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(iv)
ABSTRACT

Economics as a secondary school subject in Kenya offered at the

h

orm 3 and 4 level is threatened with extinction from the
curriculum mainly due to the poor performance exhibited in the
mational examinations (KCSE) since its introduction at secondary

=chool level within the 8.4.4 curriculum.

Many researchers in the tield of economics have tried to identify

the contributing factors to this poor performance in economics.

This research specifically sought to investigate the availability
and use of economics textbooks in teaching economics and their
appropriateness for this purpose. The problem is that most schools
still use textbooks meant for form 5 and 6 in the former 7.4.2.3
economics curriculum and would therefore not be appropriate in the

present 8.4.4 curriculum.

The study was conducted in Nairobi Province, where only 5 out of a
possible 97 schools in the province offered the subject at form 3
and 4 level. The respondents included economics teachers and

students in secondary schools offering the subject.

Several limitations were faced in this study and mainly the lack of
enough time and finances which limited the conduct of a more
comprehensive study. Most schools have dropped the subject since

the introduction of the 8.4.4 system of education.



(v)
e of the 5 schools in Nairobi province offering the subject, the
f=s=s=archer was denied permission to administer the gquestionnaire in
wme= =school since the students were sitting for their end year

s=wxaminations and KCSE examinations.

from the research a number of factors became apparent to the

researcher.

i. Most of the students taking economics had access to an
economics textbook and used them during instruction.

2. The available economics textbooks were frequently used in
classroom instruction.

- The content in these books is not too difficult for the
students.

4. Suitable illustrations are used in the textbooks to illustrate
the various concepts and ideas of economic theory.

. 1The language used in the textbooks is not tdo difficult for

the students.
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CHAPTER 1

1.0 BACKGROUND INFORMATION

kconomics is an important subject touching on many areas of
life, it contains valuable components of knowledge which contribute
to the development of both the individual economist and the society
in which he lives as he subscribes the ideas he has acquired to the
development of his society.

However, performance in economics has not been satisfactory
mationally (KNEC). This has led to the subject being considered as
hard’'. Moreover it is an optional subject in the B.4.4 system of
education and therefore many students opt for other subjects
perceived to bhe 'easier',

IThe poor pertormance may he attributed to many factors such as
tack of adequale teaching materials, classroom interaction between
teachers and learners and also availability and use of economics
textbooks which constitutes the single most important factor in
determining etfiective teaching and learning of the subject.

This research therefore considered the question of
availability and use of economics texthooks in the teaching of
=conomics in selected schools in Nairobi Frovince,

Economics is a new subject tanght at secondary school level in
the 8.4?4 curriculum. It is offered at forms three and four.

Previously in the 7.4.2.3 educalion system, economics was offered



at the advanced school level, forms five and six. It was a very
popular subject among high school students and there was a wide
range of textbooks available in the market adequately covering the
economics curriculum then. However, since the 7.4.2.3 curriculum
was phased out in 1985 and the 8.4.4 curriculum introduced, few
textbooks have been developed to he used in the teaching of
economics at secondary school level.,

Textbooks provide valuable support for teachers in their day
to day work in classroom instruction. Das (1985):140 pointed out
that most of our teachers will he at a loss without a textbook.
Textbooks prévide a structure within which work in economics can
develop and provide ideas for alternative Aapproaches. However, in
cthoosing which textbook to nse, the teacher must distinguish which
one suits the varying needs of different students and select the
most appropriate one for teaching economics at a particular class.
Parents, teachers and the school administrators need to be well
informed about the various texthooks available and their usefulness
in preparing students achieve set economics objectives,

Textbooks available in most schools are those left over from
the previous 7.4.2.3 system of education, some which may not he
suitable in the teaching of economics at secondary school level in
the 8.4.4 curriculum.

Another issue is whether the available textbooks are being put
to good use both by the teachers and the students in the
feaching/learning of economics.

Bearing this in mind, we need a systematic research in order



‘2 establish the availability and use of economics textbooks in the
f=aching of economics in secondary schools since the use of
=conomics textbooks remain a crucial ingredient in the teaching and

t=arning process of economics.

f.1  STATEMENT OF THE PROBLEM

Pertformance in economics at the KUSK level has been very poor
generally since the inception of the 8.4.14 system and the problem
taced by many schools in the teaching and Jearning of economics is
the lack of suitable textbooks to be wsed in instruction.

Since economics 1s a new subjecl offered al the secondary
school level, in the 8.4.4 curriculum, introduced in 14985, not many
fextbooks have been developed to cover the curriculum adequately.

The aim of this study, therefore was to investigate the
availability and vse of economics texibooks in teaching economics
and their appropriateness for this punrpose. Also the study aimed
al ascertaining whether the books availabhle weyre actually being

made use of in instruoction in the schools.

1.2 UBJECTIVES OF THE STUDY
I'he objectives of this study were as follows:

i. To identify the texthooks available for teaching economics

- To ascertain whether 1he available textbooks were actually
being used.

3. To ascertain whether the content of the said texthooks conform

to the syllabus presented for the particular class (form 3).



To tind out whether illustrations found in the textbooks were
appropriate for the intended purpose.
lo confirm whether the Janguage used in these books |is

appropriate to the students and teachers.

RESEARCH QUESTIONS

To guide the study, the following research guestions were

fermulated:
L Do the schools have an adequate number of economics textbooks

for the teaching and learning of economics?

z. Were the available textbooks being used for classroom
instruction?

3. Does {the content ot the textbooks conform to the syllabus
prescribed for the parvticular class (form 3)7

e Were the illustrations given in the book appropriate in the
teaching of economics?

3. Is the language used, in the lextbooks appropriate for the

students and teachers?

f.% SIGNIFICANCE OF THE STUDY
This research aimed at verifying the availability and use
»f sconomics textbooks and their appropriateness in the teaching of
=conomics in secondary schools.
The secondary school economics curriculum has been criticized

#s being inadequate in meeting the needs of modern times. There

was therefore need for systematic reseaveh so that revision of the



fwrriculum could be worked outl. The preparation of suitable
f=xtbooks and olher teaching materinls Is also basic to any attempt
*f curriculum improvement.

It is hoped that the findings of this study would be of great
*=lp to curriculum developers as well as teachers, students,
parents and school administrators wheo wish to purchase economics
“#=xtbooks to be used in teaching and learning of economics. With
"he correct choices and wse of appropriate textbooks it is hoped
IRat this would result in tmprovement of performance in pconomiés

#' secondary school level.

£.5 LIMITATIONS OF THE STUbY

#me= to the low number of schools offering the subject, the
Fesearcher managed 1o get data from 4 schools of the /R offering the
smbject in Nairobi Provinces, (Appendix E). In one of the schools,
%= school administratlion denied the anthor permission to conduct
%= study in the school.

Another limitation was the number of students enrolled for the
smbject at form 3 level which was very low compared to other
sk jects. This is due to {the perception thalt economics was a

S3rd’ subject and the students theyvefore opted to other subjects,
Sik= commerce which are perceived to be "easter ',

Under these circumstances thevefore, generalizations may not
== accurate,.

Lack of adequate funds and enongh time limited the conduct of

® mere comprehensive study.



The study were conducted towards the end of third term when
most schools were busy with end year examinations that is late
October and early November. The form fours could not be approached
to fill the questionnaires as at the time they were busy with the
KCSE examinations, this left form three's to i I | the

questionnaires,

1.6 ASSUMPTION UNDERLYING THE STUDY

Various basic assumptions were made in this study, namely

that:

a) The students gave honest information without the
influence of their teachers. Their responses were
assumed to be genuine and without hias

b) The students are homogenous and that information obtained
from the selected schools could be generalized to be
representative of the whole of Nairobi Province.

The researcher feels that the findings should not be

#=neralized to the whole country since this would require testing

a larger scale before generalizations can be made.



CHAPTER 2

2.0 LITERATURE REVIEW

2.1 STATUS OF ECONOMICS EDUCATION IN KENYA
The introduction of the 8.4.4 education system and {ts
curriculum prescriptions initiated some innovative changes across
the entire education spectrum in Kenya. One of the curriculum
design elements that has undergone for reaching changes is content
al all levels of the education struclinye, Certain subjects have
been antroduced at education levels wheyre they were nol taught
betore., Simitavliy, the content of most of the subjoects had to be
moditied with the aim of meeting the learner’'s capabilities and
“xperiences. This however, has raised more questions than answers.

One such svbject is ecconomics in secondary schools.

Prior to 1485, economics had vemained a subject tavght in
forms 5 and 6 of the high school segment of aducation. The
syllabus used and mode of examination remained a replica of those
that were used in Britain for a Targe parlt of this period,

The expansion on the teaching of the subject in Kenyan schools
‘m the 1960's and 1970's faced prohlems such as shortage of trained
f=achers for the subiject, avgnment against intvoducing the subject
w=iaew undversity level and the general feeling of prospective
Simdents thal economics was a diftienlt subject to study.

Fottowing the introduction of economics at form 3 and 4 in

s in the 5.4.4 education system, a phenomenal expansion in Lhe



number of students taking economics was originally witnessed. The
1990 KNEC examination report put the enrolment figures to bhe 25,385
taking economics oul a total candidature of 131,809 students at the
KCSE in 1989, This figure, according to the same source, rose to
26,130 out of 133,240 total number of candidates.

trom these fiegures it can be noted that the number who took
cconomics was 1L4Y.2% in 14984 and 19.6% in 1940,

However, these numbers later drastically dwindled to  an
insigniticant numbey as schools starvted dropping the subject.
Bosire (14941) points ovt that cconomics seems o be a thorn in many
schools that are offering Iit. Most teachers seem to be quite
uncertain on whethey to ofter il or not. Statistics indicate thal
a fairly large number of schools have abandoned the subject. Very
few students have rvisked to opt for il. The few sludents studying
economics, and the few teachers teaching it, seem to be having so
tar vnresolved problems touching on the instruciional methodology
to use and the scopr of contenl Lo cover, Most of those who have
dropped the subject, ov arvre conlempiating to do so, argue that the
subject is too difficvlt, too abstvact tor that level of edncation
and that age ot studenis.

fxamination results 1989 and 19490 seem to confirm such

allegations.



lable 2.1 KUSE Performance
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improve or maintain their reputation in the national examination
merit grading.

This view is also shared by Akamporia (1988:vii) who says
"...economics iIs certainly an interesting subject but 1
mus t caution the students that it Is by no means an easy
one"

such sentiments are reflected in the performance of economics

in the 8§.4.4 curriculum and arguments have been put forward that
the reason for the poor pertormance lack of appropriate textbooks
which have yet to be developed to cover the form 3 and 4 syllabus
adequately.

According to Lee (147b:125) on new subjecls:

The reality of the situation in schools 1is that new
subjecls have a difficult time becoming established and
unless strong and valid claims are made for the subject,
it is unlikely that it will find widespread favour among
educationists for its inclusion in the common course.

Ihis could explain the problems faced by economics as a new

subject offered at forms 3 and 4 in the 8.4.4 system of edvocation,

2.2 VALUE OUF ECONUMICS AS A SECONDARY SCHOOL SUBJECT

Kerich (1990) noted that economics is valuable because of its
body of knowledge, facts and concepts which provide tools for
economic analysis such that learners are able to understand the
cconomic environment in which they live, as well as interpret the

consequence of various resunlts within his environment.

10



Kerich (1990) continues to add that economics has some value
in preparing one for a varcation by eqguipping him with an
understanding of the fundamental economic problem of scarcity and
the need to make sound choices between alternatives.

Economics provides rigorous intellectual training since is has
a distinct content and method of inquiry.

At secondary school level, teaching economics provides a base
for further education in economics and related disciplines. At the
same time it directly contributes to citizenship training in the
economic dimension.

Economics gives the student an understanding of the world
outside school as well as imparting on him an understanding of the
insistent present.

Economics acts as a bridge between the pure arts and the pure
sciences thus making students more diversified in thinking and
capable of deductive reasoning, and testing propositions
empirically by adopting methods of inquiry typical in both the
physical Sciences and pure arts.

Other scholars have also pointed out various other values of
economics. One of the strongest reasons for introducing economics,
according to Lee (1975) is in order to foster understanding of the
pupil in the economic dimension of the environment in which he
lives as a consumer and at the same time as a producer., The
educational and civic values of economics for everyman have won
international acceptance.

Amacher (1983) also pointed ont that economics deals with

1



vital current problems such as intlation, unemployment, monopoly,
economic growth and so on. It is a problem based social science
and the problems with which i1t s especially concerned are among
the most disturbing in our age, They {ill the newspapers and
pervade our politics. The relevance of economics goes on to relate
to personal problems such as one's job, wages, unemployment, cost
of living and so on.

Economic theory forms the basis of political decisions the
world over, such that, world leaders neend to have economic advisers
to enlighten them on the economic issves they deliberate on and
these attect every persen in their countries. Wrong economic
decisions can sometimes spell out alot oi problems o the
governments involved. Politicians therefore need to understand the
protfound ettects the economic issues have on the world.

Leonomics, being a very valuable subject, then, all efforts
should be made lo increase ils popularity and solve the problems
that now threaten the subject at secondary school level in Kenya

with extincltion.

2.3 TEACHING ECONOMICS

Both the 1964 Ominde Commission and the 1976 Gachathi report
noted and stressed the value of economics for seocondary school
sludents., Whereas the tovmer recommended for Lhe introdouction of
the subject in high schools to prepare students for administrative
and managerial tunctions in the economy, the Jlalbter seemed more

preocccupied with the rote the subject could play in the vocational



and technical education in the proposed system of education.

The aims of teaching economics as suggested by lee (1975)
include intellectual training, preparation for citizenship and
vocational training for a business career.

The methods of teaching any subjerel would be dictated to a
considerable extent by the nature of the subject and the aims for
teaching it. Lconomics edoeators, like other edvcators, have
imereasingly come to rvecognize the need to acltively involve the
tearners an the  Jlearning process., Ihere dis also a growing
appreciation that for etfeciive presentation of the materials to be
tauvght, tleaching aids or vresources mwst bhe inco operated by
teachers in their instruction. Fheve is certainly no single
teaching method nor teaching strategy that could bhe prescribed for
all economics classes.

Ryba (1875) asserls thal no formula for leaching success could
ever be offered, no teacher who sought to depend exclusively on the
advice ot others could reasonably hope to make the best ot his
sttuation,

Un the same note, Oliver (1953:28-29) noted 1Lhat on many
vcecasions, tearning is not so muech a process of adding to former
experience as il is a process of ve ovrganizing and vebuilding theye
experiences.

Instructional aids also play an important role in any
teaching. 'Thus economics texthooks used play an instrumental part
of any bid to teach Lhe subjecl. However, Binning (1952) noted

that although it may be stated that the texts presented a meager

i3



treatment of the subject, this may be conceived as an opportunity
for the teacher to enrich and supplement it. At the same time it
is important to note that for effective teaching, economics
teachers need to refer to local examples in order to concretize the
economic concepts being taught.

Economics teachers need to 'pubt their best foot forward' in
their gquest to teach the subject in order to ensure better
performance and thus revitalize the subiject in secondary schools in

Kenya.

2.4 USE OF ECONOMICS TEXTBOOKS IN TEACHING ECONOMICS

The textbook is considered synonymous with schooling. Lt is
the most influential factor in determining the content and the
approach of teaching. As Dbas (1985) put it, most of our teachers
will be at a loss without a texthbook. The textbook helps the
teacher in teaching systematically.

However, some educationist disapprove of the use of textbooks
because of their misuse and overuse. Overdependance on the
textbook limits the advantage of its use. Therefore the textbhook
should never he allowed to dominate any teaching programme and
should be looked at as one of the many devices available to the
teacher to aid his teaching.

Das (1985:141) asserts that

a textbook, however carefully prepared, cannot be
perfect and it is impossible to incorporate all the

aspects demanded. Moreover, a textbook is opbt to get

14



out-of-date if not revised regularly.
This fact is specially true tor a science textbook since scientific
knowledge and its application increases everyday. The same goes
tor economics which has heen said to be a science, as Raynolds
(1Y985) put it that economics is a semi-solid subject, not as
preclise as the natural sciences, but more 50 than most
nonscientiftic subjects. The solidity according to Raynolds (14985)
comes trom the facl that economics deals with relations among
quantities, which ave usually measurab|e and quantitative relations

Fend themselves (o mathematical expression,

¥ "

ithe caveal "other things heing equai has always been used as
a snield to insulate economic theory, science as i1 may bhe, from
the real world, thus seriounsly restricting its usefulness. As the
numbeyr ot "things being equal” dwindles in the face of today's
complexities the realism of the theory declines in parallel. Thus
the growing complexity of our domestic fconomy and the increasing
interrelatedness of the worlds many economies are steadily eroding
the applicability of much of our existing economic theory.

kEconomics is therefore plagued with constantly changing
application o1 concepts, some of which become abstract in the
present §ilmes. Ihis means that economics texthbooks need to he
revised frequently, at least afler every H years, in order to be
currently applicable with the times,

ITextbooks teaching together wilh Jecture method are the two

oldest procedures in teaching. However today the lecture method is

generally held in disrepule especinlly al secondary school level.

—_
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Textbook teaching has also been criticized because it is associated

with the memoriter method of learning. As Binning (1952:52) put it

... ihe method used was to insist that historical material be
firmly tixed to the memory..." in this method, mere memorization ot
subierct matter was the chiet end of education and little or no
attention was given to comprehension or understanding.

Generailly the Lype condemned foday is the one in which pupils
recite to the teacher the facts memorvized from the book, such that
ithe facts become ends in themselves and not means to an
understanding. This 1s according to Rinning (1852) while Das
(1985) agrees that the tlext book is a means to an end and not an
end by itself.

Thus the text book should bhe used to gain understanding of
concepts in economics and not to he used solely to teach since
other aids to teaching shounld be employed as well.

ihe rote of the text book in an pconomics class cannot he
unaerplayed, it is » major tactor in determining what toptcs are
taught and how they are taught. The texthook often dictates the
scope, sequence and even the pace of the economics programme.
Besides being a powerful tool in determining whether new topics are
included, its importance increases i{f instrvction is inadequate.
Curriculum is not determined on the texthooks but materials in
texthooks should come from the curriculum,. Iin some cases the
textbook becomes the key in class instead of becoming the servant

of the teacher, this is however not an ideal situation.



The role played by the economics textbook in teaching of
economics is wvery important because it provides reference for
necessary instruction that cannot be provided by direct experience
or by visual aids and classroom instruction. 1t also aids the
teacher to plan, prepare and write complete merits and daily
lessons as well as providing a useful aid to sequential approach in
the study of economics. The textbook provides the basic and
sometimes the only resource to those many schools which are limited
in resources such as library books, periodicals, journals, concrete
aids, and so on. Finally, the textbook acts as a storehouse of
economic facts, theories, formulae and definitions to which
reference can be made freguently.

Being a very crucial instructional aid, Binning (1952) has
suggested better ways of using an economics texthook. In his
suggestions, one plan is that in which the pupils and the teacher
study the textbook together. The lLeacher can show his class how to
use and get the most out of a texthook.

Another plan is to use the textbook in a topical procedure.
In this, the pupils study the lesson in order to master topics.
Almost all classroom teaching methods can be used with the text as
3 basis of study.

Much good teaching has been accomplished with the used of a
single textbook, some have advocated the use of more than one

ftextbook in the subject.

17



ISE_OF A SINGLE TEXTBOOK

It is sometimes argued that good teaching is impossihle if the
pupil is 1limited to a single textbook. It is true that
supplementary and collateral reading can be of great value to the
pupil, but it is also true that much excellent teaching has been
done with a single textbook.

the use of one texthook has been criticized on many grounds
one ot the chiet objections, accovding to Binning (14952) is that
1t tends to inculcate in the children a reverence anthoritativeness
ol the printed page. Pupils will accept the authority of the book
As tinal and will form a habit of accepting withoul question
everything they see in print,

This view might however be due more to poor teaching than to
the use of a single textbook.

Each teacher should he an aunthority in his subject and his
pupils should regard him as such, Binning (1452) suggests that the
Lteacher should himself have a viewpoinl other than that of the
textbook which gives a single view point. The teacher should
theretore bhe able Lo challenge any innacenrancies in the text and
give varvious interpretations of other anthors. In this case, more
rood would probably be done than exposing the pupil to 2 or more
textbooks.

Ilhe root ot the trowble lies in the {fact 1hat teachers
themselves follow the texts too closely,. In teaching economics,
therefore the teacher must avoid too close adherence to the text.

It may also be claimed that the texts abounds in vague

18
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generalizations but it is the teachers duty to see that these are
made plain to the learners.

Another is that it may be stated that the text presents =a
m=ager treatment of the subjerct, this may be conceived as an
spportunity for the teacher to enrich and supplement 1t.

After all objections have been considered, the conclusion may
5= that most of them must be laid on the door step of poor teaching
rather than accounted for by tlhe use of a single texthook. Even
=ith the best text, the teacher will have to bear In mind
ronstantly the aims that he has set up for his course. With the
text at hand and the aims in mind, he will map out his work for the
year, laying strategies of achieving his objectives using the text
and any other supplementary material that may be available.

It should be noted that most schools lack resonrces and will
thus not be able to afford a number of textbooks and therefore the
teacher has to make do with those at hand to achieve his ohjectives

and aims in teaching economics.

2.6 THE USE OF SEVERAL TEXTBOOKS

There is a tendency today in part of some teachers to make use
of several texts and references especially so when they are
available to the teacher. Here, no one book is emphasized to the
disadvantage of others.

Many advantages are claimed for this plan. The first is that
it overcomes the objections of puplls regarding the textbook as a

final authority as well as ensuring a hetter treatment of the
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various topics as no lexlbook adequately treats every one of its
divisions or topics. This however calls ftor a teacher with
extraordinary organizing abitity to suceeed. On the hands of the
average teacher, the resulis may prove unsuccessful coupled by Lhe
tact that teachers have a heavy workload of any one time.

ihere is the danger ot learners, especially at secondary

school level, being saturated with, as Binning (1452:77) ... calls

it, a super - abundance ot facls that may confuse rather than
enlighten them. He continues to say
... new material becomes significant only when the learner is able

to integrate it on the background he already has".

The background of a  secondary school pupil is often
insutficient so that he cannot assimilate the many facts with which
hee 1s contronted, b.conomics being a subject otfered at torm 3 and
4, it can be noted that the business education course taught at
torms | and 2 lays an insutiicient background tor economics in form
4 ana theretore pupils become mentally confused and disgusted with
the subjecl since they meel abstract concepls in economic theory
which are largely divorced form reality.

In using several textbooks, the teacher should, at the
beginning of the course, take some time to discuss the content and
the readings to be made from the various books and point out the
most Important readings and what combination is best. This will
increase the prospects of a hetter classroom discussion since there
are many texts to read and authors ditfer in their approaches to

drtt1erent topics., ihe tleacher should take precavtions nol lo give



pupils material which is beyond

have a wide knowledge of

succeed.

2ol

their

economics and

comprehension. He should

plan carefully in order to

SELECTION OF ECONOMICS TEXTBOOKS ~

A wide selection of texthooks available poses problems for the

leacher, In order 1o seleclt Lhe recommended text, the teacher
needs to give serious consideration lo the qualities a good
ccanomies text should have in order 1o come up with one or two
which the learners can be asked to buy or the school to buy. This
IS an expensive venture and requires obirctivity when evaluvating
these texts., in the past, the selection of Llexthooks was generally

ntluenced by the personally ot lhe texthook salesman,lt he general
Appearance of the book, the price of the book or a subjective
evaluation ot it. This is according Lo Rinning (1952:78) while Lee
(149765) has come up with some criteria for evaluating these
textbooks. He suggestis that in selection, the teacher could rely
on book reviews which appeay in newspapers and journals. However,
there arve some drawbacks and the most important deticiency of
reviews as prime guldes for the teacher in this case arise out of
their brevity and in particular the virtual absence of comparisons
heltween the book under vreview and exlisting competing texts.
Nesirable qualities ot a good economics textbook which the

teacher might need (o consider include:
Ithe  Lopies  should  be appropriate in terms ot interest,
ditficulty and usefulness to the Jearner as well as being in
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harmony with the correct curriculum emphasis. In this case they
should be those that will attain the objectives of the course and
tit the sequence, building on the previous course and preparing for
Lhe course to follow.

Un the other issue of coverage Less (1975) asserts that the
coverage ot a textbook must primarily veflect the syllabus of the
examining body, as well as the type ol examination for which pupils
are being prepared,

The economics content must he correclt, the structure of each
topic should he clear and concise, The level of vigour and
precision should he appropriate to the course. The content
according to Das (14985), should be appropriate for the age level of
the pupils and should conform to the syllahus prescribed for that
particular grade,. He continues to add that the content should be
up to date and be velaied 1o the everyday life and experiences of
Lhe pupils, Ihe content selected shonld be consistent with the
pupils needs interests and previous background and shouldn't he tono
ditticullt tor the majority ot pupils. The dlopies should be
ttlustrated wilth diagrams, pictures and charls plus include local
examples to enhance better understanding by students.

The narrative or language shounld he readable and
comprehensible, With abstractions and symbols made meaningful .
This should be interesting and provoking with definitions and
explanations stated using only those terms that the students can be
expected to understand.

On the trealment ot content Lee (1975) suggests the qualilies
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that a good textbook should possess are lucidity, accuracy and
suiltable ordering and the treatment must be stimulating for the
reader ., However, its important ftor the teacher to note that
tucidity and clarity may be obtained at the cost of
oversimplitfication which is undesirabhle., The quality of lucidity,
perse is, moreover, essentially one of style, on which opinions
must be expected to vary and hence heve there is the subjective
element ot assessment.

The question oi the order in which material is presented is
one  upon which opinions may reasonably vary and there is a
presumption in tavour ot a texl which otters the most flexibility
tor the individoal teacher., It is worth emphasizing that the
questiron ot order ot treatment is nol unrelated 1o whether a
student tinds that a pavticular book stimuniates his interest in
cconomics.  As Lee (187H:303) pul it ", .., the sooner and the closer
economics can be related to the experience of a student the more
interested he is likely to become in what he is learning

Other considerations that must be made in textbook selection
include design fealure such as spacing and headings. Many learners
naturally tend to favour extensive use of headings, sub headings
and summaries, LLee (1975) holds that even s0o apparantely
superficial a matter of 1he way in which the subject mater is
divided up this can bhe of mense impoviance. lllustrations in the
books must be clear, accurate and directly vrelated to the textual
paragraph 1n which they ave ftully explained. Sltatistical tables

should alse be carefully presented and theiry relevance to textnal
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arguments made absolutely clear. The textbooks should also have a
zood index in articulation. A close look at an index often
provides a fair gulde to the care taken by an author.

Since a good textbook provides not only the contents but also
determines the method of teaching, a texthook thevefore occupies an
important pilace in the classroom situation. Therefore, economics
teachers should bhe tamiliar with the purpose and function of a
texibook and the principles ot splecting a good textbook. Das
(14850 points out that a gootd texthook saves the teacher much time
and energy preparing his daily lessons, it siimulates thinking in
the mind of the Learners besides ﬂupblyinz necessary information.
une of the important purpose of nsing a texthook is to enable the
pupils to gain the power to understand and interpret facts and
ideas presented 1In ecoriomics texibooks. This also helps in self
seducation by indirectly cultivating the reading habit.

Indeed as as (19865 :142) asserts, A bad textbook is
detrimental to the etiective learning of sclence, its better not to
nave any textbook rather than a bad one.
this can be appiied in the teaching and leavning of economics, more
so al secondary school level .

Binning (i14bh2) has given a simple but cnmprehnnsive scale for
svaluating textbooks in social studies which can greatly atd
peconomics teachers Aas they evaluate the textbooks avalilable for
teaching economics. Refer io appendix . 1f used, this can aid in
the selection of economics textbooks in order to be used in the

process ot economics instructions.
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CHAPTER 3
3.0 METHUDULOGY

3.1 POPULALTIUN AND SAMPLING

Ihis research projeclt involved a survey of the available
economics textbooks, and their uwse in economics instruction in
secondary schools in Nairobi Province.

The population constituted all the Y97 secondary school in
Najrobi, while sampling was done through non probability sampling
centering on the schools offering the subject at form three and
tour., IThis was done to alleviate the problems mentioned earlle; of
tew schools otfering the subject.

tne sample was drawn trom b schools namely

1 Jamuhuri sSecondary school

# Parklands secondary school
3 Aga Khan High school

%+ Nairobi school

] Saint Mary's school Nairobi

However, data was not collected from the last school due to
to administrative difficulties,
The rnsnarch design used was survey research using
questionnaires, on the availabllity and use of economics texthooks.
From an intended sample size of 60 sludents, responses were
got from 4% students from the four schools aforementioned.

ine various textbooks vsed were fhen examined to compare the



content with the required coverage from the syllabus.
4.2 DEVELOPMENT OF INSTRUMENT

The instruments used were questionnaires targeted at students
and teachers this was developed by the author and approved by the
supervisor of this projects ensuring validity and appropriateness.

Besides the questionnaire, informal interviews were conducted
with the teachers o1t economics in the schools visited,

Fhe questionnaires wore admintstered on students and teachers
and entailed Lhe toliowing seclions.

tivst was the backegvround information on the book wused by the
students tor economics instruction. As well as whether (he
students had a copy ot the texthook mentioned or had access to one.

secondly the trequency of use of these texthooks was examined.

The third part evaluated content of the textbook with four
items, the responses were hased on a H point scale of strongly
disagree, disagree, undecided, agree and strongly agree.

The fourth section sought information on whether the
illustrations used were Appropriate in teaching/learning rconomics.
Ihe responses variod form ﬁxnn]lnnl. very good, good, fair and
Pooy

Finally the questionnairve had a section on the language used
In the textbooik. lhis section had 4 items as well, on a 6 point
Seale of strongly disagroe, disagree, nndecided, agree and strongly

AEreo,

The respondents were required 1o tlick against the most
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appropriate space provided.

3.3  DATA COLLECTION PROCEDURES

Ihe tirst step here was a visit to the Deputy Provincial
Inspector ot schools who provided a list of schools in Nairobi and
tdentitied those which otiered economics as a subject at secondary
school levei,

the researcher then visited the schools fdentified and sought
permission to conduct the research from the respective school
administrators. Where permission was torthcoming the researcher
went ahead and administerved the questionnaive personally in liaison
with the respective cconomics teachers within the schools.

The researcher explained of the intent and purpose of the
study to the headteachers and the teachers who were asked 1o
explain to the students the same. e researcher then administered
the questiionnaives as soon as they finished.

the reseavcher took time to talk to the various teachers of
the subjgect in the schools to tinding ont any other issues Lhat may
not have been covered in the questionnaires .,

Ihe complieted questionnaires were lhen gathered ready for

analysis.

4.4 DATA_ANALYS1S AND INTERPRETATION OF RESULTS
Raw data obtained from the field was organized in tabular form
and percentages calculated. Each item in the questionnaire was

2nalyzed on its own, due to differences in the mode of response.

2



Items based on

analyzed

order of

the same concept were grouped together and

fogether. The tindings theretfore iolldw the systematic

the research questions.
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CHAPTER 4

RESULTS AND DISCUSSIONS

4.0 RESULTS AND D1SCUSSION FROM THE STUDENTS QUESTIONNAIRE

The students questionnaire was divided into 4 sections,

namely:
A Availability of Economics  textbooks for teaching
economics and for classroom instruction
B Content of Economics textbooks used for instruction
& Illustrations used in the textbooks
D Language used in the texthooks
4.1 Availability of Economics textbook s for teaching Economics in

secondary schools.

The first item in this section songht to find out the economics
textbooks used in the schools for teaching and learning purposes.

The main texts used by students were as given in table 4.1 below
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Table 4.1 Economic textbooks available in schools.

Title No. of Perce-
students tage
%
1. KIE (1990) Secondary Business 18 37.5

" Education- Economics: Nairobi:
Jomo Kenyatta Foundation

2. Saleemi N.A (1981). A textbook of 12 25
Economics: Nairobi; N.A.
Saleemi publishers

3. Hussain A. (1986). A textbook of 7 14.6
Economics: E.A. Educational

Publishers, Nairobi

4, Akampuria G.B (1988). Certificate 4 8.3
Economic: Oxford University
Press; New York

5. Livington.I & Ord H.W. (1980) 6 12:56
Economic for Eastern
African; Heinemann, Nairobi

No Book 1 2.1

Total 48 100

Source: Author of this study
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From the table we see that only one student said that he had
no access to an economics textbook and this was reflected in item
two which sought to find out whether the students had a personal
copy of the textbook or whether it was provided by the school or
shared with a friend. This reflected that 97.9% of the students
had access to an economics textbook. However, since the textbook
is the chief aid in teaching and learning economics, as well as
being the major source of information and ideas and with an
adequate number of economics textbooks for teaching and learning
economics we are left to wonder then why Lhe poor performance noted
in the KNEC Examinations at secondary school level. Logically
therefore, it is safe to assume that the poor performance in
examinations is due to seme reason(s) other than the availability

of textbooks used for instruction.

4.2 The use of Economics Textbooks for Instruction

Item 3 of the students questionnaire sounght information from
students on how often the economics textbook, identified in item
one, was used for c¢lassroom instruction. The responses are
tabulated in table 4.2 below based on a 4 point scale in very

often, often, hardly and nolt at all.
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Table 4.2 Use of Economics Textbooks for Instruction

e s o -
Number of Percentage

' students %

! _ ——

i —

: Very otten 14 29.2

|

{n{tan 17 3b.4

|

IHardly 9 18.8

1

:Nnt at all 7 14.6

: v s 3 : | ———— e

=Totai 417 97 <9

!

Source: Author of this study.

Table 4.2 shows that economic textbooks are by and large used
for classroom instruction. Only 14.6% of the students responded to
the negative while the rest 1o one extent or another responded
positively that they used economics texthooks for instruction, that
ts a total of ¥5.4% ot these K4.6% said the books were often or
very oftenly used tor instructions. One student did not vespond to
this item.

Since textbooks are a crucial input in any subject, the use of
those textbooks of economics is very important if performance is to
be satistactory. In fact it has heen said that most teachers will
be at a loss without a textbhook but still, overdependence on or
over-use of the textbook limits the advantages of its use. As is
the case here we can say that the textbooks are not being over-used
since only 29.2% of the respondents say they were used very

oftenly. So in this case the teachers are not overdependent on the
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textbooks. With a higher percentage of students saying that the
textbooks were often used (35.4%) we can sately assume that the
textbooks do not dominate the teaching programmes wholly. However,
With this good use of textbooks, it is still a mystery why the
pPerformances should bhe poor as surely we should expect better
pPerformance with good use of the texthooks. Therefore we should

look into other areas for reasons for this.

4.3 Content of,Economlcs_textbquks used tqr_lns;tunllgn
In this section, respondents were required to give information
on the content of the texthbook used fop classvoom instruction.
Ihere were 4 items in this section that sought for the following
intormation
ltem 1: whether the concepts or ideas in the book are too
ditficult for the students
item z: whether the content in the book ig consistent with
students needs, interests and previous background
information.
Item 3: whether the book contains tests and exercises that
students can do without difficulty
ITtem 4: Whether the content of the texthook conforms to the
syllabus prescribed for the learners class
Ihe statements were based on the 5 point scale of, strongly
disagree, disagree, undecided, agree and strongly agree, the

responses are tabulated in tabie 4.3 below
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Table 4.3 Students opinion on the content of the textbooks.

- - Item 1 Item 2 ltem 3 Item 4
Strongly disagree | 10 | 5 6 2
Disagree 18 9 8 i}
Undecided 11 f3 10 4]

EAgree (4 LT I ! 1.9

E Strongly Agree 3 1o 1.3 13

n s e — - T

Dource: Author of this study

From this table we see that in item one most students felt
that the concepts and ideas presented in the textbooks were not
difficult for them, that is, 28 out of 4% (Hh8.3%). 11 (22.9%) were
undecided in the issue while 9 (18.8%) felt the concepts and ideas
presented in the texthooks being evalnated were difficult for them.
IThese results would sound contrary to the notion that economics as
a 'hard' subject as well as economic theory being abstract the case
here is that the student don't find the concepts and ideas
presented in the texthooks ditficult in general and o¢an be
understood without much problems. Consequently pertformance should
retject this by having students passing with good grades but thisg
is not the case.

ltem two results show that 27 students (66.3%), who
constitute a majority, felt the content of the textbooks was

consistent with their needs, Interests and previous background



information, 7 (14.6%) were undecided while 14 (29.2%) felt
otherwise, Accordingly we can deduce that the content of the
textbooks buiilds wupon concepts developing ideas swvch that a
sequential approach 1is used. Also the books build on preciouvs
background information to introduce new concepts to the learners as
well as taking into account their needs and interests. This would
also reflect on the application part of the subject since what
interests 1learners 1is uswuwally concrete and related to their
everyday life experiences. This would mean that these students
generally felt that the books provide a good account of the subject
which 1s not withdrawn from their everyday experiences. It is
important to note here that the examination at form 4 (KNEC) is

application oviented. [t is therefore hard to understand why the

results should continue to he poor in the subject. We can also
fmply trom the ftindings that the content in the textbooks is
stimutating and instructive, The background information learnt in

business education in torms | and 2 lays a good background for
‘earners who opt tor economics in torms 3 and 4.

ttem three: In general in this item responses were falrly
#istributed such that there was no inclination on either side. We
had 24 students (50%) who felt the tests and exercises contained in
‘he book could be done without difficulty, 10 (20,.8%) were
#ndecided and 14 (29.2%) disagree with this aspects. From these
findings we can say that there is some level of difficolty in the
S Sabject . It is not at all easy. That is if the exercises and

"#sts contained in the bhooks are anything to go bhy. However we
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still remain with bH0% who feel Lhat the tesls and exercises are not
difficult. I'his contrasts with the idea that the subject is a
ditfticult one. 1The conclusions from these findings would be that
the pertormance in examinations can he expected to be average if we
are to use the tests and exercise as an indicator of performance In
national examinations in which case they need to be of a similar
nature.
Item tour: Hore 32 students (86.7%) felt that the content of the
textbooks contorm to the syllabus prescribed for them. 9(18.8%)
were undecided while only ( (14.5h%) felt otherwise. Contformity to
the syliabus 18 a very important aspect any valuvable book should
adhere to. in many cases this will ensvre that learners and
teachers concentrate on areas that are usefnl for their propose and
ensure better pertormance Iin the subject at national examinations.
In summary its worthwhile to note that having a good book is
one thing and adequately using it is another, Therefore teachers
should teach their students on how they can make the besl use of a
textbook, 50 as to attain better grades in the terminal
examinations, (KCSE). A reading culture should be cultivated in
the students to ensure good use of the textbooks and especially so
since they torm a very important instrument or aid in the process

ot instruction

4.4 Upinions ot studenls on the illustrations used in_the
lextbooks.

Results on the views of students on illustrations used in the
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textbooks were as follows in table 4.4,

Table 4.4 Upinions ot studenls on the fllustrations used in the
textbooks
( — I ——
i FPremises Number of Percentage
’ students %
g o o
I Excellent 4 83
Very Good 1.2 25.0
Good 10 20.8
Fair 16 33.3
FPoor 6 125

Source: Author of this study
It is evident from table 4.4 that the illustrations used in

the texthbooks are fairly good., Only a few (6- 12.5%) felt that the

illustrations were poor.
lhese results would imply that {the texthooks contain good
tltustrations Lhat are clear, accurate and directly related to a
textual pavagraphs in which the fllustrations are fully explained,.
tv also implies good draughtsmanship behind the diagrams.
These are invaluable in teaching economics as they help the

students concretize otherwise abstract concepts presented in

economic theory. They also help in revision as the concepts

presented in diagrams can easily be understood without having to
search for a full explanation In the text.

In the above situations therefore and in relation to the



tindings, we can say that with good illustrations the students are
abte to understand economic theory easily using these and logically
therefore examination pertormance shouwld retflect this. However
this 1s not so since we find that examination performance in

economics Is generally poor, we are left to wonder why .

4.5 Opinions of studenls on the language used in the textbooks.

Here respondenls were required to give their judgement on the
language used In the texthooks use for economics instruction. On
a tive point scale of strongly disagree, disagree, undecided, agree
and strongly agree Lhe responses are tabulated in table 4.6

lable 4.hH Approprialeness of language used in Economics textbooks

' TN

ﬁ item | [tem 2 Item 3 [tem 4

!

]

I Strongly Disagree (3 I ] 4
Disagree 24 9 8 8
Undecided 7 S 9 8
Agree 8 27 20 15
Strongly Agree 4 3 6 13

Source: Author of this study
Ltems above sought to establish information given as follows:
ltem 1: the book is ditficult and student cannot use it without
leachers constant supervision.

ltem 2: Students can understand most of the terms used in the
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definitions
Iltem 3: Readability of language used. Whether its
comprehensible, interesting, accurate and understandable.
Iltem 4: lllustrations of topics with diagrams, pictures, charts
ete, which enhance understanding of content and
retention.
Results show:
Item 1: ine results here revealed that most of the students found
the language used to be e;asy and they could easily read the
textbooks without teachers constant supervision. 29 (60.4%) could
easily use the book compared to 12 (25%) who found it difficult.
lhe rest were not sure 7 (14.6%).

In item 2, most students agreed to the point that they could
understand most of the terms used in the definitions. 30 (62.5%)
agreed. While 10 (20.8%) disagreed. The other 8 (16.7) were
undecided. Thus, the terms used were generally nnderstandable to
the students.

In item 3, the language used was thought to be readable,
comprehensible, interesting, accurate and students understand most
ot the concepls presented in the text hooks. We had 26 students
(wd.2%) agreeing with this, 14 (27%) disagreeing and some 4
students (18.8%) undecided.

the last item in this section dealt with the fact that many
topics are illustrated with diagram, piectures, charts etc and this
enhances the students understanding of concepts. Again most

students agree with this statement, 28 in number (58.3%) while 8



(14.7%) and 11 (22.9%) were undecided and disagreed respectively.
From the findings, most students are largely, in favour of the
textbooks used with respect to the language used in these books.
The books are not difficult and can be used without teachers
supervision, the terms used are easily understood by the students,
the language is readable, comprehensible, interesting, accurate and
the concepts are understood. At the same time most of the topics
are illustrated with diagrams, pictures, charts and so on and this
enhances the students understanding of the concepts presented.
Consequently therefore the . students should not have any
problems understanding the concepts and ideas presented in
economics since they have a proficiency in language in this case.

4.6 RESULTS AND DISCUSSIONS FROM THE TEACHERS QUESTIONNAIRE

The teachers questionnaire was divided into 3 sections namely
- avalilability and use of economics textbooks

- content of economics textbhooks

i

language used in the textbooks.

4.7 Availability of economics textbooks for teaching economics_in

secondary schools.

In the first item in this section teachers identified the main
textbooks they use during instruction. These are given in table

4.7 below.
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Table 4.7: Economics textbooks available schools.
Title Number of teachers
1. Saleemi N.A (1981). A textbook of 6

Economics: Nairobi: N.A.

Saleemi Publishers

2. K.I.E (1990), Secondary Business

Education, Economics: 4

Nairobi: Jomo Kenyatta
foundation.
3. Livingstone 1.90rd H.W. (1990)

Economics for Eastern Africa: ' 2

Heineman: Nairobi

4. Akamporia G.B. (1988). Certificate

Economics - New York: Oxford 1

University press.

Source: Author of this study

All the teachers who responded to the guestionnaire had a
personal copy of the text used for instruction.

From table 4.7 above it 1is clear that KIE and saleemi
textbooks are the most popular economics textbooks used for
instruction by teachers of secondary economics.

This was also reflected by the students where the two books
were used by 72.5% of the students.

From this we can infer that the main economics textbooks used
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are KIE and Saleemi books and that they are largely available to
the student as well as their teachers. Therefore the poor
pertormance exhibited in the subject is not due to lack of
textbooks but another reason.

Ltem 4 sought to establish how otten these textbooks
ldentified above were used tor classroom instructions. 10 of the
13 teachers responded positively that they use the textbooks often,
and only 3 said they hardly use them.

The identitied texts are therefore available to the teachers

as well as students and are often used for instruction.

4.8 Content ot Economics Textbooks used tor instruction
In this section, the teachers were required to give
information about the content of the textbooks. This was a
comprehensive evaluation ot the textbook content and was covered in
two parts. In the tirst part the information required was as
tol lows:
ltem 1: whether organization ot topics is in their psychological
sequence in terms of level of difficulty.
ltem Z: whether there is a carefully structured development of
topics ot interest to the pupils
item 3: whether there is a simple logical presentation of ideas
and concepts supported by a careful organization of
examples.
The results were as shown in table 4.8 below. On A 5 point

scale of excellent, very good, fair and poor.
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Table 4.8 (a) Content of economics textbooks used

- Toorn wumeas e B e

I

I ltem 1L ltem 2 ltem 3
kxcellent 0] 0 2
Very qgood 1 2 2
Good 8 4 3
Fair 4 5 L
Poor 0 2 7 i

Source: Author of this study.

From the table we see that the teachers felt the organization
ot topies is in this psychological sequence in terms of level of
ditticult. Most responded telt this was good.

Ltem /4 also shows a positive attitude towards the development
ot topics, most telt this was fairly well done in the textbooks
used.

ltem 3 on presentation of ideas and concepts responses varied
torm excellent to poor. However most felt this is fairly well done
in the textbooks they use.

In the second part of this section, the teachers were asked to
give their judgment on a 5 point scale of strongly disaqree to

strongly agree, about the content touching on 7 issues.

ltem 1 - the content is upto date and concurs with the
syllabus
ltem ¢4 - the concepts imparted are not too difficult for

majority ot pupils
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ltem

Item

l1tem

ltem

ltem

I'ne results are

labie 4.4

content is consistent with pupils needs interests
and previous background

the books contain topics that will attain set
objectives of the course.

the books contain adequate tests and exercises

the books contain extra materials

illustrations given in the books are appropriate in
teaching and learning economics

tabulated below in table 4.8 (b)

content. ot economics textbooks

[tem 1 ttem /2 | ltem 3 Item 4] Ltem Ltem Ttem
5 6 7
strongly I A A !
disagree 0 1 1 1 1 2 0
Disadgree 4 ! 6 | 5 4 6
Undecided 1 0 2 4 ] 1 0
Agree / 5 4 ) A4 4 /
Strongly
agree . 0 0 0 2 2 0
Source: Author of this study

From the table it is clear that the teachers feel that the
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content in the textbooks is upto date and concurred with the
syllabus. Since 8 out of 13 agree to items 1. In item 2, 8
teachers disagree, thus showing they teel the concepts are not too
diifticult for majority ot pupils. In item 3, 7 teachers disagreed
showing the content selected is not consistent with pupils needs,
interests and previous background. In item, 4, 7 teachers agree
that the books contain topics that will attain the set objectives
ot the course. However 4 were undecided on this issue, while only
2 disagree, Item 5 reveals an equal number 6, disagreeing and
agreeing that the books contain tests for evaluation of achievement
and exercise are adequate and of the level the meet students
abilities, This point did not come out clearly going by the
results, Iltem 6 on whether the books contain extra materials to
provide tor an enrichment course and encounrages teachers to try out
tresh teaching methods, similarly an eqnal number, 6, agreed and
disagreed to this. ftem 7 shows more teachers, 1, who felt the
illlustrations given in the books were appropriate in teaching and
learning ot economics. b telt otherwise,

on the whole it becomes clear that the content in economics

textbooks used is appropriate to the learning of economics.

4.9 Language used in_economics textbooks

In this section of the questionnaire teachers were required to
give their judgement on the language used in economics textbooks.
In table 4.9 below on five items, the information required was as

tollows:
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ltem L - whether the book used is difficult to read and cannot be
used without teachers constant supervision

Item 2 - terms used in the definitions are those students can
understand

ltem 3 - The language is readable, comprehensible, interesting,
accurate and at the level of students

ltem 4 - Many topics are illustrated with diagrams, pictures,
charts etc.

The results were as follows:

rable 4.9: Langquage used in economics textbooks
Ltem L Item Z ITtem 3 ITtem 4
Strongly
Disagree 0] 1 1 1
Disagree 3 6 ) 6
Undecided 3 1 L 0
Agree 7 3 4 5
Strongly adgree 0 2 0 1

Source: Author of this study
From the table a number of conclusions can be made. One, that
the teachers teel books are difticult to read and cannot be used
without their supervision since / teachers agreed to item 1.
secondly, ftrom item 2 some of the terms used in definitions
are those students cannot understand since 7 teachers disagreed to

item Z. Thirdly, most of the teachers disagreed to item 3, that
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the language is readable, comprehensible, interesting, accurate and
at the level of students, 8 teachers disagree to this item.
Lastly, trom item 4 more teachers felt that the topics are not
1llustrated with diagrams, pictures and charts, 7 teachers
disagreed to this item while 6 agreed.

Un the whole, while trom the last section it came oul that the
content used in texthooks is appropriate, trom this section it is
apparent that the language used is inappropriate to the students
and can therefore present difticulties to the students in
understanding the concepts presented in the textbooks. This may
explain the poor performance since if the concepts are not
understood them there is the possibility of having misconceptions
and having wrong ideas contrary to those presented in the books.
Teachers should therefore give a lot of guidance to students on how
to use the textbooks and explain the concepts there in , for better

understanding ot those concepts.
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CHAPTER FIVE

CONCLUSION AND RECOMMENDATIONS

SUMMARY
The value of teaching/learning economics in secondary schools
cannot be overemphasized. It is a very valuable subject because,
among other reasons, of its body of knowledge, facts and concepts
which provide the learners with tools of economic analysis such
that learned are able to understand the economic environment in
which they live, as well as Interprelt the consequences of various
event within their environment. Besides this it has some value in
preparing one for a vocation as well as contributing to citizenship
training in the economic dimension. At the same time it provides
a rigorous intellectual training, 1t gives the learners an
understanding of the insistent present besides providing a base for
further education in economics and related disciplines such as
commerce, building and land economics and so on.
Economics is a very valuable subject, but it is plagued with
a lot of problems such that it is becoming an extinct subject in
the secondary school curriculum. It came to the author's notice
during the process of conducting this research that out of 97
schools in Nalrobi Province, only 6, as at the time of the research
(October, 1995), offered economics as a subject, and even then the
number of students taking the subject are very few relative to the
whole student population in the schools and even as compared to

enrolment to other optional subjects like commerce.
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A lot needs to be done to reverse this trend which is mainly
a result of the generally very poor performance in the subject at
the terminal examinations of KCSE in form 4.

considering the central role played by textbooks 1in any
instruction, this research looked at the textbooks used in teaching
and learning economics. The textbook is the most influential
factor in determining the content and the approach in teaching. In
tact, most ot our teachers would be at a loss without a textbook.
It is the most widely used teaching instrument in any subject as
indeed it is in economics next to the teachers oral presentation.

It was with this in mind that the author of this study
embarked on evaluating the textbooks used in the teaching/learning
process ot economics. However it was assumed that the respondents
gave genuine and honest information and that the students selected
were homegenous such that results could be qeneralized for Nairobi
province.

Yome limitations were encountered in this study. The prime
limitation being funds as well as the number of schools offering
the subject being too few. Also the unwillingness by the school
administration of one of the five schools offering the subjects, to
allow the author to conduct his research in the school. Time was
also not on the side of the author since this was limited to the
short period between late October 1995 to mid November 1995 when
the national examinations were scheduled to beqgin. These
Limitations theretore meant that the researcher could not look into

the use ot economics textbhooks exhaustively.
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this as a yardstick we would expect an average performance, on the
subject of national examination. On contormity of the content of
the textbooks to the syllabus 66.7% telt this was so and only 14.5%
telt otherwise with 15.8% undecided on the issue.

in general the opinion of students on the illustrations used
in the textbooks was that there were fairly good, 87.5% of the
respondents telt this way.

With respect to language used in economics textbooks, a good
number of students (60.4%) could easily use the textbooks without
teachers supervision, 62.5% could understand most of the terms used
in definitions, 54.2% thought the Jlanguage used was readable,
comprehensible, interesting accurate and understand the concepts
presented. Also 58.3% agreed that topics were illustrated with
diagrams, pictures charts and this enhanced their understanding of
concepts.

Most of the tindings from the students were retlected in the
teachers opinion on the textbooks used except on the language used
in these textbooks.

The teacher felt that the language used was inappropriate and
thus students need teachers supervision while they use the
textbooks. This leads us to the point where students misunderstand

economics concepts in these textbooks.
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CONCLUS LON

In conclusion therefore since it has been noted that the
textbooks are generally of good gquality this leaves use with one
option and this is to consider the way these books are used for the
purposes of instruction. The approach the teacher follows should
utilize all available resource which may include textbooks,
notebooks, reterence-books, charts, diagrams, films and the many
other teaching aids. A well balanced programme to utilize all
these resources can only give better results.

Another thing we might consider is the ftact that all the
texthnoks identitied as being used in secondary school economics
curriculum were published betore 19491. This means that all of them
are 5 years old or more in the market. With the dynamics of
change, we have a situation where economic knowledge and its
applications to our life are increasing everyday. Economics 1is
plagued with constantly changing application of some concepts, some
of which become abstract in the present times. In effect the
conclusion here is that these books are out ot date and need
revision since many changes have occurred in our economy and
economic life such that we could be teaching the students the
things which do not apply in our Kenyan situation.

This could be the reason for poor performance in Economics
since the examiners require application of economics concepts while
on the other hand teachers are still teaching the concepts without
applying them to the local situation. This may be because they

largely rely on these textbooks which by now may be 'stale', or
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overtaken with events.
Das RC (1985) : 143 commented that
",..Neither the textbook nor the teachers alone can be
the best medium for instruction, but a good textbook and
an experienced teacher (trained) can make the teaching
learning process effective...'
Another conclusion is that the language used in these textbooks is
inappropriate and leads students to misunderstand the concepts in
the books. It theretore requires teachers to explain the ideas in
the textbooks to avoid this misunderstanding and therefore enhance

chances ot better performance in economics.

Economics teaching in secondary schools is plagued with a lot
ot problems culminating in the poor performance exhibited in the
subject in national examinations. on this note, to avoid
extinction of the subject, economics teachers should find ways of
making the subject regain its lost fame.

with respect to the textbooks used, the economics teacher
should select textbooks with appropriate content ftor the age level
ot pupils and should contorm to the prescribed syllabus for that
particular class. The book needs to be up-to-date and should be
related to the everyday life experience of the pupils. The
concepts should not be too difficult for majority of the students.

The content selected should be consistent with pupils,

interests and previous background. Statement of fact and
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principles must be correct. Topics should be illustrated with
simple diagrams, pictures and charts, local examples should be
incluaded and major headings and sub headings should be appropriate
to the content.

The subject matter in the textbooks selected should be
organized in a psychological sequences with the content materials
presented in such a way as to make the subject meaningful to the
students for whom it is designed.

The language used should be easy and within the comprehension
of the students. The sentences)termﬁ should be introduced only
after clearly defining them.

The physical aspects ot the textbooks selected should be
appealing to the age as this creates an impression on the minds ot
pupils which determines their desire to handle and study it.

Hesides textbooks, economics teachers should use other aids to
instructions with an aim ot making the subject more interesting
and relevant to the learners.

The spiral approach to teaching economics should be emphasized
such that the teacher moves from the simple to complex experiences.

Economics teachers and students should always keep up with the
times and be ready to change when this is called for. The dynamism
ot change should not catch them unaware. Things in our economy are
changing all the time. To do this one needs to be well acquainted
with current economics affairs through newspapers Journals and
madgazines which should be used as supplementary reading material

tor every economist, teacher or student.
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In selecting the textbook the economics teacher should use
some kind ot evaluating tool such as a simple but comprehensive
checklist ftor evaluating the economics textbooks such as the one
given in appendix D. Universal rating may be obtained for each
textbook evaluated and this may form a basis for comparison and
hence selection ot the textbook to be used.

A lot of guidance should be given to the students while they
use the economics texthooks so that they can understand the

concepts put across clearly.
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SUGGESTION FOR FURTHER RESEARCH

bue to the limitations the researcher faced such as time
Llimitation and money, it was not possible to conduct a more
comprehensive research in order to come up with generalizations on
the statns ot economics in Kenya especially with regard to
economics textbooks used tor instructions. In order to clearly
understand the problems faced in teaching and learning the subject
in Kenya and come up with suggestions to enhance the performance in
the subject research needs to be done in the following areas.
1 Factors that have led to economics being dropped by many
secondary schools in Kenya.
2 A comparative study on the performance in economics with
respect to the various books used for instruction.
3 kffects of nsing a single texthook versus unsing a number
ot textbooks in teaching economics

4 Keadability of economics textbhooks.
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APPENDINDIX A.

Martin Mogambi,
Egerton University,
Kisii Campus,
P.O. Box 408,
KISIL.
Jlskt Oetober, 1996
Att. Headteacher,
Lbear 8ir,
KE: PERMISSION TO CONDUCT RESEARCH
in partial tultililment for the reguirements for the award of Post-
Graduate bDiploma in Education I am reguired to undertake a research

Froject on education.

1 hereby wonld like to request for your permission to conduct the
research in your school at an appropriate time.

Thank you and your permission will be most helpful.

Yours faithfully,

(e Dr. Barasa,
Supervisor of Proiject,
bepartment ot Education Administration and Planning,
kgerton University - NJURO.
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APPENDIX B.
THEACHERS QUESTIONNALRE
I'his questionnaire attempts to survey Economics textbhooks used in
yvour school and their appropriateness in teaching Economics.
Please complete each item as honestly as possible, your anonymity
is absolutely guaranteed.

A

i Give the details of the textbook being evaluated

Avkher _ . . . N -

Title

Publisher

Edition/Year

Form BN U p—
s Lo you have a copy of the textbook referred to in No.l?
e ]
= —
B How otten do you use the textbook in classroom for

instruction?
Very otten
Often
Hardly

Not at all

i
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B: CONTENT OF THE BOOK

4, The following criteria are
evaluation of the organization of content.

intended to

ftacilitate your

Indicate your judgement by putting a tick ( )

most appropriate space.

Excellent

Very Good
Good
Fair
Poor
E V.G

against the

Ledge: E -
ViG. =

Q =

B -

p =

L 7Urqanization.of topics in

their psychological
sequence in terms of level
of difficalty.
2. Careful structured
development of topics of
interest to the pupils

34 Simple logical presentation
of ideas and concepts
supported by caretftul
oraganization of examples

1o what extent do yon agree with the following points about

the contents ot the book?

space Lo indicate your judg
il = Strongly disagree
P = Disagree

3 = Undecided

4 = Agree

5 = Strongly agree

Put ( y
ement .
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Ls In choosing the
content, attention
has been given to
existing syllabus
and is upto date.

2 The concepts to be
imparted are not
too difticult for
majority of pupils.

3. The content
selected is
consistent with
pupils needs,
interests and
previous
background.

4. Contains topics
that will attain
the set objectives
of the course,

B Contains tests for
evaluation ot
achievement and
exercises are
adeguate and of
the level to meet
student abilities.

[ The book contains
extra materials to
provide for an
enrichment course
and encourages
teacher to try ont
fresh teaching
methods.

T Illustrations given
in the book are
appropriate in
teaching and
learning of
Economics.
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Co LANGUAGE
6 This section requires you to give your Jjudgement on the
language used in this book. Put ( ) in the most
appropriate space to show how strongly you agree with the
given statement:
A Strongly disagree
2 Disagree
3. Undecided
4. Agree
5. Strongly agree
1 3 4 8

| e Book is difficult to
read and cannot be
used without teachers

___constant supervision. | } . :

2. Terms used in the
definitions are those
students can

_understand. : " - - .

3. TThe language is
readable,
comprehensible,
interesting, accurate
and at the level of
student. .

4. Many topics are

illustrated with
biagrams Pictures,
charts etc.
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APPENDIX C:

STUDENTS QUESTIONNAIRE

This guestionnaire attempts to survey Economics textbhooks used in
your school and their appropriateness in teaching and learning
Economics, Please complete each item as honestly as possible.
Your anonymity is absolutely guaranteed.

Al
1. Give the details of the textbook you use
Author . o I Sy s ——
Title e s e e R e e
Publisher - S -,
Edition/Year . PP
Form S
L Do you have a copy of the textbook referred to in No. 1 above
B —
R —
3. How often is the book used in classroom?
Very often
]
Often [j::::]
Hardly
1]
Not at all
[—
B: CONTENT_ OF THE BOOK
4. 1o what extent do you agree with the following points about
the content ot the book? Put ( ) in the most appropriate space

to indicate your judgement.

1 = Strongly disagree
Z = Disagree
3 = Undecided
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4 = Agree

5 = Strongly agree

The concepts of ideas in
this book are too
difficult for you.

The content of this book
is consistent with your
needs, interests and
previous background
information.

The book contains tests
and exercises that you can

_do without difficulty.

4: The content of the
textbook confirm to the
syl labus prescribed for
your clAass.

B0 1ILLUSTRATIONS

Are the illustrations given in the book appropriate in teaching and
learning of Kconomics. Put (

b

Excellent

I
VEEY QUL pe————
EEEE —
- ]
Poor

]

LANGUAGE

) where appropriate.

This section required you to give you judgement on the language
used in the book. Put ( ) in the most appropriate space to show
how strongly you agree to the given statement.

I s Strongly Disagree
2. Disagree

2 Undecided
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4, Agree

B Strongly Agree

The book is difficult and you
cannot use it without teachers
constant supervision.
You can understand most of the
rterms usedrin the definitions.

The lanquage used is readable,
comprehensible interesting
accurate and you understand
most of the concepts.

Many topics are illustrated
with Diagrams, Pictures, charts
etc. enhance your understanding
of concepts.
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APPENDIX D

SCALE FOR EVALUATING TEXTBOOKS IN ECONOMICS

PUBLICATION DATA

T >

(=

Title of Book:

Author Df Authors: = :___ B

Publisher:

Copyright daﬁeérri,,

Number of Pages:

Period covered:

Price of book:

Number Rating L 2 3 4 5
Very Poor Medium| Good| Excellent
p oo0or
MECHANICAL
ELEMENT

LI

T b W=

111

o W N

Appearance of book

Durability of
binding

Kind of paper
Clearance of type
width of margins

ORGANIZATION

General plan
Logical division
Summaries
Coherence
Fundamental
unity

Style

Vocabulary
Concreteness
Freedom from bias
upto-date
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< U e WN -

(S0 NNV SN

Accurancy
Objectively
Quality
Pupil appeal
Proportion

MAPS/CHARTS AND GRAPHS

Accuracy
Concreteness
size

Value
Proportion

EXERCISES AND QUESTIUNS

Relation to subject
matter
comprehensiveness
Value

Motivation
Arrangement

REFERENCES AND
BIBLIOGRAPHY

Practicability
Value of teacher
Value of pupil
Type of material
upto-date

APPENDICES AND INDEX
Arrangement

Content

Usability
Completeness

Value

TOTALS
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APPENDIX E

LIST OF SCHOOLS 1INCLUDED IN THE STUDY

Jamuhuri High School
Parklands Secondary School
The Aga Khan High School

Nairobi School.
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