in
schools through BOG and PTA has been widely ackedged in both developing and
developed countries. The parental involvementsseaiated with school effectiveness and
children performance in general which view is hbld Clase, Kok and Van der Merwe
(2007) study in South Africa who noted that: paaémbivolvement despite the educational
background or social position of the parents is essential component for successful
education and teaching at school level. The reaadmanced for the emphasis on parental
involvement in education includes: children learettér and the school become more
successful; citizens get empowered and becomeeaictieducation; home environment has
been identified as a contributing factor in theldrt@n’s education; strong home-school
relationship has been identified as critical in #ltademic achievement among children; seen
as a mechanism for raising standards as well aaqinog local community social inclusion;
contributes to educational, social and behaviogaahs of the children; it is a requirement
that schools have parent representatives amongydkierning bodies; when effective, it
improves accountability within the education systent contributes to ownership and

commitment.

Head of institutions are central to the successfahagement of educational institutions and
the implementation of the total curriculum. The#® are appointed as heads of institutions
should have appropriate academic and professionalifigation, experience, ability

competence, integrity and initiative (ROK, 1988)he head of a school is a TSC employee
and oversees all the staff in their performancelufes. According to Bakhda (2006), the
headteacher is the leader in a school, the pivairal which many aspects of the school
revolve, and the person in charge of every defai® running of the school, be it academic
or administrative and bears the ultimate respoligidor all school discipline assisted by

teachers and prefects to whom specific duties akegdted to. Thakur and Thakur (2004)

state that secondary school leadership is maj@argting factor of the quality of education
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and school performance. Leadership is essentiaipnoving school management and raising
standards of education. The quality of educatiqredds on the nature of leadership provided
by principal, his ability to control, direct andida teachers and students. A principal is the
focus of authority in secondary school and theiatdimk with the outside world. Masiga and
Ouya (2014) outline the responsibilities and dutiea principal as follows: overall running
and control of the school and maintenance of alhtb standards; planning, organizing,
directing, controlling, staffing, coordinating, maiting and actualizing the educational goals
and objectives of the institution and the country.

Other roles of the principal outlined by Masiga @udya (2014) include; organization and
control of staff both teaching and non-teachinggamization and management of the
approved school curriculum; financial controllerdathe accounting officer of the school
responsible for all revenue and expenditure; sagreb the school board of governors and
the parents teachers association and is resporisibheiting and distribution of the minutes
of the BOM and PTA meetings. Wango (2009) asdbdta principal is also responsible for
the management and maintenance of the school @tampment and teaching the subject of
specialization. The principal delegates resporisésl and duties to deputy headteacher,
heads of departments, class teachers and prefieatder to ensure the proper running of the
school. In the following section, duties and resplifities of deputy headteacher, heads of
departments, class teachers and prefects are skstaslength.

The deputy headteacher is expected to work in abaseperation with the principal at all
times and should be familiar with all financial aadministrative aspects of the school.
She/he must deputize for the head of the schoohewer the head is absent (Masiga &
Ouya, 2014). The deputy headteacher ensures imptatiem of formal (approved)
curriculum and co-curriculum activities on behadlftoe headteacher (Wango, 2009). Other
responsibilities and duties of a deputy headteachlined by Bakhda (2006) include:
drawing up school time-table and duty teacher rpstgersee and prepare lists for purchasing
textbook and equipment; ensures student and slaffipline through articulation of

adherence and compliance to daily routine andidation of jointly accepted school rules
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and regulations discipline; secretary at staff ingstand ensure that copies of minutes are
promptly distributed to all teachers; plan andcexe school functions for example, sports

day and speech days. The deputy headteacher mgsethie prefects in their duties and

control the punishments which they award and teactiie subject of specialization.

The roles of a head of department as outlined bpg/gd2009) include: organization of the
curriculum in the department and teaching the subgé specialization; coordination of
department activities; cooperating with the heatdteg the deputy headteacher, other HODs
and subject teachers on the overall school progearand curriculum delivery in various
subjects; continuously briefing the headteachemajor activities, issues and concerns in the
department and to provide consultation to stafthie department who need support such as
teachers on teaching practice and newly recrugadhers.

Other roles of HODs as outlined by GOK Masiga @uya (2014) include: organization of

the department and holding regular departmental tingme and developing teaching

strategies; organize the setting, moderating andkinga of school examinations in the

department; keeping minutes of meetings and repmwrthe headteacher; oversee the
implementation of decisions made at departmentatimgs and other senior staff meetings;
advise the head of the purchase of textbooks, ewgnp and be responsible for their proper
use and allocation, including the maintenance ef iflevant and appropriate ledger and
inventories. The HOD is also responsible for thantemance of all records pertaining to
scores in evaluation and assessment of student® within the department; ensures that
students’ progress is monitored, supervised efftbyeand carry out internal inspection of

subject teaching regularly.

Wango (2009) contends that teachers are recrugigointed, deployed and promoted by
TSC. They are responsible for the actual implentemtaf school curriculum in their subject
areas. A teacher can be assigned duties of atelagiser by the headteacher. The duties of a
class teacher as outlined by (GOK, 1987) includaintaining class attendance register and

supervising the cleanliness and organization of dlass; advising, assisting and being
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concerned with the welfare of the students in higer class and presents any grievances
expressed by his/ her students to the headtedof@ms the class of any timetable changes;
issue of textbooks and initial issue of exerciselsao the class; ensure that the report forms
of the class are accurately and properly compliiedubmission to the head teacher; and in
consultation with other relevant teachers, assigireparation of school leaving certificates,
testimonials or letters of recommendations. Claschers also play an important role in

monitoring prefects’ performance of academic work.

Berger (2002) asserts that in some British and Commealth secondary schools, prefects
have considerable power and they effectively ringthool outside the classroom. Prefects
usually answer to a senior prefect known as the peafect or head boy or head girl. Larger
schools may have a hierarchical structure withaantef prefects, a team of senior prefects
and a head boy and girl. The head prefect may lasthe school captain if that is an
appointed position in the school. Berger furthenteads that in India, Pakistan, Srilanka,
Singapore and Malaysia, prefects are student Isadesecondary schools, often along the
lines of other Commonwealth schools but with sugrepowers. Harry (1994) contends that
prefects are an integral part of the power striectdirany secondary school run on the English
model. Harry also observes that a prefect is a Imeerof the student body who is deemed
more responsible than other students, and as ssichiven additional powers and
responsibilities.

According to Wikimedia Foundation (2013), head laoyl head girl are usually responsible
for representing the school at events, and thexefarst be able to make public speeches. He
or She may also be expected to lead fellow prefadiseir duties. Deputy head boy and head
girl may also be appointed, taking on the day-tg-deanagement of the prefects in some
institutions, as well as looking after the schont areating a link between teachers and
students. According to St. Andrews College (SA)12) prefects are mainly chosen on the
basis of their leadership skills, conduct and asadgerformance. A prefect should display
the following characteristics and skills; sound elaalues, be a role model, have good inter-

personal and organizational skills, empathy, pagesnd maturity. A prefect is also required
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to: show respect for teachers, peers and the se@maonment; be a good ambassador for

the school; maintain an excellent attendance reaondda good academic record.

The International British School of Bucharest (IBSR012) also contends that a prefect is
expected to: observe the school rules at all times;dressed appropriately at all times; be
punctual for duties; maintain a perfect behaviouealord; be positive and enthusiastic; be
able to encourage and motivate fellow studentscd@perative, helpful, well-mannered,
trustworthy, and responsible; display leadershiplitjgs: confidence, initiative, problem
solving skills; be willing to take on extra respdrility; be able to work independently and
complete tasks without supervision. IBSB furtheseats that prefects play a vital part in the
running of the school, assisting and supportind lstaff and students. The main role of a
prefect is to aid in the running of the school bgvyiding their time to perform a particular
duty on an everyday basis. The role of a prefdig fato four main categories: maintaining

discipline, helping staff, supporting junior stuteeand organizing events.

Prefects are student leaders in secondary schduisave elected or appointed and assigned
specific duties and responsibilities by the schdlefects are usually elected because of their
character and leadership qualities (Griffin, 1998judies conducted by Machogu (2011) and
Muli (2012) in Kenya revealed that prefects arecapied by administrators, teachers and
students. Several attributes used in selectingeptefinclude; good academic performance,
good behavior and discipline, communication skilsl leadership qualities. The major roles
of prefects include; supervising duties in schaobnitoring students and assisting the
administration in management. Machogu concluded gnafects play a pivotal role on
students’ discipline and it can be improved witbpar selection, job descriptions and basic
training. Machogu observes that in tandem with iegv constitution of Kenya, prefects
should be involved in decisions that affect studdikie selection of prefects. According to
Otieno (2010), prefects’ roles in secondary schantdude: giving directions to other
students whom they lead and setting the pace ofitees for other students every day.
Prefects also get other students to do what isinedjun order to attain desired result. In

addition, prefects continuously motivate and inspather students to ensure that good
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performance in all school activities is constantefy prefect represents a group or groups of

students at his/her area of responsibility.

Griffin (1994) asserts that prefects, when propé&réyned will take and implement school
administration policies with consistency and priecis A prefect system gives opportunity
for students to participate in school managemedtl@adership. The prefect system acts as a
link between the school administration and the ettsl According to Okumbe (1999),
prefects can perform their roles effectively if ithpotentials are consciously developed in
planned forums, such as seminars, debates andhsdags. Otieno (2010) contends that
prefects are supposed to influence the opiniortgud@es and behavior of other students
toward accomplishment of schools’ objectives. &utf are supposed to be visionary and
concerned with the welfare of students. Prefeces given some power to enforce their
authority and have special privileges and in marsyances wear different uniforms part or in

whole to distinguish them from the rest of the stutdpopulation.

Muli (2012) noted that; schools use different eirgef appointing prefects depending on the
culture of the school and the prefects are prep#rezligh training, seminars and prefects
symposia. Like other leaders prefects should fanadytical and problem solving abilities,
decision making skills and deserve the power arttoaily inherent in the administrative
function. A prefect must show commitment, persahstipline, and a sense of responsibility
and be a good role model (Wango, 2009). Prefect® harious responsibilities, which
essentially involve them in assisting in the smaottning of the school. School prefects are
responsible at all times for the good conduct bfredmbers of the student body. The school
prefects may be required to assist the duty mastany time and to undertake supervisory
duties. Prefects like other students are expectepin academic requirements in the midst
of school responsibilities. It is against this bgrdund that a research need arose to
investigate the influence of school responsibgiten prefects’ academic work performance
in public secondary schools in Nakuru Sub-County.
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2.3 Responsibilities and Duties of Prefects

The school prefects are assigned responsibilityarieas such as; dining hall, library,

laboratory, compound, dormitory, entertainment alags (GOK, 1987). The responsibilities

and duties are defined clearly under the followdegignations; school captain, deputy school
captain, games prefect, dining hall prefect, liprarefect, compound prefect, dormitory

prefect, entertainment prefect and class prefect.

Otieno (2010) contends that the school captaihasowerall leader of the prefect’s body and
is responsible to the administration and teachmrsudpervising and guiding other prefects to
ensure proper management of the areas of respliyside or she delegates responsibilities
to the deputy school captain and other prefecty @t implementation of instructions from
the administration and teachers as well as proaidatal link between the students and
teachers. The school captain convenes and condrefescts’ meeting at least weekly, keep
records on discipline cases and prefects’ perfoomaand present students’ issues to the

administration for action.

The deputy school captain is responsible to th@acbaptain for drawing up prefects and
students duty roster, ensures that prefects on tdiy roll call when desired and reporting
absentees. He or she is responsible for articgldlie accepted school rules and regulations
regarding mode of dressing, punctuality and ordeclass and compliance to daily routine.
The deputy school captain mobilize students togoerfvoluntary services during special
functions, coordinate and assist other prefectthénorganization and performance of co-
curricular activities, handle disciplinary casegalving students with other prefects and take
minutes during prefects meetings (Bakhda,2006).

According to IBSB (2012), the dining prefect ispessible for ensuring that the dining hall
is kept clean at all times, ensuring proper use raathtenance of dining hall furniture and
other equipment as well as enforcing dining halesuand regulations regarding mode of

dress, punctuality and table manners. He or shateepny damages of dining hall equipment
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coordinate and assist other prefects in the orgéiniz and performance of activities taking

place in the dining hall.

The library prefect is responsible for ensuringt ttiee library is kept clean and tidy at all
times, ensures proper use and maintenance ofylibwemiture, books and other materials. He
or she reports any damages of library materialsntaias systematic order of books on the

shelves and ensure adherence and compliance afylibrles (Otieno, 2010).

Griffin (1994) asserts that compound prefect ipoesible for drawing up cleanliness duty
roster in conjunction with other prefects, coordésaand assists other prefects in the
organization and performance of cleaning activiteesd maintains high standards of
cleanliness in the school. The prefect supervisesiaspects all assigned tasks related to
cleaning, ensures proper use and maintenance Isf famocleaning, report any breakages of

cleaning tools, issue tools for cleaning and kggfoudate records of tools.

The games captain is in charge of all sportingvdies in the school, responsible for ensuring
proper use and maintenance of games equipmenttirepany damages of games equipment
and promoting development of all sporting actiatigithin the school with the help of other
prefects. He or she assists the games teachesut® games equipment to teams participating
in competitions, ensures that games uniforms aaneld thoroughly after use, reports cases
of injured students during games and delegateonsdilities to captains of various teams
(IBSB, 2012).

Otieno (2010) contends that the responsibilitied daties of laboratory, dormitory and
entertainment prefects are as follows: The laboyapoefect is responsible for maintenance
of high standards of cleanliness in the laboratensuring proper use and maintenance of
laboratory furniture and other materials. He or shports any damages of laboratory
apparatus and equipment and ensure adherence amgliaotce to laboratory rules. The
dormitory prefect is responsible for drawing up tlwemitory duty roster in conjunction with

other dormitory members, ensure proper maintenarw use of all materials in the
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dormitory, report any breakage or damage of madseiia the dormitory, maintain high

standards of cleanliness and order in the dormi&rgll times. He or she coordinates and
assists in the organization and performance of-imbeise activities, take daily attendance in
the dormitory, conduct impromptu checks especiallynight and report absent students,
welcomes and inducts new students to the dormaad, presents issues affecting dormitory
members to the authorities. The entertainment prefe responsible for drawing up

entertainment schedule to cater for varied needsstoflents, ensures proper use and
maintenance of all entertainment equipment witlp le¢lother prefects. He or she reports any
damage of entertainment equipment to the authsrited prepares the venue of

entertainment in conjunction with other prefects.

The class prefect is responsible for drawing upcthes duty roster in conjunction with other

class members, reports absent students in claasiopgs unity amongst class members and
presents issues affecting the class to relevaasdog attention. He or she ensures proper use
and maintenance of all materials in class, repamts damage of materials, issues exercise
books to replace duly filled up ones, maintainshhagandards of cleanliness in class and

welcomes new students in the class (Mckenzi & Rafd.0).

2.4 Students’ Achievements in Tests and Examinatien

Academic achievement is the outcome of educatibis the extent to which a student, a
teacher or institution has achieved educationalsgdscademic achievement is commonly
measured by examinations (Murray & Ward, 1996) kHgka (2006) contends that academic
standards are determined by the school’s resulexiarnal examinations such as KCSE.
Therefore the pass rate is of great importancech®dal’s standing in the local community is

decided by the number of students who are abledwepd to the next level of education.

According to Kumari and Srivastava (2005), studaragluation and assessment are central to
every school as they serve to enhance student #alu@and to improve teacher instruction.
They also stress on keeping accurate, up-to-daterde of student achievements. They

highlight that: evaluation should help students psoviding positive feedback and
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encouraging them to actively participate in thewnolearning. Secondly, evaluation has
accrued benefits to both the teacher and the leanrtbat it enables the teacher to identify
what the learners know or do not know in orderailitate him/her to teach more effectively
and the learner to learn more effectively. Thirdlyaluation enables the institution to make
summative judgment about the adequacy of the I€arperformance in the form of; grading,

classification and certification.

Researchers have examined the influence of teacharacteristics such as gender,
educational qualifications and teaching experiemtetudents’ academic achievement with
varied findings. Akiri and Ugborugbo (2008) foutitat there was a significant relationship
between teachers’ gender and students’ academievaahent. Etsy (2005) study in Ghana
found that the teacher factors that significantbyntcbuted to low academic achievement
were incidences of lateness to school, inciden¢ebsenteeism, and inability to complete

the syllabi.

A study conducted by Adediwura and Tayo (2007) igeNa revealed that, academic

achievement is designated by test and examinatiores or marks assigned by the subject
teachers. It could also be said to be any expnesssed to represent students’ scholastic
standing. Levin, Wasanga and Somerset (2011) megbdhiat the academic achievement of
students at secondary school level is not onlyiatgoof the effectiveness of schools but also
a major determinant of the well-being of youthsparticular and the nation in general.

Schools are commonly evaluated using studentseaement data (Heck, 2009). Early and
Weindling (2004) contend that the schools wheralestts achieved more than expected
tended to have the following; strong leadershighhexpectations for students’ achievement;
an orderly atmosphere conducive to learning; anhasip on basic skill acquisition; and

frequent monitoring of student progress which isduas feedback.
According to Jung (1978) academic achievement student is affected by several factors.

These factors include academic ability; motivesdemive to academic achievement such as

intrinsic interest in learning; extrinsic factonsch as praise, high grades, parental pressure,
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and avoidance of failure; motives conflicting wiglkademic achievements which include;
social interests, Sports and athletic interesRhysical condition-state of health, Amount of
rest and nutrition level; Emotional state-anxielgpression and elation; Social environment -

peer support or competition and quality of instoust

Rutter, Maugham, Mortimer and Smith (1979) outlthe factors that influence students’
achievement as follows: amount of teaching and eademphasis; the extent and nature of
ability groupings; teacher expectation; styles eaching and classroom management;
patterns of discipline and characteristics of stltimate. Sadker (1994) also contends that
factor such as student motivation, ability, the amtoand quality of instructions, degree of
academic stimulation in the home and the academentation of the peer group influence
academic achievement. Sadker further notes thdésts who diligently complete homework
achieve higher scores than those who do not. DanésMiller (2008) assert that another
very important enhancer of academic achievemerthés presence of physical activity.
Studies have shown that physical activity can iaseeneurotic activity in the brain. Exercise
specifically increases brain functions for examgitention span and working memory.

According to Stumm and Premizic (2011), individdi#ferences in academic performance
have been linked to differences in intelligence amrdsonality. Students with higher mental
ability and those who are higher in effort and @&rad motivation tend to achieve highly in
academic settings. Mental curiosity has an imporiaftuence on academic achievement in
addition to intelligence and academic motivationagriuson (2007) contends that parents
influence students’ academic performance by shamtglents’ skills, behaviours and
attitudes towards school. Academic socializatiom ¢ee influenced by parents’ socio-
economic status. Highly educated parents tend tee hmore stimulating learning

environments.
Hudley and Gottfried (2008) assert that when peftuences provide students with positive

messages about academic accomplishments, studenémsingly accept academic values

and pursue learning tasks and goals leading toneelain achievement. Being liked and
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appreciated by others also is likely to resultrtariore academic help and assistance from
teachers and peers, which in turn should lead ghdn grades and good academic
achievement. Hudley and Gottfried further note #edtievement goal theory draws attention
to the purpose of achievement as it is definedh@ tlassroom offering mastery and
performance goals as two contrasting achieving goastructs. A mastery goal is focused
on improving learning with the belief that acadenaffort will result in achievement.
Conversely, a performance goal is concerned witingdbetter than others, reflecting the
belief that ability leads to success. Students \ah® affectively engaged at school hold
positive attitudes toward academic activities acliievement striving. Affective engagement
is somewhat similar to intrinsic motivation, asiaminsically motivated student will perceive

the learning task to be a source of enjoyment (Bdeyan, 1987).

According to Early and Weindling (2004) schools arew adopting a wide range of
approaches to improve student achievement. Theéegies include: target setting using
progress data to establish targets for groupsunfesits and individual students; increasing
learning time for example lunch time, after schaad weekends; additional support for
students through mentoring by adults; changesassobom organization by having single-
sex groups for some subjects; use of informatiommanication technology (ICT) for

example effective use of laptops and the interimeproved use of homework that entails
faster and more specific feedback and plannedrageeof a wide range of study skills; and

greater parental involvement.

A study conducted by Kimani, Kara and Njagi (20iki8Kenya concluded that teachers’ job
group had significant and positive relationship hwitudents’ academic achievement in
secondary schools. Teachers’ weekly teaching wadkloadministration of students’
classroom assignments, evaluation of students’ C#eBsilts, provision of individualized
attention to weak students, time of completionasfirf four syllabus and setting performance
targets for KCSE significantly affected studentsa@demic achievement.
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Yara and Wanjohi (2011) findings of a study conddcin Kenya revealed that teachers’
experience and professional qualifications werephme predictors of students’ academic
achievement. It has been proved that teachers aavenportant influence on students’
academic achievement. They play a crucial rolaeurcational attainment because the teacher
is ultimately responsible for translating policjtdnaction and principles based on practice
during interaction with the students. In their studVright, Horn and Sanders (1997)
concluded that the most important factor influegcstudent learning is the teacher. Teachers
stand in the interface of the transmission of kmealgk, values and skills in the learning
process. If the teacher is ineffective, studentdeurthe teacher’s tutelage will achieve
inadequate progress academically. This is regadieb®ow similar or different the students

are in terms of individual potential in academibiagement.

Studies by Chepchieng and Kiboss (2004) and Gicl@005) in Kenya revealed that
students’ academic achievement is influenced byersévfactors; one example of those
factors is motivation. Students’ motivation to leds defined as an internal process that
activates, guides and maintains a learner’'s behawawer time (Schunk, 1990). Motivation
propels and directs students to engage in acadstiidties, determine how much they learn
from such activities, and how much they learn friofiormation to which they are exposed
(Slavin, 1997). Singh (2002), points out that; matiion process is influenced by personality
traits, learning abilities, perception and compegeaf an individual; motivation also plays a
crucial role in determining the level of performarend motivation may be positive as well
as negative. Positive motivation include: inceesiv rewards and other benefits while

negative motivation implies some punishment, fea ase of force.

2.5 Achievement and Performance of Academic Work

Studies by Dermie, Lewis, and MacLean (2006) andy®i(2006) attribute the poor
performance of Somali pupils in United Kingdom teccrowded accommodation. A typical
Somali family of six children can have little or space to organize their learning materials

and may experience learning obstacles such as sxeesoise levels. Lack of parental
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support among the Somali students in the Unitedg#@m contributed to their poor
performance. Many of the Somali parents were unibtdfer help to their children because
of lack of prior education or ability to use EnglisThe above research was supported by
studies in Kenya by Jagero (1999), Oloo (2003), Madkenzie (1997), which showed that a
major problem affecting academic achievement whsme environment of the day students
that was not conducive to reading. A study by Gkai(1992) in Barbados examined home
environmental factors that have a positive inflleenn achievement of secondary students.
She observed that family stability, unity, and sgguhad a positive influence on school

achievement.

According to Desarrollo (2007), in Latin Americaetbxtent to which parents or other family
members are actively engaged in a student’s educhiad a positive influence on student
achievement. A study by Desarrollo in Latin Amarigutlined that secondary student with
the responsibility of earning money for their famsl on a regular basis performed poorly in
their national examinations. In Malawi, accordireg $charff and Brady (2006), girls are
expected to help their mothers with labor-intensieeise-hold chores before going to school
and therefore arrive to class late and exhaustecalgse of such responsibilities, girls are less
likely than boys to perform well (Scharff, 2007).c@ording to Mbilinyi (2003), most
students, especially girls, are engaged in suchitaes as caring for their siblings when their
parents are away, taking care of the sick, andhdittg to traditional rituals, funerals, and
other celebrations. In Kenya Mensch and Lloyd (39®10ind out that if girls have more
domestic responsibilities than boys, they may hiags time for homework, on the other
hand, if girls are confined at home after schoal anys allowed more freedom, girls may
use some of their free time to do more homework fierforming better than boys.

Grantham, Williams and Walker (1998), while studyischool performance of Jamaican
girls declared that better achievement levels wassociated with possession of school
materials and access to reading materials outdid¢éh@) school. A study by Hinnum and

Park (2004) determined that there was a positiveeladion between the presence of reading

materials at home and performance in rural Chite. dbove studies by Grantham, Williams
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and Walker and Hinnum and Park were extended ®search of Jagero (1999) in Kisumu
district that substantiated the finding that ladkr@ading materials at home was a major

factor affecting the performance of day secondargients.

Studies by Mwinzi and Kimengi (2006), Jagero (1998)d Mensch and Lloyd (1997) in
Kenya indicated that being sent home frequentlycdtiect fees balance interfered with
students learning, and consequently their acadperiormance. On average students take up
to one week per month to report back to schookotal the student ends up missing an
average of one month per term which translatesmtoterm per year. The consequences of
missing classes have far reaching effects on tidests that include increasing probability of
dropping out, discouraging hard work, and stressimey students while they are trying to
cover missed lessons, hence increase chancedimg fai

According to Mensch and Lloyd (1997), school-batsxtors that reduce the learning time
include disruptions due to teachers’ absence amsdadiclasses for chores or punishments.
Gatabu (2012) contends that school based factonghwaffect performance include;
inadequate instructional materials, related resssustch as reference books and guides for
teachers; inadequate teachers affect teachingeamdimg and ultimately affect performance
hence teachers give assignments often but werabt®to mark the assignment due to much
work load and many classes to teach; inadequatesiqaiyfacilities like laboratories,
classrooms and dormitories. Oredein and Oloyed@72€oncluded that teacher management
of homework and assignments given to students laavémpact on student achievement
especially when it is well explained, motivationabrrected and reviewed during class time
and used as an occasion for feedback to students.

Yara and Otieno (2010) contend that the legaayotiinial education and political economy
of post independence Kenya have led to an educdfianfavours the most advantaged
students. Students in most public schools are vd@mddged in that the classes are
overcrowded and they do not have adequate leafaagiliies. Consequently, they do not get

individual attention from their teachers. In somstances, they lack adequate textbooks and

25



laboratory equipments. As a result, the studenty fbae hope in performing well in
academic work. This is in sharp contrast to priaieools where the numbers of students are
few as there are adequate facilities and the tea@re willing to go an extra mile to ensure

that the students perform well in examination.

A study by Kitavi and Westhuizan (1997) in Kenyawied that students from poor families
who cannot afford to pay for transport costs muatkwong distances to school. In such
situations by the time the students reach theipaishthey are already exhausted and less
motivated to learn. The long distance to schoolalan lead to lateness and absenteeism and
even some student can drop out. Yara and Otie@bO}j2contend that learners from low
socio-economic status families tend to value doimesttivities more than schooling. Such
children are subjected to child labour and theyehéttle time for studies. Financial
difficulties and hence poverty in developing coiedrhave been a major barrier to effective
undertaking of the major government financed prognes. In most developing countries,
there are many families whose members despitaléylls hard labour do not find it possible
to make two ends meet. Children of tender age ¢h $amilies have to work for their living.
These coupled with little government financing dfueation sector makes many families
unable to meet the requirements for their childsesducation thus contributing greatly to

their poor performance.

According to Onyango (2012), a number of studiegeHaeen conducted in Kenya to assess
the level of availability and adequacy of teachamgl learning facilities in the schools. The
school infrastructure which includes: buildingsjesce laboratories, play grounds, and
school compound were found to play an importarg molfacilitating academic achievement
in schools. An evaluation which was conducted bgny&a Institute of Education (KIE) (now
Kenya Institute of Curriculum Development [KICD]ir) the year 2007 to investigate how
much prepared schools were for the new curriculnowed most of the sampled schools had
inadequate infrastructure for teaching and learnther important resources in teaching and
learning were found to be textbooks, charts, pestkbrary and computers. The most

commonly used resource was found to be the textb@okne of which, according to a
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monitoring report, have shallow content, contramtgtinformation, too much unnecessary
content and factual errors. A study by Yara andemi (2010) in Kenya found that
availability of teaching/learning resources enhante effectiveness of schools as these are
basic things that can bring about good academiofmeance in the students.

In Kenyan secondary schools, students’ academi& wafude the following: essay-writing,

notes-making, writing up an experiment, mathemhteeercises, diagrams and graphs,
reading assignments, practical work in practicdljetts, projects, study group activities,
tests and examinations (GOK, 1987). According tarilthi (2007), indicators of students’

performance in academic work include: regular cissndance, active participation in class
discussions, completion and handing in class as®gh on time and scores in tests and
examinations. Academic achievement can be enhahaestudent attends all classes, always
ask questions and volunteer answers. Answeringtignesn class makes a student attentive,
an active participant and enhances understandidgaatieacher pays more attention to the
student. Poor study habits, lack of motivationpmp@reparation and poor test-taking
negatively impact student academic achievementer@eways of enhancing performance
include; studying everyday whether there are exdorthcoming or not, completing

assignment on time, having a study-time programmjrjg a study group and creating right

studying conditions.

2.6 Prefects’ Academic Work Performance

Performance is the level of the individual's wodhevement that comes only after effort has
been exerted (Hellriegel, 1992). In educationfqgrarance is often presented as synonymous
with academic achievement or attainment, in cagyat of a task, course or assignment. In
an effective school, students work hard on acadamatters, are highly motivated and
respect other students who achieve academicalljori@ence outcomes are indicators of
goal accomplishment and include indicators such aaademic achievement, student
satisfaction with instruction, students’ attitudsdents’ drop-out rates, student absenteeism

levels and overall quality performance (Hoy & Migk&996). According to Griffin (1994),
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the ability level of a school’s form one intake ptad with availability of learning resources

are significant factors in performance.

According to Otieno (2010) a prefect who does weltlass commands respect from other
students. Prefects like other students are expéotgain academic requirements in the midst
of school responsibilities. After appointment, npxefects require to adopt a regular pattern
of work. They should plan so that every minute ourhis spent well. The tendency of

prefects to be engaged in other activities whigeléng is in progress should be discouraged.
It is advisable for all prefects to ensure thangisi are running well in their specific areas of
responsibility so that most of the time is devaotegcademic work. Therefore, prefects are
expected to manage their time properly to strikbatance between duties and academic

work.

In Ghana, Ahiatrogah and Koomson (n.d) found tates student leaders, who are not able
to perform very well academically, are quick tow@s® school authorities of victimization. On
the other hand, some student leaders are alwapspsgtrming their leadership duties and
yet end up with very good grades. One, therefommdars if the performance of leadership
duties impact on students’ academic performanceéati&dgah and Koomson observed that
much time is expended by student leaders in thieqmeance of their role to the detriment of
their academic work. Student leaders are role mmdether students as such, it is important
that student leaders exemplify a balance betweadesgics and leadership. Research has
shown that participation in student leadership aftiter cocurricular activities can help
students stay engaged with school, get good grashesgraduate. However, students often
have many competing obligations (family, studeatkrship, health) which cause academic
performance to suffer. Student leadership is ingmartbut we need to emphasize that one
must be a student first. Letting academics suffethe expense of student leadership

responsibilities is countgroductive.
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2.7 Theoretical Framework

The study was based on trait and path- goal theofieeadership. The earliest trait theories
of leadership can be traced back to the ancienekSrand Romans. These early theories
believed that leaders are born, not made. Howdsatsr researches began to accept that
leadership traits are not completely inborn, but e&so be acquired through learning and
experience (Okumbe, 1999). Griffin (1994) contertbdat senior students can achieve
astonishing levels of responsibility if given th@portunity, accompanied by the right

guidance.

Davies (1991) asserts that trait theories stresgpénsonality of the leader above all factors.
Leadership requires a range of inherited charatiesior personality traits which are given
priority over the job nature and demands of theijself. There is no consensus view as to
what constitutes the most desirable traits butitjeslsuch as intelligence, initiative, self-
confidence, enthusiasm are regularly featured undliss. There are obvious problems with
this approach: there is no common definition athéocomponents of these qualities, there is
no reliable method of identifying them and a lidt qualities may include contradictory
elements. In spite of these qualifications, thisrapch has dominated the selection of leaders
in the education system. Otieno (2010) contends tihere are a number of personality
gualities that are essential for a student to h@iaped as a prefect. The qualities include:
dedication, readiness to take initiative, optimigmerseverance, decisiveness, enthusiasm,
hardwork, confidence, courage, reliability, honestynotional resilience and concern for

other students.

The modern development of path- goal leadershiprthis usually attributed to Evans (1970)
and House (1970), who wrote separate papers osuthject. The theory emphasizes on how
leaders can facilitate task performance by shovenigordinates how performance can be
instrumental for achieving desired goals. The thewgues that people are satisfied with their
work and will work hard if they believe that theuork will lead to things that are highly
valued (Hanson, 1979). The path — goal theory adéeship rests on two propositions: first,

that the leader behavior will be acceptable andfgatg when subordinates perceive it to be
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an immediate source of satisfaction or as beinfgungental in obtaining future satisfaction.

Secondly, that the leader behavior will be motivgtio the extent that it makes subordinate
satisfaction contingent upon effective performaaid to the extent that it complements upon
effective performance. In addition, the extent thatomplements the subordinates’ work
environment by providing necessary guidance, glartdirection, and rewards for effective

performance (Steers, 1991). According to Mule (@0Xktudent leaders are motivated to
carry out their duties by the principal who direatsd influences their attainment of both
school and individual goals.

Okumbe (1999) asserts that the path- goal theaggrazes four distinct types of leader
behavior: directive leadership where subordinatesnat active participants since the leader
provides them with specific guidance, standards amgk plans, including rules and
regulations; supportive leadership where the leatiews concern for the well being and
personal needs of the subordinates. In achievermernénted leadership, the leader sets
challenging goals and exhibits the confidence tthet subordinates will achieve high
standards since they are endowed with the requaetntials. In participative leadership, the
leader consults with the subordinates and embdd@ssuggestions in decision making. The
path-goal theory stresses that effective leadershig@ function of the interaction between
leader behavior and contingency variables of subatés characteristics and environmental
factors. For prefects to be effective leaders tiesd to embrace the four types of leadership.
There was need therefore, to carry out a studyind but the influence of prefects’

responsibilities on their academic work performaimcgecondary schools.

2.8 Conceptual Framework
The study was conceptualized basing on the vasgathilat were used in the study. The
Conceptual framework had three variables; dependamables, independent variables and

moderator variables. The variables of the studylmsrated in Figure 1.
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School Responsibilities Academic work

Performance
- Taking roll calls
- Reporting absentees -Completion of
-Organizing assignment on time
co-curricular activities -Active participation

\4

-Awarding minor Type of school | during lessons

offences punishment -Attend lessons
- Ensuring that all students regularly

are following school rules - Scores in tests and

regulations at all times examinations
Independent Moderator Dependent
Variables Variable Variables

Figure 1: Conceptual Framework showing interactionof Prefects’ Responsibilities and

Academic Work Performance

In this study the independent variable was schesponsibilities, the indicators include:
taking roll call and reporting absentees, orgaigohco-curricular activities, handling minor
offence cases and ensuring that all students dosving school rules at all times. Dependent
variable was the resultant effect of the interpdayong the independent and the moderator
variables. In this study, academic work performaoicprefects in public secondary schools
formed the dependent variable. Influence of therpiay between the independent (school
responsibilities) and the moderator (type of scheakiables on the dependent (academic

work performance) variable could be establishedugh checking indicators that include:
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active participation during lessons, completion adgsignment on time, regular class
attendance and scores in tests and examinations. f@&édback indicates that school
responsibilities affect prefects’ academic workfpenance. Moderator variable was a factor
which facilitated a better understanding of thduahce of the independent variables on the
dependent variable. In this study, the moderatoiakbe was type of the school. Day public
secondary schools were selected for the study bectnere are no variations in prefects’
responsibilities unlike boarding public secondarlyals that have more responsibilities.
Kathuri and Pals (1993) assert that holding factorsstant eliminates any effect the factors
may have on the dependent variable. The studyftreréhought to determine the influence
of school responsibilities on prefects’ academicrkvperformance in public secondary

schools in Nakuru Sub-County.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter presents the research design, populatithe study, sample size and sampling
procedures. It further describes the instruments there used, and the data collection

procedures and analysis.

3.2 Research Design

Descriptive survey research design was used fostthsty. The design was chosen because it
is most suitable for collecting information thatsdebe existing phenomenon (Mugenda &
Mugenda, 1999). Kathuri and Pal (1993) also recenuthe design in situations where the
purpose of a study is to explain or explore thetag status of a situation.

3.3 Population of the Study

The population of this study included all prefectdl class teachers and all deputy
headteachers of public secondary schools in NaBuorCounty which comprise Nakuru
Municipality, Barut and Lanet Divisions. The Sub«@ty was chosen because less than
50% of prefects attain grade C+ in national exationa as reflected in KCSE results of
2008, 2009 and 2010. Currently there are 25 p@gloondary schools in Nakuru Sub-County
(Nakuru District Education Office, 2013). Out ofsmumber 23 are day schools and two are
boarding schools. Only day schools participatedhisa study since there are variations in
responsibilities between prefects in boarding aayg gthools. The accessible population was
25 deputy head teachers, 135 class teachers argthé0I prefects. The deputy headteachers
were selected because they are in-charge of diseipl secondary schools and frequently
interact with prefects. The class teachers wereseidecause they have better access to
information on prefects’ academic work performantee accessible population of the study

is shown in Table 1.
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Table 1

Distribution of Population

Respondents Number
Deputy Principals 25
Class teachers 135
School prefects 450

3.4 Sample Size

The sample sizes of class teachers and prefects dedermined using the recommendation
of Kothari (2004) which asserts that one third bé ttotal population is considered a

representative of the population under study. @nlthsis of the recommendation, a sample
of 45 class teachers and 150 school prefects waxendfrom the populations. The class

teachers were selected because they are best praeeschool system to know a student’s
academic work performance. A sample of 15 depwgdteachers was drawn from 15

schools that had two or more than two streams. ddyuty headteachers were selected
because they are in charge of prefects and areptsstd in a school system to evaluate
prefects’ performance of school responsibilitieee Tsample size of the study is shown in
Table 2.

Table 2

Sample Size

Respondents Sample size
Deputy headteachers 15

Class teachers 45

School prefects 150
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3.5 Sampling Procedure

Purposive sampling was used to select 15 public ssypndary schools in Nakuru Sub-

County. Selection of the 15 schools was basechemtimber of streams. Schools selected
had two or more than two streams therefore suitadsléhe study. Mugenda and Mugenda

(1999) contend that purposive sampling allows aaesher to use cases that have the
required information with respect to the objectieéshe study. The deputy headteachers of
the purposive sampled 15 schools participatedarstady. A list of class teachers and school
prefects was obtained from the deputy headteacBargle random sampling was used to

select 3 class teachers and 10 school prefectsdemtm school.

3.6 Research Instruments
Two questionnaires, the Class Teachers’ Questim&CTQ) and Prefects’ Questionnaires

(PQ) and the Deputy Headteachers’ Interview Guiie¢TIG) were used to collect data.

3.6.1 Prefects’ Questionnaires (PQ)

PQ had four sections; Section A was used to gemdhat bio-data of the respondents while
section B was to assist the researcher to rate pitedects’ performance of their

responsibilities. Sections C and D were used teegga data on prefects’ performance of
their academic work before and after their appoantits. The instruments had both open
ended and close ended Likert type items. The aosed items scored 1 (lowest) for poor, 2

for average, 3 for good, 4 for very good and 5tfbgg) for excellent (Appendix A).

3.6.2 Class Teachers’ Questionnaires (CTQ)

CTQ contained items that generated the respondémbstiata and trends on prefects’
performance of their responsibilities and academdick. The instruments had both open
ended and close ended Likert type items. The aosed items scored 1 (lowest) for poor, 2

for average, 3 for good, 4 for very good and 5t{bgj) for excellent (Appendix B).
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3.6.3 Deputy Headteachers’ Interview Guide (DHTIG)

Face to face interviews of 15 deputy headteachetiseoschools involved in the study were
conducted. The DHTIG contained open ended itemsdéaerated trends on; how school
prefects perform their responsibilities and acadewwrk; academic achievement trends of
students before and after appointment as a prefattchallenges faced by the prefects in
performance of their academic work and respons#sliAppendix C).

3.6.4 Validity of Research Instruments

Validity is the degree to which a test measurestwhaurports to measure (Orodho, 2005).
Therefore validity is the degree to which resulttamed from the analysis of the data
actually represent the phenomenon under study (Milay& Mugenda, 1999). If such data is
a true reflection of the variables, then the infiees based on such data will be accurate and
meaningful. CTQ, PQ and the DHTIG were checkedctortent and face validity by a team
of four experts from the Faculty of Education angim®@nunity Studies Egerton University.
Their suggestions were used in revising the quessives and the interview guide before

preparing the final copy.

3.6.5 Reliability of Research Instruments

Reliability is a measure of the degree to whiclesearch instrument yields consistent results
or data after repeated trials (Mugenda & Mugen@89). Before the instruments were used
to collect the data for the study, a pilot studysvemnducted in three of the schools. The
number of respondents for the pilot study shouldbbeveen 9% - 10% of the sample
population (Gall, Borg & Gall, 1997). The pilousty helped to identify the problems the
respondents would encounter while filling them. ildfpstudy also provides data for making
estimates of time and the cost for completing weriphases of the research. Piloting was
done in order to check the reliability of the resbanstruments. The reliability of DHTIG,
CTQ and PQ was estimated using the Cronbach’s altdTIG, CTQ and PQ
guestionnaires had a reliability coefficient of @.70.71 and 0.73 respectively. The

instruments met the threshold reliability coeffitieof 0.70 and higher which is
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recommended (Frankeal & Wallen, 2000; Mugenda & B&hda 1999). Hence, the

guestionnaires were accepted as reliable.

3.7 Data Collection Procedure

A research permit was sought from National Commnaisdior Science, Technology and
Innovation (NACOST]I) through the Director of Gratlié&chool Egerton University. Once
permission was granted, the District Education @@ffiNakuru was formally contacted and
informed about the study. Thereafter, the researcisged the teachers and prefects in the
targeted schools to explain to them the purpogbefstudy and seek their cooperation. The
dates, venues and time for administering the qumsdires were then fixed. The researcher
administered the questionnaires through drop aokl tgichnique to avoid delays or loss of
the instruments. The respondents were expectedlltohé questionnaires without any
assistance. Face to face interviews of 15 depuagteachers were conducted. The researcher
then collected the completed questionnaires arehvilgw guides and arranged them in an

orderly manner in preparation for analysis.

3.8 Data Analysis

The questionnaires and interview guides used tieateld data were coded. A data sheet was
prepared using the Statistical Package for Soaign8es (SPSS) Version 17.4 computer
application. The coded data was keyed into the cwempand analyzed using descriptive
statistics, t-test, ANOVA and Post-Hoc tests. Gfasdion of the mean rating was done
using ranking of the index on a scale of 1(low¢sth(highest) where 2.33 and below was
ranked poor, 2.34 to 3.66 average and 3.67 to §o@@. The influence was determined by
comparing the after appointment academic work perdmce means scores with school

responsibility performance category (poor, aver@ys good).
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CHAPTER FOUR
RESULTS AND DISCUSSIONS

4.1 Introduction

This chapter presents an analysis of data colleftted the sampled secondary schools on
prefects’ performance of their school responsibsit prefects’ performance of academic
work before and after appointment and influenceprdfects’ school responsibilities on

performance of their academic work. The study sobughfind answers to the following

guestions:

i) How do prefects perform their responsibilities ubjic secondary schools in Nakuru
Sub-County?

i) Does prefect’s performance of academic work difiefore and after appointment as
prefects?

i) Do school responsibilities significantly influengeefects’ academic work

performance?

The research findings have been described by uskesariptive statistics, tables and short
explanations. ANOVA and post- hoc tests have besd wo determine the influence of the
independent variable on the dependent variablet# of 150 prefects, 45 class teachers and
15 deputy head teachers participated in the sfiligl.results and discussions are presented in

the order in which the questions are stated.

4.2 Characteristics of the Respondents

Prior to presentation of the answers to the rebkegreestions, the study examined the
characteristics of prefects namely: gender, age @dass. The rationale was to provide
evidence that the sample was a representativeidésts’ male and female population drawn

from forms 3 and 4.
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The dstribution of school prefects by gends summarized in Figure 2.

Figure 2: Distribution of School Prefects by Gende

Figure 2 indicatedhat there were more male prefe 53.3% than femal 46.7%. These
findings are consistent with the findings of a stuwdnducted by Glennerster and Krer
(2011) which showed that Kenya’'s secondary schaeil enrollment rate for boys

approximately 51% while the enrollment rate is 48%qirls. Thisis alsc consistent with
Lloyd and Wesley (2000) who found that gender gapsnrollment widen during teena

years.

The prefects who participated in the study werevdrérom form 3 and 4. This is becat
majority of school prefects in public secondary schoolKenyaare from form 3 and
classes (Griffin, 1994; Bakhda, 2006; Wa, 2009).
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A summary of prefects’ sample by class is giveFigure 3.

Form 3 Form 4

Figure 3: Distribution of School Prefects by Clas

Figure 3 indicated thathere were more form four school preft 63.3% than formthree
36.7%. This implies thanost of the school prefects were from form four abhis the senic
most classThis correspondwith Griffin (1994) who asserts that senior boysl @jirls can
achieve astonishing levels of responsibility if givopportunity accompanied by the rir
guidance. The results are also in line with Bak{af¥6) who contends that prefects from
senior nost class in the school have wisdom and experigmatecomes with age and th

also know the school well.

4.3 Prefects’ Performance of their School lesponsibilities

The study sought tprovide ai answer to hovprefects perform their responsibilitiespublic
secondary schools in Naki Sub- County.The researcher gave out questionnaires to

prefects. When prefects were asked to rate how thaye performed their schc
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responsibilities, they had varying responses. Nbt paefects who were given the
guestionnaires responded to all the 12 items onstiade measuring their performance of
school responsibilities and this led to the vaoatf the sample size. The mean and standard
deviation for each item was computed. In additibve, overall mean and standard deviation
for the 12 items that prefects responded to and tseneasure prefects’ performance of
school responsibilities were computed. Classifozatof the mean rating was done using
ranking of the index on a scale of 1 to 5 wher&28d below was ranked poor, 2.34 to 3.66
average and 3.67 to 5.00 good. Prefects’ ratinteaif performance of school responsibilities

is given in Table 3.

Table 3

Prefects’ Rating of their Performance of School ReEmsibilities
Responsibility N Mean SD
Taking roll call 125 3.30 1.18
Reporting absentees 124 320 1.28
Awarding minor offences punishment 132 3.13 1.20
Organizing co-curricular activities 129 3.30 1.27
Drawing up students duty roster 123 3.75 119
Ensuring that all students follow school rules/fagans 135 3.63 112

Presenting students’ issues to school adminisgdtor attention and 132 3.57  1.09

action

Welcoming and inducting new students to the school 133 354 1.15
Coordinating performance of cleaning activities 132 3.89 0.97
Maintaining high standards of cleanliness in theost 134 3.74 1.07
Maintaining order in class 132 392 1.06
Ensuring that the students have the right uniform 43 3.84 0.78
Overall mean of performance of school responsybilit 140 3.57 0.72
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The results in Table 3 revealed that, prefectsfquerance of school responsibilities was
average (mean rating index-2.34 to 3.66) in; takoigcall (3.30), reporting absentees (3.20),
awarding minor offences punishment (3.13), orgagzico-curricular activities (3.30),
ensuring that all students follow school rules/utagons (3.63) and presenting students’
issues to school administrators for attention acttbm (3.57). The results further revealed
that, prefects’ performance of school responsibditvas good (mean rating index- 3.67 to
5.00) in; drawing up students duty roster (3.7%ordinating performance of cleaning
activities (3.89), maintaining high standards aaclliness in the school (3.74), maintaining
order in class (3.92), and ensuring that the stisdeave the right uniform (3.84). The study
found that the overall mean of prefects’ perforneant school responsibilities was average
(3.57).

The study sought further to determine prefectsfquarance of school responsibility grading

(poor, average and good). The results are sumnaainzeable 4.

Table 4

Prefects’ Grading of their Performance of School Reonsibilities

Rating Frequency Percent
Poor 23 14.0
Average 13 6.6
Good 113 79.4
Total 149 100.0

The results in Table 4 revealed that majority 1¥9.4%) of the prefects rated their
performance of school responsibilities as good evh8 (6.6%) rated it average and 23 (14%)
rated their performance of school responsibilisspoor. Further information on prefects’
performance of school responsibilities was sougbinfthe class teachers. Class teachers
rating was important because they have accesddomation on prefects’ performance and
frequently interact with prefects. Out of 45 questiaires that were given to class teachers,

only one failed to respond. The results are sunmeadrnn Table 5.
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Table 5

Class Teachers’ Rating of Prefects’ Performance®¢hool Responsibilities

Rating Frequency Percent
Average 7 14.9
Good 28 63.8
Very Good 9 21.3
Total 44 100.0

The results revealed that majority 28 (63.8%) o€ tblass teachers rated prefects’
performance of school responsibilities as goo®193%) rated it very good and 7 (14.9%) of

the class teachers rated prefects’ performancehafad responsibilities as average.

The study sought further information on prefecerfprmance of school responsibilities from
the deputy headteachers. Deputy headteachersgratas important because they are in
charge of discipline in secondary schools and fetly interact with prefects. Out of 15

guestionnaires that were given to deputy headteacmdy one failed to respond. The results

are summarized in Table 6.

Table 6
Deputy Headteachers’ Rating of Prefects’ Performanof School Responsibilities
Rating Frequency Percent

Fluctuates 2 14.3

Average 1 7.1

Good 11 78.6

Total 14 100.0

The results in Table 6 revealed that majority 18.%) of the deputy headteachers rated
prefects’ performance of school responsibilitiesga®d, 1 (7.1%) rated performance as
average and 2 (14.3%) indicated that prefects’ gperdnce of school responsibilities

fluctuates.
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The study found that 13 (6.6%) prefects (Table74§14.9%) class teachers (Table 5) and
1(7.1%) deputy headteachers (Table 6) rated pgfpetformance of school responsibilities
as average. The study also found that 113 (79.4%feqts (Table 4), 28 (63.8%) class
teachers (Table 5) and 11(78.6%) deputy headtema¢hable 6) were in general agreement
that prefects’ performance of school responsibiitivas good. The study established that
prefects’ performance of school responsibilities kesng good. This is consistent with
Bakhda (2006) who contends that prefects’ bodyommosed of students who are reliable
and effective. The prefects make sure that schdek are observed by all students at all
times and are able to communicate with those whona follow school rules. Bakda
observes that regular meetings are organized toushsthe prefects’ duties and their
effectiveness. The findings are also in line witaiwjo (2009) who asserts that a good prefect
is responsible, respectable, self-disciplined, meata role model and has positive leadership
gualities. The findings are also consistent witliffta (1994) who observed that in Starehe
Boys’, most of the routine day to day organizatm discipline of the school, outside of the
classroom, is done by the prefects who do it exgétgwell. The findings are also consistent
with Harry (1994) assertion that a prefect is a thenof a student body who is deemed more

responsible than other students, and as suches gidditional powers and responsibilities.

4.4 Prefects’ Performance of their Academic Work bfore and after Appointment

The study sought to provide an answer to how ptefeave performed their academic work
before and after appointment as prefects. The giiefeere asked to rate their performance of
academic work before appointment as a prefectrésdts are presented in Table 7.
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Table 7

Prefects’ Performance of their Academic Work befol@pointment as a Prefect

Performance of academic work N Mean SD

Set academic goals with realistic chances of sgcces 130 3.66 1.02
Develop interest in learning 133 4.08 0.95
Attend lessons regularly 132 442 0.96
Actively participate during lessons 137 4.01 1.07
Perform my laboratory assignments 131 3.79 1.11
Visit the library whenever the need arises 132 3.281.18
Develop good study skills and habits 133 3.80 0.96
Prepare personal study time 132 381 1.10
Follow the prepared study time 131 3.50 1.15
Do all the class assignments on time 134 3.70 1.18
Sit for all the tests/exams as scheduled 133 4.64.71
Use the tests/exams results to plan for acaderogress 134 3.84 1.09

Manage time well (balance academic, co-curriculund any 133 3.71 1.08
responsibilities as a prefect)
Overall mean of academic work performance befopompment 140  3.67 0.73

as a prefect

The results in Table 7 indicate that prefects’ pemiance of their academic work before
appointment as a prefect was average (mean ratdexi 2.34 to 3.66) in; setting academic
goals with realistic chances of success (3.66)pviohg the prepared study time (3.50) and
visiting the library whenever the need arises (B.Z8e study further revealed that prefects’
performance of their academic work before appointnas a prefect was good (mean rating
index-3.67 to 5.00) in; doing all the class assignta on time (3.70), managing time well
(3.71), performing laboratory assignments (3.7®veatoping good study skills and habits
(3.80), preparing personal study time(3.81), usiregtests/exams results to plan for academic
progress (3.84), actively participating during tass (4.01) , developing interest in learning

(3.80), attending lessons regularly (4.42) andngjtfor all the tests/exams as scheduled
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(4.64). The overall mean of academic work perforceanefore appointment as a prefect was

3.67; this indicates a good performance of acaderik.

The study further sought to find out the prefeg@siformance of their academic work after
appointment as a prefect. The prefects were askeatd their performance of academic work

after appointment as a prefect. The results arersarined in Table 8.

Table 8

Prefects’ Performance of their Academic Work aft@ppointment as Prefects
Performance of academic work N Mean SD

Set academic goals with realistic chances of siscces 135 394 0.94
Develop interest in learning 135 4.16 0.89
Attend lessons regularly 134 437 091
Actively participate during lessons 136 4.17  0.97
Perform my laboratory assignments 132 3.84 1.03
Visit the library whenever the need arises 133 3.50.14
Develop good study skills and habits 135 3.87 0.98
Prepare personal study time 136 391 1.07
Follow the prepared study time 136 3.71 1.09
Do all the class assignments on time 134 4.00 1.05
Sit for all the tests/exams as scheduled 137 4.6173 0
Use the tests/exams results to plan for acaderogress 133 4.02 0.99

Manage time well( balance academic, co-curriculund any 135 3.89 1.04
responsibilities as a prefect)
Overall mean of academic work performance aft@oagment as 141 3.82 0.74

a prefect

The results in Table 8 showed that prefects’ peréorce of their academic work after
appointment as a prefect was good (mean ratingxiBdg/ to 5.00) in: following the

prepared timetable (3.91), performing laboratorsigreanents (3.84), developing good study
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skills and habits (3.87), managing time well (3,§9paring personal study time (3.91) and
setting academic goals with realistic chances otass (3.94). Others included; doing all
class assignments on time (4.00), using the tesisre results to plan for academic progress
(4.02), and developing interest in learning (3.&c}jvely participating during lessons (4.17),
attending lessons regularly (4.37) and sitting dfirtests/exams as scheduled (4.61). The
study further found that prefects’ academic workigrenance after appointment as a prefect
that was average (mean rating index- 2.34 to 3u@8) visiting the library whenever the need
arises (3.50). The study found that the overallmelaacademic work performance before
and after appointment as a prefect was 3.67 arl re@§ectively. The performance index
was relatively higher after appointment as a pitef€his indicates a good performance of
academic work. This implies that appointment asedegt led to improved performance of

academic work.

The study ascertained whether there was a statlgtisignificant difference between mean
scores of prefects’ performance of their acadenockwefore and after appointment as a
prefect using t- test. The results are preseméddable 9.

Table 9
Comparison of the Prefects’ Performance of their &edemic Work Mean Scores before and
after Appointment as a Prefect

Period N Mean S.D df t- value p-
value
Before appointment 128 3.67 0.75 267 1.881 0.061
After appointment 141 3.82 0.74

The results in Table 9 revealed that the prefqmsformance of their academic work mean
scores (mean= 3.67, S.D= 0.75) before appointmeiat prefect was slightly lower than the
mean score (mean= 3.82, S.D= 0.74) after appoirttaea prefect. The difference between

the 2 mean scores were however not significartteaDtO5 level, t (267) = 1.881, p = 0.061.
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This suggests that the appointment as a prefectndid affect their academic work

performance.

The study further sought information on prefectsifprmance of academic work from the

class teachers. The results are summarized in Table

Table 10
Class Teachers’ Rating of Prefects’ PerformanceAdademic Work

Rating Frequency Percent
Average 13 29.8
Good 21 46.8
Very Good 8 19.1
Excellent 2 4.3
Total 44 100.0

The results in Table 10 show that majority 21 (%6).8&f the class teachers rated prefects’
performance of academic work as good. However 938¢2) of the class teachers rated the
performance as average, 8 (19.1%) rated it verydgand 2 (4.3%) rated prefects’

performance of academic work as excellent.
The study further sought information on prefectstfprmance of academic work before

appointment as a prefect from the deputy headtesclibe results are summarized in Table
11.
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Table 11
Deputy Headteachers’ rating of Performance of Acadie Work of Students before

Appointment as a Prefect

Rating Frequency Percent
Average 1 7.7
Fluctuate 3 23.1
Good 9 61.5
Poor 1 7.7
Total 14 100.0

The results in Table 11 revealed that majority 9.%66) of the deputy headteachers rated
performance of academic work of students beforeoimpment as a prefect as good, 3

(23.1%) indicated that the performance fluctuafie(7.7%) rated the performance as average
and 1 (7.7%) rated performance of academic worlstaflents before appointment as a

prefect as poor.

The study further sought information on prefectgrfprmance of academic work after
appointment as a prefect from the deputy headtesclibe results are summarized in Table
12.

Table 12
Deputy Headteachers’ Rating of Performance of Acade Work of Students after

Appointment as a Prefect

Performance of Academic Work Frequency Percent
No change noted 3 21.4
Improved 5 35.7
Decline 4 28.6
Good 2 14.3
Total 14 100.0

49



The results in Table 12 revealed that majority 5730) of the deputy headteachers indicated
performance of academic work of students after egppent as a prefect improved.
However, 3 (21.4%) said no change was noted, 46%2B.indicated that performance
declined and 2 (14.3%) indicated that performanteacademic work of students after

appointment as a prefect was good.

The study revealed that there was no statisticalbynificant difference in prefects’
performance of academic work before appointmentaftet appointment as a prefect. The
study also found that when deputy headteachers agked to rate performance of academic
work of students after appointment as a prefeay thad varying responses, the highest
percentage 35.7% (5) of the deputy headteachersaied that performance of academic
work improved. The study further revealed that wpesfects were asked how appointment
as a prefect affected their academic work, 16.7%) ¢2 the prefects indicated that they were
motivated to work harder. The findings agree wittie@o (2010) who noted that a prefect
should be hardworking in class and that a prefda does well in class commands respect
from other students. The results also agree withiiMu(2007) and Sadker (1994) assertion
that achievement in examinations is affected byetttent to which a student has covered the
topics that are being examined, attends all classtisely participates in class and diligently
completes assignment on time. A student leaderldlalserve these academic disciplines to
enhance academic achievement. The results alse agffeHudley and Gottfried (2008) who
noted that being liked and appreciated by otheli&e$y to result to in more academic help
and assistance from teachers and peers, whichrinléad to higher grades and academic
achievement. Teachers and students need to apprsti@ents’ leaders and offer academic
help which in turn will lead to higher academic i@slement. The results also agree with
Ahiatrogah and Koomson (n.d) who noted that sommlestt leaders are always seen
performing their leadership duties and yet end ith wery good grades. Student leaders are
looked to as model students as such, it is impotteat student leaders exemplify a balance
between academics and leadership.
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4.5 Influence of Prefects’ School Responsibilitiesn Performance of their Academic
Work

The study sought to provide answers to the infleemicprefects’ school responsibilities on
performance of their academic work. Two sets ofadatere required: i) Prefects’
performance of school responsibilities. ii) Preséperformance of their academic work after
appointment as prefects. The results of prefeptsformance of academic work after

appointment as a prefect are presented in Table 13.

Table 13

Prefects’ Performance of their Academic Work aftAppointment as Prefects
Performance of academic work N Mean SD
Set academic goals with realistic chances of siscces 135 394 0.94
Develop interest in learning 135 4.16 0.89
Attend lessons regularly 134 437 091
Actively participate during lessons 136 4.17 0.97
Perform my laboratory assignments 132 3.84 1.03
Visit the library whenever the need arises 133 3.50.14
Develop good study skills and habits 135 3.87 0.98
Prepare personal study time 136 391 1.07
Follow the prepared study time 136 3.71 1.09
Do all the class assignments on time 134 4.00 1.05
Sit for all the tests/exams as scheduled 137 4.6173 0
Use the tests/exams results to plan for acaderogress 133 4.02 0.99

Manage time well( balance academic, co-curriculund any 135 3.89 1.04
responsibilities as a prefect)
Overall mean of academic work performance aft@oagment as 141 3.82 0.74

a prefect
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The study found that prefects’ performance of tlasiademic work after appointment as a
prefect was good (mean rating index-3.67 to 5.00)following the prepared timetable

(3.91); performing laboratory assignments (3.84vedoping good study skills and habits

(3.87); managing time well (3.89); preparing peea@tudy time (3.91) and setting academic
goals with realistic chances of success (3.90)ef3tincluded; doing all class assignments on
time (4.00); using the tests/exams results to faracademic progress (4.02); developing
interest in learning (4.16); actively participatiniyiring lessons (4.17); attending lessons
regularly (4.37) and sitting for all the tests/esams scheduled (4.61). The study further
found that prefects’ academic work performanceraifgointment as a prefect was average
(mean rating index- 2.34 to 3.66) in visiting tit@dry whenever the need arises (3.50). The
study revealed that overall mean of academic wakopmance after appointment as a

prefect was 3.82.

The study determined the influence by comparing dfter appointment academic work
performance means scores with school responsilpktyormance category (poor, average
and good). The academic work performance of prefday school responsibilities

performance categories is given in Table 14.

Table 14

Academic Work Performance of Prefects’ Mean of Meaafter Appointment
School responsibility Frequency Percent Academic S.D
performance category work mean
Poor 23 14.0 3.53 0.84
Average 13 6.6 3.56 0.79
Good 113 79.4 3.94 0.65
Total 149 100.0

The study revealed that good school responsihiigsformance category comprised 79.4%
(113) of the prefects and had the highest acad&mi& performance mean score of 3.94;

average school responsibility performance categomprised 6.6% (13) of the prefects and
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had academic work performance mean score of 3.56e wjoor school responsibility
performance category comprised 14% (23) of the gotef and had academic work
performance mean score of 3.53. The results rede¢hé prefects who perform their school

responsibilities well also do well in their academiork.

To compare the means of academic work performakd@VA was carried out. The results

are presented in Table 15.

Table 15
Comparison of Academic Work Performance by SchooksRonsibility Performance
Category (ANOVA)
Scale Sum df Mean F ratio a-value
of squares square
Between 3.541 2 1.770 3.73 0.026*
groups
Within 62.608 132 0.474
groups
Total 66.148 134

*Significance at 0.05

The study found that the difference in mean scarmeengst the 3 groups; poor, average and
good was significant at the 0.05 level, F (2,132B.¥3, p = 0.026 in favour of good
performance. This means that prefects who pertaein school responsibilities well also do

their academic work well as in Table 15.

The results in Table 15 however, did not reveal rehibe differences were. There was need
to perform the multiple comparisons “post-hoc testEhe results are summarized in Table

16.
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Table 16

Multiple Comparisons “Post-Hoc Tests” of Academicdfk Performance Mean

Groups Mean difference P-value
Poor verses Average -0.031 0.994
Poor verses Good -0.41 0.058
Average verses Good -0.38 0.320

*Significance at 0.05

The results in Table 16 show that differences betwbe groups were not significant at

p = 0.05. The ANOVA test showed that difference wasidicant. This implies that school
responsibilities influence prefects’ academic wa&rformance. It was also noted that
prefects who perform their school responsibilitigggently also perform well in academic
work. Further, the study sought information fronefects on how appointment as a prefect

affected performance of their academic work. Tseilte are summarized in Table 17.

Table 17

How has appointment as a prefect affected your amaic work?
Effect Frequency Percent
Difficulties balancing academic and school respaitises 24 15.8
Classes missed or interrupted 33 22.0
Motivated to work harder 25 16.7
Not affected 22 14.4
Uses leadership skills to manage academic work 46 31.1
Total 150 100.0

The results in Table 17 show that majority 46 (24d). bf the prefects use leadership skills to
manage their academic work, 33 (22%) indicated thay missed classes or classes are
interrupted, 24 (15.8%) indicated that they expergal difficulties balancing academic and

school responsibilities while 22 (14.4%) indicatkdt their academic work was not affected.
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The study sought further information from prefemtstheir performance in tests/ exams since

appointment as a prefect. The results are sumndkinz€able 18.

Table 18

How is your performance in tests/exams since appiant as a prefect?
Effect Frequency Percent
Declined 16 10.5
No change 39 25.8
Improved 86 57.6
Fluctuates 9 6.1
Total 150 100.0

The results in Table 18 revealed that majority BB.§%) of the prefects indicated that
performance in tests /exams improved after app@ntnB9 (25.8%) indicated there was no
change, 16 (10.5%) indicated that performance wedliand 9 (6.1%) indicated that the
performance in tests /exam fluctuated. The studyglksb further information from class

teachers on changes in academic achievement adrgtuth their class since appointment as

prefects. The results are summarized in Table 19.

Table 19
Class Teachers’ Rating of Changes in Academic Acteiment of Students in their Class

since Appointment as Prefects

Changes in Academic Achievement Frequency Percent
Decline 7 15.2
Improvement 19 43.5
No change 10 21.7
Fluctuate 9 19.6
Total 45 100.0
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The results in Table 19 revealed that majority 43.5%) of the class teachers indicated that
academic achievement of students in their clagsesappointment as prefects improved, 10
(21.7%) indicated that there was no change, 9 ¢aPifdicated that performance fluctuates
and 7 (15.2%) indicated that there was declinecardamic achievement of students in their

class since appointment as prefects.

The deputy headteachers interview guide soughthdurtinformation from deputy
headteachers on changes in academic achievemstudants after appointment as prefects.

The results are summarized in Table 20.

Table 20
Deputy Headteachers’ Rating of Changes in Academfichievement of Students after

Appointment as Prefects

Changes in Academic Achievement Frequency Percent
Improvement 2 13.3
No change 2 13.3
Fluctuate 11 73.4
Total 15 100.0

The results in Table 20 show that majority 11 (98.4f the deputy headteachers indicated
that academic achievement of students after appemit as prefects fluctuates, 2 (13.3%) of
deputy headteachers indicated there was improveamehainother 2 (13.3%) indicated there

was no change.

The foregoing results show that there were sigmificdifferences in academic work
performance by school responsibilities performanagegory. The study also found that
prefects who performed their responsibilities veddlo performed their academic work well.
The study also established that; 57.6% (86) ofgutsf 43.5% (19) of class teachers and
13.3% (2) of deputy headteachers indicated thadlesits’ performance in tests/exams

improved since their appointment as prefects. Hewnethis is contrary to 6.1% (9) of
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prefects, 19.6% (9) of class teachers and 73.4%dfltleputy headteachers who indicated

that students’ academic achievements in tests /eflactuate after appointment as prefects.

The study found that majority of the prefects atab€ teachers were in general agreement
that performance in tests/exams improved after iappent. The results agree with Harry
(1994) and Muli (2012) who contended that good anad record is one requirement used in
selecting prefects. The findings are also consistgth Otieno (2010) who contends that as
prefects pursue their academic goal and lead qttleeg are expected to manage their time
properly to strike a balance between duties andsclaork. The findings also corroborate
with Ahiatrogah and Koomson (n.d) who asserted gtatlent leaders are always seen
performing their leadership duties and yet end ufh wery good grades. A study by
Ahiatrogah and Koomson found out that student lesadee looked to as model students as
such, it is important that student leaders exempdif balance between academic and
leadership. Open- ended questions information ftoenprefects explain this. It was found
out that after appointment, 14.4% (22) of the presfevere not affected, 15.8% (24) of the
prefects had difficulties balancing academic anldost responsibilities, 16.7% (25) of the
prefects were motivated to work harder, 22% (33}hef prefects’ classes were missed or

interrupted and 31.1% (46) used leadership skillmanage academic work.

The study established that after appointment, 1628% of the prefects were motivated to
work harder because they would like to be role na®mmmand respect from other students
and to lead by example. The results revealed 802 (33) of prefects indicated that classes
were missed or interrupted as they performed tHatres. This is consistent with study
conducted by Ahiatrogah and Koomson (n. d) who dbtimat much time is expended by
student leaders in the performance of their rote¢he detriment of their academic work.
According to Mwinzi and Kimengi (2006), the consegoes of missing classes have far
reaching effects on the students that include asing probability of dropping out,
discouraging hard work, stressing the studentseathiéy are trying to cover missed lessons

and could be reason why some prefects’ academik deteriorates.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of the majorrfgedof the study, the conclusions drawn
from the findings and makes recommendations on weetl to be done to enhance academic

work performance of school prefects. It also suggaseas that require further research.

5.2 Summary

Objective one of the study sought to find out howvefgcts performed their school
responsibilities. Data on prefects’ performancel@r school responsibilities was sought
from the deputy headteachers, class teachers afetfs themselves. Majority of the deputy
headteachers (78.6%), class teachers (63.8%) afdcts (79.4%) were of the view that

prefects performed their school responsibilitiei.we

Objective two of the study sought to find out th&edence in prefects’ performance of
academic work before and after appointment asfagirel he difference between the 2 mean
scores were however not significant at the 0.08ljlé267) = 1.881, p = 0.061.

Objective three of the study sought to establishittiluence of school responsibilities on
prefects’ academic work performance. The influewes established by comparing prefects’
academic work performance with their school resioiity performance category (poor,

average and good). The results of the comparismwesth that there was significant
difference in academic work performance in favodr poefects who did their school

responsibilities well, F (2,132) = 3.73, p = 0.026.
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5.3 Conclusions

The study makes the following conclusions;

Objective one of the study sought to find out howvefgcts performed their school
responsibilities. The results the study showed iaority of the deputy headteachers, class
teachers and prefects were of the view that prefpetformed their school responsibilities
well. On the basis of these observations, it wakkmed that prefects perform their school

responsibilities well.

Objective two of the study sought to find out th&edence in prefects’ performance of
academic work before and after appointment as #gireThe results of the study revealed
that the difference in performance of academic woekore and after appointment as a
prefect was not significant. The conclusion dravant this observation was that a student’s

academic work performance is the same whether afggbas a prefect or not.

Objective three of the study sought to establishittiluence of school responsibilities on
prefects’ academic work performance. The resulthefstudy revealed that performance of

school responsibilities positively influence prete@cademic work performance.

5.4 Recommendations of the study
The following recommendations are made following findings in the study:
i) That there is need for the school administrationtrmin prefects (after their
appointment) on leadership and study skills.

i) That there is need for the school administrationl &achers to provide more
motivation (incentives, rewards, issuance of lgagnmaterials) to prefects so that
they can study thoroughly and attain good gradesclass tests and national

examinations.
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iii) That there is need for the teachers to provide démhdeaching and academic
counseling to prefects so that they can attain ggades in national examinations for

entry to higher education.

5.5 Recommendations for further Research

The following issues came into light whitlay warrant further research. These are:
i)  Further research should be conducted tositigate influence of school
responsibilities on prefects’ academic woeekformance in public boarding

secondary schools.

i)  Further studies need to be carrietitounvestigate influence of school factors on

prefects’ academic work performamcpublic day secondary schools.

(ii.) Further studies need to be carried ountcestigate influence of gender
factors on prefects’ academic work perfance in public day secondary schools.
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APPENDICES
APPENDIX A

PREFECTS’ QUESTIONNAIRE (PQ)

Instructions: Give your response by providing asvear in the space provided/placing a tick
in the appropriate cell. There is no right or wr@mgwer.

Part A: Bio-data

1. Gender: Mal¢ | Femalg¢ |

2. Class: Form 8 ] Form4 ]

3. Prefect for: Library[ ] Games|[ ] Dmghall[ ] Anyother specify-------------

Part B: Performance of a prefect’'s responsibility

The items in the table below are your responsikdias a prefect in the school. Rate how you
have performed these responsibilities, use thengseale.
SCALE:
Poor (P)
Average (A)
Good (G)
Very good (VG)
Excellent (E)
No Responsibility Rating

Poor | Average| Good | Very | Excellent
good

4 Taking roll calls

5 Reporting absentees

6 Awarding minor offences

punishment
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Organizing cceurricular activities

8 Drawing up students’ duty roster

9 Ensuring that all students follow
school rules/regulations

10 | Presenting students’ issues |to
school administrators for attention
and action

11 | Welcoming and Inducting new
students to the school

12 | Coordinating performance of
cleaning activities

13 | Maintaining high standards of
cleanliness in the school

14 | Maintaining order in class

15 | Other(specify)
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Section C: Performance of academic work BEFORE appontment as a prefect

The items in the table below are about how you hmeaen performing your academic work in
the school. Using the given scale, rate your perémrce before your appointment as a
prefect.

Scale Poor (P) Average (A) Good (G) Very Good (VG) Exdeent (E)

No. Item Response

Poor | Average | Good | Very | Excellent
Good

16 | Set academic goals with realistic

chances of success

17 | Develop interest in learning

18 | Attend lessons regularly

19 | Actively participate during lessons

20 | Perform your laboratory assignment

[72)

21 | Visit the library whenever the need

arises

22 | Develop good study skills and habits

U7

23 | Prepare personal study time

24 | Follow the prepared study time

25 | Do all the class assignments on tim¢

D

26 | Sit for all the test/examinations @as

scheduled

27 | Use the tests/examination results | to

plan for academic progress

28 | Manage time well (balance academic,
co-curriculum and your
responsibilities as a prefect)
29 | Other (specify)
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Section D: Performance of academic work AFTER appaoitment as a prefect
The items in the table below are about how you hmeaen performing your academic work in

the school. Using the given scale, rate your peréoce after your appointment as a prefect.

Scale Poor (P) Average (A) Good (G) Very Good (VG) Exdeent (E)

No ltem Response

Poor | Average | Good | Very | Excellent
Good

30 | Set academic goals with realistic chances

of success

31 | Develop interest in learning

32 | Attend lessons regularly

33 | Actively participate during lessons

34 | Perform your laboratory assignments

35 | Visit the library whenever the need arises

36 | Develop good study skills and habits

37 | Prepare personal study time

38 | Follow the prepared study time

39 | Do all the class assignments on time

40 | Sit for all the test/examinations |as
scheduled

41 | Use the tests/examination results to plan

for academic progress

42 | Manage time well (balance academic, co-
curriculum and your responsibilities as a

prefect)

43 | Other (specify)
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44. How has your appointment affected your acadevoik?

45. How is your performance in tests/exams sineg gppointment as a prefect?

THANK YOU FOR YOUR CO-OPERATION
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APPENDIX B
CLASS TEACHERS’ QUESTIONNAIRE (CTQ)
Instructions: Give your response by providing an answer in gfaes provided.
Part 1: Bio-data

1. Class teaCher Of fOIM . ... e e e e e e e,

2. Duration (in years) as a class teacher in the@c..........ccccceeevviiiiiiiiiiiieecceeee,

Section II: Performance of prefects’ responsibilites and academic work

3. How many school prefects do you have in youss?a..........................

4. Using the scale: Poor (P) Average (A) Good (&gry good (VG) Excellent (E) rate the
school prefects in your class in the following area

a. Performance of prefects’ responsibilities .......................

b. Performance of academic work (e.g. attendingsels, active participation during lessons
5. What changes in academic achievement have yizedmf students in your class since their

appointment as SChoOol PrefeCtS? ...

6. What complaints about prefects’ performanceéneirtresponsibilities have your received?

8. In your view do prefects’ responsibilities atfélweir performance of academic work? .........

THANK YOU FOR YOUR CO-OPERATION

75



APPENDIX C
DEPUTY HEADTEACHERS’ INTERVIEW GUIDE (DHTIG)
1. Introduce yourself and explain the purpose of titerview
2. Seek information on how the school prefects petftreir responsibilities

3. Make inquires about academic achievement trendtudints before and after

appointment as a prefect (also examine tests, egata¥

* Before

4. Make inquiries about performance of academic woflstudents before and after

appointment as a prefect

* Before

5. Find out the challenges faced by prefects in testms

» Performance of their responsibilities as schoolquts

* Performance of their academic work

6. Request the Deputy Headteacher to recommend whdiecdone to deal with these
challenges

» Performance of prefects’ responsibilities

» Academic work performance
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APPENDIX D
PUBLIC SECONDARY SCHOOLS IN NAKURU SUB-COUNTY
National Schools
Nakuru High School

Nakuru Girls

County Schools

Afraha High School

Flamingo Secondary School
Langalanga Secondary School
Menengai High School

Nakuru Day Secondary School

District Schools

Crater View Secondary School
Hillcrest Secondary School
Kelelwet Secondary School
Kenyatta Secondary School

Lanet Secondary School

Moi Secondary School

Mogoon Secondary School
Mwariki Secondary School
Nairobi Road Secondary School
Nakuru Central Secondary School
Nakuru West Secondary School
Natewa High School

Ngala Special Secondary School
Rhino Secondary School

St Mary’s Girls Secondary School
Tumaini House Secondary School
Uhuru Secondary School

Upper Hill Secondary School
Source: Nakuru District Education Office (2013)
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APPENDIX E
LETTER OF INTRODUCTION

Nancy Hiuko Kabugi

Department of Curriculum,

Instruction and Education Management
Egerton University

P.O. Box 536

Egerton

Dear Sir/Madam,
RE: PERMISSION TO UNDER TAKE RESEARCH IN THE SCHOOL

| am a post graduate student at Egerton Universigm undertaking a research entitled

“Influence of School Responsibilities on Prefectg€ademic Work Performance in Public
Secondary Schools in Nakuru Sub-County, Kenya”.pude Headteachers, form three and

four class teachers and selected school prefetiteaninvolved.

Please note that any information given will be tedawith utmost confidentiality and will
only be used for the purposes of study.
Thank you in advance.

Yours faithfully,
NANCY H. KABUGI (MRS)

(Researcher)
Contact- 0722488002
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APPENDIX F
RESEARCH AUTHORIZATION LETTER (NACOSTI)

¥ REPUBLIC OF KENYA

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787, 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

owre:  NCST/RCD/14/013/651 pate: 16™ May, 2013

Nancy Hiuko Kabugi
Egerton University
P.O Box 536-20115
Egerton

RE: RESEARCH AUTHORIZATION

Following your application dated 20" April, 2013 for authority to carry out
research on “Influence of school responsibilities on prefects’ academic
work in public secondary schools in Nakuru District, Kenye.” | am pleased
to inform you that you have been authorized to undertake research in
Nakuru District for a period ending 31" December, 2013.

You are advised to report to the District Commissioner and District
Education Officer, Nakuru District before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

DL coceent,
SAID HUSSEIN
FOR: SECRETARY/CEQ

Capy to:
The District Commissioner

The District Education Officer
Nakuru District
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APPENDIX G
RESEARCH AUTHORIZATION (MOE)

MINISTRY OF EDUCATION

Telegrams: “LEARNING” DISTRICT EDUCATION OFFICE

Telephone: 2216529/2216563 NAKURU DISTRICT

When replying please quote P.0O. BOX 1028
NAKURU

NKU/ED/122/VOL.II/{165) 20th June, 2013

TO WHOM IT MAY CONCERN

RE: RESEARCH AUTHORIZATION
NANCY HIUKO KABUGI

The above named who is a student at Egerton University has been authorized to carryout
research in Public Secondary Schools in Nakuru District on “Influence of School

responsibilities on Prefects’ academic work in Public Secondary Schools in Nakuru
District, Kenva.”

Please accord her the necessaty support to conduct the research successfully.

T EDUC KON OFFICEE
iy N?\-I(\.\RU ISTRICT

DAVID K. SABULGONG
FOR: DISTRICT EDUCATION OFFICER
NAKURU DISTRICT.

c.c.

The District Commissioner
NAKURU DISTRICT.

The National Council of Science & Technology,
P.O. Box 30623-00100,
NAIROBL
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